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EXECUTIVE SUMMARY
Basic Research and Education Development (BREAD) Society, a non-governmental
organisation established in 1989, initiated a school library program in 2009 with the objective of
improving the reading and writing abilities of children from marginalised sections of the society
by setting up libraries in rural government high schools in the South-Indian state of Andhra
Pradesh. Between 2009 and 2017, BREAD Society set up over 888 libraries in government high
schools across all the districts of Andhra Pradesh and Telangana. About 4 lakh students have
benefitted every year from the setting up of these libraries.
The Tata Institute of Social Sciences (TISS), Hyderabad, took up a study to assess the
functioning of the school library program of BREAD Society on behalf of Wipro Applying
Thought in Schools (WATIS), which in turn had previously received a request from BREAD
Society to facilitate a study of their school library program.
The scope of the study conducted by TISS involved an examination of this library
program of the BREAD Society in terms of (i) its functioning and (ii) its effect on the children as
well as the schools that have been participating in the program. More specifically, the study
sought to address the following questions:
a) What is the conceptualization of BREAD Society’s library program?
b) What is the operational model of the library program?
c) What kinds of books are included in the library collection?
d) How is the library program perceived by (i) the school children and (ii) the teachers?
e) What is the nature of change at the level of students and teachers as a result of the
introduction of the library program in the schools?
The first steps in the study involved holding preliminary meetings with members of the
BREAD Society, reviewing the documents shared by them and visiting schools where the
BREAD libraries had been set up. The methodology and details of the study were worked out
after obtaining an initial understanding of the school library programme. A qualitative approach
was adopted and 12 BREAD library schools from across the three regions of the erstwhile and
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undivided Andhra Pradesh were selected as case study schools. The data collection from these
schools involved the use of different tools: (i) school fact sheet, (ii) student activity sheet and
(iii) semi-structured interview schedules for Headmasters/Headmistresses, teachers (both the
teacher-in-charge of BREAD library as well as the teacher-in-charge of the school library),
student volunteers and other students in the schools. The Project Director of the BREAD Library
Program as well as an Office Bearer and member of the BREAD Society were interviewed.
In addition to visiting the case study schools, questionnaires were sent out by post to 758
schools. Of these, 226 schools returned the questionnaires with their responses. Data gathered
through the two modes mentioned above, i.e. field visits to the 12 case study schools and through
administration of the questionnaires to survey schools, was thematically analysed in order to
understand different aspects of the BREAD school library program. The findings were analysed
and the preliminary report was shared with BREAD Society. The report was thereafter finalised
taking into account the discussions on the draft report with the members of the BREAD Society.
The main aspects of the report are summarised below under the following heads:
I.

Findings and

II. Ways Forward
I. Findings
The findings from the study provide a comprehensive picture of all aspects of the
BREAD library program. These are detailed out in the main report where the findings specific to
the library program are also prefaced by a description of the government schools in which they
are located. The information about the schools is provided in terms of the school infrastructure,
details regarding medium of instruction/levels of education, profile of the students and profile of
the Headmasters/Headmistresses of the school. The findings themselves are elaborated in the
detailed report and are summarised here as:
1.

Key strengths and achievements of the BREAD library program

2.

Present gaps in the functioning of the program

ii

1. Key strengths of the library program
The achievements of BREAD Society’s school library program are extremely impressive both in
terms of the operational model as well as the many positive effects that have followed from the
setting up of the libraries at select government schools.
a. The operational model:
i.

The scale of the school library program is remarkable. As mentioned earlier, 888 BREAD
libraries were set up in Andhra Pradesh and Telangana between 2009 and 2017. It is
likely that the libraries set up by the BREAD Society are the largest network of school
libraries in the country established by any one organisation.

ii.

Cost effectiveness and efficiency are the hallmark of the program with all funds that are
raised being used for setting up the libraries in terms of procuring the books, supplying
and maintaining the school libraries. The overheads are kept to the minimum through the
voluntary effort of the BREAD Society members.

b. Use of the libraries:
i.

The selection of books for the BREAD libraries is a careful one wherein without
excessive expenditure, BREAD Society has been procuring books that cover various
genres, attract student attention and interest.

ii.

Uniformly and across all the schools, the BREAD libraries are better than the libraries
that the schools themselves set up with funds provided by the government. The former,
i.e. the BREAD libraries, are better stocked with age-appropriate books for children’s
reading.

iii.

Students utilize the BREAD libraries more than the school libraries, drawing primarily
upon the books in the BREAD libraries to complete a range of curricular and cocurricular activities.

iv.

The study also provided evidence of books being used by the school teachers. Moreover,
it emerged through the study that some parents too showed interest in the books borrowed
home by the children.
iii

2. Present Gaps in the Functioning of the Program
Notwithstanding the strengths of the program, there are some gaps in the school library program.
These gaps are at two levels: (a) between, on the one hand BREAD Society’s own vision of how
their libraries should function, and on the other hand how they are actually functioning on the
ground and (b) between BREAD’s understanding of setting up school libraries on the one hand
and the vision of ideal school libraries that has emerged from discussions among library
educators on the other.
a. Between BREAD Society’s vision of how their libraries should function and how they are
actually doing so in the schools
i.

Schools do not always ensure easy physical access to books from the BREAD libraries or
circulate them among students in the manner envisaged by the BREAD Society. This gap
is a result either of the over cautious approach adopted by the school or inadequacies in
terms of library-space within schools or unavailability of teachers interested in the
libraries.

ii.

While the BREAD Society has envisaged that student volunteers would be majorly
responsible for the functioning of the library in each school where it has been set up, in
quite a few instances, the student volunteers were not selected by the school and students
were not aware of their responsibilities.

iii.

The BREAD library programme relies on the efforts of its volunteers to ensure that its
guidelines are understood and followed by the schools. However, there are several
instances where the schools have not been visited by the volunteers either to guide or
motivate the teachers-in-charge or to build their capacities for using the libraries
effectively.

b. Between the ideal vision of a school-library and BREAD Society’s approach to school
libraries
i.

Library educators are increasingly recommending the setting up of open libraries, which
do not in any way curtail users’ or children’s access to books and instead develop coownership of the library. This could become a reality if students were given an
iv

opportunity to actually go through the bookracks – browsing through the books by
touching, feeling and smelling the books. BREAD Society on the other hand, adopts a
pragmatic approach by providing book racks that can be locked. BREAD Society,
moreover, believes that leniency towards defaulters might result in the gradual depletion
of its libraries.
ii.

With the increasing emphasis on early literacy, most educators believe that reading and
writing abilities of children need to be supported from a young age and that libraries can
play a crucial role in such an endeavor. Organising sessions where books are read aloud
and students are involved in group activities so that through fun and play students learn
effortlessly and develop a positive relationship with books is often recommended. The
importance of making reading a joyous experience for students in fact cannot be
emphasized enough. It is therefore believed that a library program needs to begin from
the Primary School level rather than at the High School level, which is the level at which
the BREAD Society has planned its intervention.

iii.

BREAD Society seeks to build the leadership qualities of select students by making them
responsible for the school libraries in terms of issuing books to the students. However, in
all likelihood, high school students would not on their own have a larger vision of a
library. At most, they would be able to pick up limited leadership abilities, which would
have little to do with helping build a lasting relationship with books and reading. It is in
this context that discussions about the best use of libraries emphasize the role of
librarians in providing the critical vision through which libraries could become the hub of
schools. Such an approach also entails that the capacities of the teacher-in-charge of the
libraries have to be continually enhanced.

II. Ways Forward
Based on the findings from the study, some ways forward for the school library program
of BREAD Society are suggested. These are discussed in terms of:
1. Issues to be considered by BREAD Society and
2. Possible pathways
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1. Issues to be considered by BREAD Society:
i) In connection with the earlier discussion about the gaps in the library program, there
could be three clear options: a) BREAD Society may decide that the gaps are not
significant enough for them to do anything about; b) BREAD Society may acknowledge
that the gaps are important ones to fill but decide that they themselves will not do
anything about it and that some other organizations could step in and fill the gaps
identified in the program; or c) BREAD Society may decide that they will try to fill the
gaps, perhaps on a pilot basis first in one or two districts and then use the learning from
these pilots to decide the future course of action
ii) When deciding on the three options, BREAD Society may need to deliberate on some
important questions with regard to its current model:
a. Whether BREAD Society wishes to continue with its focus on scale, i.e. increasing the
number of libraries maintained or set up each year or whether it wishes to balance
between scale and quality of implementation, i.e. turn focus on how well the program
is being implemented in the current set of schools.
b. Whether the Society wishes to continue with its completely volunteer driven model to
keep the overheads to a minimum or whether it would be willing to involve few key
paid staff, needed especially to bridge the ‘last mile’ in terms of having regular
interaction with teachers, conducting teacher trainings and supporting activities within
libraries etc.
Undoubtedly, both models have their pros and cons. The “voluntary model” relies on
interest, good will, general skills/abilities as well as the time availability of the
volunteers. The “paid model” draws upon professional expertise and involves
predictability and accountability in relation to the required work. It is for these latter
set of reasons that most well regarded NGOs are now opting against an exclusively
volunteer driven model.
c. Whether the Society wishes to have only a minimal and transactional engagement with
the public education system or engage more deeply with the government for building
vi

capacity within the system in the long run. The current model of the BREAD Society
is located in the space of the government schools but does not involve any sustained
and meaningful engagement with teachers and head teachers.
No long-term capacity is being built within the government schooling system, either
among the teachers, head teachers, the Block Resource Centres (BRC) or the Cluster
Resource Centres (CRC), the District Institute for Education and Training (DIET) etc.
In the case that BREAD Society were to ever stop functioning due to some
unanticipated reason, the situation is likely to go back to square one in a short period with the books being locked up in cupboards and not being lent to students.
2. Possible pathways
Given the benefits that have spun off from setting up of the school library, there exists a strong
possibility for further expanding BREAD Society’s vision and mandate for the school libraries.
An outline of a possible pathway is provided below:
i.

Pilot a more intensive model of the school library program in one or two districts
(involving 8-10 schools) for about 2 years. This intensive model will involve regular
interactions with teachers, teacher training for effective use of libraries by addressing
questions of why they are important, how they can be run etc. and organizing regular
activities in the library period with students and teachers.

ii.

The model would require that a team of 2-3 full-time members are recruited whose
capacities are built in this domain through workshops, exposure visits to organizations
involved in building libraries and then go on to work on the ground with the selected
schools and teachers to create model libraries and reading cultures in the schools selected.

iii.

In addition to the full-time members, BREAD can also involve DIET students who may
be receiving the newly instituted BREAD scholarships in the two districts selected. These
DIET students too could be trained to work with the selected schools under the guidance
of the full-time members and mentors

iv.

The team may thus consist of:
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1.

2-3 core/full-time team members who will work with perhaps 4-5 schools each after
their initial training through short-term courses, exposure visits to other organizations
etc.

2.

Selected DIET students who will work with the same schools and assist the full-time
members

3.

At least 2 mentors from BREAD team to guide the full time members and the
students through regular interactions

v.

After the 2-year pilot, BREAD Society may wish to assess the impact and learning from
this intervention in the selected schools/districts to review and fine tune its operational
model if required.

viii

1. INTRODUCTION
Libraries are regarded foremost as repositories of knowledge. In their existence as
physical space that houses a collection of books and other print as well as digital resources,
libraries are seen as enabling access to information and knowledge for all their users. They have
been viewed as public institutions that help bridge the gap between those who have access to
information and those who do not. The library movements in various parts of the world,
including in India, were spurred by this dedication to make information available to all. The
emphasis on information as knowledge has in fact become even more intensive than ever before
in this present age of digital information. Such an emphasis for instance is evident in the
assertion made by Dwarika Banerjee, the Director of the National Library at Kolkata, that
“[s]ince education is a process of interaction between learners and information sources, the
library serves as a learning resource centre” (Banerjee, 1996, p. 355. Emphasis added). He goes
on to add that “[E]ducation itself has been updated through new information technology” (ibid).
While the function of libraries as providers of information is undoubtedly an important one, the
privileging of this aspect has obscured other roles that libraries may be performing, such as
offering a certain kind of sociality or inculcating love of books and of reading or developing
imagination and building cognitive abilities.
The normative view of libraries as providers of information has also resulted in studies
that have focused on the use of libraries exclusively by adults. The library movements, especially
in different parts of India, largely addressed the needs of adults and then transferred the logic of
how the library is to be used to children as well. The history of libraries in India too seems to
have followed the more common pattern of libraries first being established as community
libraries and university/college libraries before being set up in schools. Presumably the use of
libraries by children in schools would be different from their use in universities/colleges or in the
community/public space. However, studies of school libraries are very few.
The paucity of such studies has been highlighted by Meacham as well in an early review
article titled “Development of school libraries around the world,” which was published in 1976.
He points out, “No attempt has been made to analyze any country’s school libraries in depth nor,
in most cases, to relate them to other library development (such as public libraries) within the
country. The literacy rate of the country, the educational system, and various other internal
1

matters, would have to be taken into account in any such analysis” (Meacham, 1976, p.453) In
the years following his remarks, while studies of school libraries in developed countries such as
in United Kingdom, United States of America and United States of Soviet Russia have been
published, there are very few studies from developing countries in general and India in
particular.
The present study of school libraries set up in Andhra Pradesh/Telangana by the nongovernmental organization called Basic Research in Education and Development (BREAD)
Society seeks to address this gap in our present understanding of school libraries in India. The
objective of the study has been to arrive at a comprehensive understanding of the functioning of
libraries in government schools. As emphasized by Meacham in the observation cited above, it is
important that a study of the kind taken up here attends to the context in which the school
libraries function. The next chapter therefore contextualizes the study of the BREAD Society’s
school library program through a focus on three aspects that together provide an understanding
of the background in which the program functions. The chapter begins by providing a brief
history of the establishment of different kinds of libraries in India in an effort to draw attention to
the specificity of school libraries. The second section gives an overview of education in the
undivided state of Andhra Pradesh, where the school libraries by BREAD Society were set up.
The present fact of bifurcation of Andhra Pradesh into the two states of Andhra Pradesh and
Telangana in 2014 has been bracketed off for the purposes of presenting the report of the study.
Two reasons in the main have informed this decision. One, BREAD Society had embarked upon
the process of setting up libraries in the government schools from 2008 onwards in undivided
Andhra Pradesh such that libraries were set up in schools of all the 23 districts of the state. Two,
the sample for the study involves libraries set up in the year 2013, which is before the bifurcation
of the state took place. As such, the effort at contextualizing the effort has involved looking
mainly at the situation that existed in undivided Andhra Pradesh and presenting relevant data for
the undivided state. The last section of the second chapter titled ‘Context of the Study’
introduces the BREAD Society and its library program.
The third chapter explains the aims and objectives of the study along with the
methodology adopted in terms of the sampling technique, sample size and the methods of data
collection and data analysis. The fourth chapter discusses the findings of the study through
2

sections on the profiles of the sample schools, the functional model of the school library
program, the influence of the programs on the students and its outreach. The final chapter
concludes with a set of reflections on the BREAD libraries and their functioning. It also provides
some recommendations for further strengthening the program.
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2. CONTEXT OF THE STUDY
This chapter provides a background to the study through a focus on three aspects that are
relevant to the understanding and assessment of the school library program set up by the BREAD
Society: (i) a brief history of libraries in India, (ii) the status of school education in the undivided
state of Andhra Pradesh and (iii) a short introduction to the BREAD Society. The discussion
under each of the sections may not be directly connected to the school library program
introduced more recently, but together they provide a composite background to the initiative
taken up by the BREAD Society.

2.1 History of Libraries in India
References to the establishment of libraries in India date back to the 5th century AD. The
setting up of these libraries corresponded with the emergence and spread of Buddhism. There is
no recorded mention of institutions that match the present day conception of libraries prior to this
period. From the 5th century onwards the establishment of libraries of different kinds continued
right up to the time of Indian Independence. Between the 5th and the 12th century, libraries were
established mainly in monasteries. These libraries exclusively held writings and commentaries
on Buddhism. In other words, non-Buddhist works were not included in the library collection. Of
the various libraries set up in this period, the ones at the Nalanda and Taxila universities are
considered the most important in terms of their holdings as well as their use by scholars from
different parts of the world. The Nalanda library, for instance, has been described in terms that
foreground its magnificence:
[I]t was large enough to cater to the needs of thousands of students and hundreds
of teachers. Foreign scholars used to visit this library to find authenticated copies
of the sacred books of Buddhism. The library was housed in three splendid
buildings; one of them was a nine-storied building. The size of the collection is
not known, but it is estimated that it comprised hundreds of thousands of volumes;
one visiting scholar, I-Tsing, is reported to have stayed for ten years to copy four
hundred Sanskrit texts. The library is reported to have flourished until the twelfth
century, but as it was completely destroyed, no further details about it are known.
(Khurshid, 1972, p. 21)
The next significant phase in the Indian history of libraries begins in the 13th century and
coincides with the rise of Muslim rulers who patronized learning. It has been noted that in the
initial phase of this period, private libraries abounded. These libraries were collections that
4

individual scholars or men of letters built up privately (Khurshid, 1972). A shift in this trend
occurred in the 13th century after the Delhi Sultanate was secured and the first library was set up
and patronized by Sultan Jalaluddin Khilji. The rulers of the Mughal dynasty, from Babur to
Aurangazeb, too were men with great interest in books and had their own palace libraries.
Women in the royal households had libraries for their exclusive use as well. The rulers set up a
few libraries for the use of noblemen and other men of letters. It was during the reign of Akbar
(1556–1605) that a separate department for libraries was created to oversee the functioning of the
state and public libraries in Delhi. However, the neglect of the libraries coincide with the decline
of the Mughal Empire.
British rule in India heralded a qualitative change in the understanding of the purpose of
libraries. In earlier periods libraries were meant for the edification of the learned few. Even
during the Buddhist period, they were not regarded as enabling mass education. In contrast, the
libraries set up in India during the 19th and 20th centuries were geared towards the involvement of
larger numbers of readers. The role of the British in the setting up of libraries has been delineated
by the Advisory Committee of Libraries set up by the Government of India in the postIndependence phase. Commenting on the “contribution” of the British to the process of library
development, the Report submitted by the Committee in 1959 notes that,
The British … came to dominate India, but they brought with them an ideology
and a literature embodying the ideals of the common man with which the whole of
Europe was imbued at the time. They could not rid themselves, in India, of the
ideals in which they were brought up in England. Inevitably they inspired though
they may not have actively encouraged, the setting up of public libraries in this
country. (Khurshid, 1972, p. 24. Emphasis added)
Beginning from 1808 when the government of the Bombay presidency set up a registry of
libraries, the British encouraged the setting up of libraries. With the support of private enterprise,
a number of public libraries were set up in the Presidencies of Calcutta, Bombay and Madras.
Together with the emergence of public libraries in different parts of British India, the need for
establishing libraries in educational systems too began to be articulated. Lord Minto, the
Governor General of India, was among the earliest to speak of setting up libraries in universities.
The significance of such a requirement in universities was thereafter reiterated by a range of
commissions and committees that were set up by the British government including the Hunter
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Commission of 1882, the Raleigh Commission of 1902, the Sadler Commission of 1917 and the
Hartog Committee of 1929 (Jayapalan, 2005).
Significantly, the Maharaja of Baroda too had an important role in ensuring the growth of
libraries in India. His commitment to mass education through the setting up of a free public
library system in his state spurred the formation of library associations in Baroda as well as in
other parts of the country. A number of local library associations were formed, which carried
forward the task of library development. The Andhra Desa Library Association established in
1914

through

the

leadership

provided

by

Venkatnarasimha

Sastry

and

Iyyanki

Venkataramanayya, was in fact among the earliest of such associations set up in the wake of the
initiative taken by the Maharaja of Baroda. Similar library associations came up in different
parts of the country and took on the shape of a library movement. Soon enough the interests of
the library movement and that of the nationalist movement converged. As Banerjee points out,
Library development was placed on the agenda of the nationalist movements and
was accepted as the people’s movement. It was not merely by coincidence that the
annual meetings of the All India Public Library Association (AIPL) were held in
conjunction with sessions of the Indian National Congress. (Banerjee, 1996, p.
353)
Clearly then, the British administration’s interest in ensuring the establishment of
university libraries and that of the nationalist library movement in setting up public libraries
ensured the growth of these two kinds of libraries. However, little attention was given to
planning for school libraries. In the history of libraries set up in the pre-Independence phase,
specific references to school libraries are few and far between. Among the significant ones is the
information that during the reign of Mohammad Tughlaq (1324–1351 AD) one thousand school
libraries (in addition to public and other libraries) purportedly existed in the city of Delhi alone.
Another one of critical importance is with reference to the book published in 1942 by
S.R.Ranganathan, the Founder of Library Sciences in India, on the subject of school libraries.
The book, titled New Education and School Libraries, emphasised the role of school libraries in
the process of education and comprehensively discussed various aspects of the school library.
After Independence, the Indian government provided for the setting up of public libraries
and university libraries through the initial Five-year Plans. Official recognition of the importance
to be given to school libraries came with the tabling of the Report of the Secondary Education
6

Commission (1952/53), known as the Mudaliar Commission after its Chairman, Dr A.
Lakshmanaswami Mudaliar. The Commission did not find any school library ‘worth its name’
(p. 90) and the report was therefore highly critical of the condition of school libraries wherever
they found them. It observed that,
[T]he books are usually old, outdated, unsuitable and usually selected without
reference to the students’ tastes and interests’. They are stocked in a few book
shelves which are housed in an inadequate and unattractive room. The person in
charge is often a clerk or an in-different teacher who does this work on a part-time
basis and has neither any love for books nor any knowledge of library techniques.
Naturally, therefore, there is nothing like an imaginative and well planned library
service which could inspire students to read and cultivate in them a sincere love of
books. What makes this situation particularly difficult is the fact that most teachers
and headmasters and even educational administrators and administrative authorities
do not realize how unsatisfactory this position is and therefore they have no sense
of urgency in the matter. (Mudaliar Commission, 1952/53, p. 90)
The Mudaliar Commission recommended that a central library should be set up in every
elementary school and a full time librarian be appointed. It further stated that all teachers should
be provided training in the basic principles of library work during their pre-service training. The
section on school libraries from the Report is attached as Annexure 1. The critical importance
accorded by the Commission and its visionary insights and recommendations for the school
libraries are clear from the excerpt.
Following on the recommendations of the Mudaliar Commission, provision for setting up
school libraries was made in the Fourth Five-Year Plan. The limited efforts made by the
government did not really improve the situation with regard to school libraries. Reviewing the
functioning of school libraries in 1981, M. Bavakutty notes that it is “unfortunate to see that even
25 years after the publication of the valuable report of the Secondary Education Commission, the
condition of school libraries in India remains almost the same” (1981, p. 445). The key points of
the Commission, however, found an echo in the National Curriculum Framework developed in
2005. The Framework document emphasized that
It is important that future planning treats the library as an essential component of
the school at all levels. Both teachers and children need to be motivated and trained
to use the library as a resource for learning, pleasure, and concentration. The school
library should be conceptualised as an intellectual space where teachers, children
and members of the community can expect to find the means to deepen their
knowledge and imagination. (2005, p.91)
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Drawing from the recommendation of NCF 2005 about motivating teachers and students to use
the library as a resource, the Central Board of Secondary Education (CBSE) developed a course
on Library and Information Science to be offered as part of the XI and XII curriculum. The
course was introduced as a pilot in some schools in 2014-15 and plans were to offer them in
more schools thereafter.
The Government of India too has taken note of the neglect of school libraries and has
sought to address the problem through the Rashtriya Madhyamika Siksha Abhiyan (RMSA),
which was launched in 2009. RMSA mandates support for the libraries in Secondary and Higher
Secondary schools by making available an amount of Rs.10,000/- per academic year for the
purchase of books, newspapers, periodicals etc. for the library. Support for the construction of
libraries under the Civil Works component too is available through RMSA. With regard to
materials that can be purchased for the school library, the RMSA document includes the
following guidelines:
To strengthen the library and enhance knowledge & information for teachers as
well as students of Secondary schools and Higher Secondary schools, the grant will
be utilized for – a. Purchasing of reference books for teacher & students, b.
Newspapers, periodicals/journals/magazines etc. on need basis. (Purchase of books
with due reference to the lists of books recommended by the KVS (or)
recommended by the State Governments (or) Text Books and Reference Books for
teachers should also be included or as per the scheme formulated by Raja Ram
Mohan Roy Library Foundation, the nodal agency of Govt. of India to support
public library services and systems.)
(Books may be purchased from the Book Fair which will be organized under
RMSA at district level). (RMSA, 2016)
The present context is therefore one that is shaped by a renewed interest of the
government in setting up and supporting school libraries. The manual on school libraries
prepared by Usha Mukunda as member of the Karnataka Knowledge Commission too provides
further evidence of the growing recognition within government policies and documents of the
importance attached to school libraries. The manual, which is appended as Annexure 2, is a
hands-on guide to the setting up of school libraries which elaborates on the philosophy behind
each of the suggestions made.
Both the school library initiatives of the BREAD Society and that of RMSA began in the
year 2009. A closer understanding of the BREAD Society’s library program would thus also
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enable an understanding of the similarities and difference in the vision and functioning of the
two library programs.

2.2 School Education in Andhra Pradesh
The scene of education in Andhra Pradesh is a picture in contrast. The state is known at
once for its many successful experiments in the field of education even as poor literacy levels
reveal the extent of its educational backwardness. Among the innovations introduced by the state
in the field of education are counted the establishment in 1983 of exclusive residential schools
for scheduled caste children, which later served as the model for Jawahar Navodaya Vidyalayas
established by the Government of India. The state is also known for the innovative teaching
methods it introduced in the schools for tribal children. Yet another significant effort that began
in 1983, introduced by the state in fact to address the low gross enrolment figures (GER), was
the Andhra Pradesh Primary Education Programme (APPEP). APPEP is the precursor, with
some important differences, for the District Primary Education Programme (DPEP) launched in
1994 to cover 14 states of India. The State has also been responsive to the changes introduced
through the National Curriculum Framework 2005 and took up a large exercise of developing a
new curriculum framework and initiated large scale revision of textbooks. This apart, year after
year the regional newspapers celebrate Andhra Pradesh’s record of sending in the highest
number of successful candidates as far as competitive examinations are concerned, whether it is
with regard to the Civil Service Examinations or the entrance examinations to premier institutes
of the country such as Birla Institute of Technology & Science or the various Indian Institute of
Technologies. Moreover, the largest number of students seeking and securing admission in North
American universities is once again from Andhra Pradesh.
These achievements go together (and simultaneously) with another kind of scenario
according to which Andhra Pradesh has the dubious distinction of being ranked the 31st among
the 35 States / Union Territories of India as far as overall literacy is concerned (Census of India
2011). In fact, Andhra Pradesh has the lowest literacy rates among the four southern states of the
country in spite of the fact that its literacy rates have seen an upward trend as revealed by the
2011 population census, which marks it at 67.66%. Of that, male literacy stands at 75.56% while
female literacy is at 59.74%. (In 2001, literacy rate in Andhra Pradesh stood at 60.47% of which
male and female were 71.16% and 50.29% literate respectively.) The Sachar Committee Report
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of 2006 has specifically named Andhra Pradesh as one of the states where enrolment of Muslims
is among the lowest though it also states that Muslim children when enrolled stay in school
longer than SCs/STs. It also points out that in Andhra Pradesh, the proportion of Muslims among
all children registering for, appearing in and being selected in the Jawahar Navodaya Vidyalaya
Selection Test (JNVST) is extremely low and far below their share in the population.
Since the present study involves an assessment of the library program of the BREAD
Society, which is meant for students of Classes VI to X, combined data related to the upper
primary (VI to VIII) and secondary levels of schools (IX and X) in Andhra Pradesh is provided
here in order to understand the situation of schools that have levels VI to X.1 The District
Information System for Education (DISE) data (which is collated and published every year by
the National University for Educational Planning and Administration or NUEPA) for the year
2013-14 reveals that Andhra Pradesh has 22,030 schools that have levels VI to X. Of these,
14,581 are located in rural settings and 7449 in urban areas. (The disaggregated figures for
government and private schools are not provided). Data from the Selected Educational Statistics
put out by NCERT for the year 2007-08 (six years prior to the DISE data) indicates that Andhra
Pradesh had 16,937 high/post-basic schools. The distribution by type of management was 9.65%
government, 49.93% local bodies, 5.05% private aided and 35.36% private unaided. The total
number of students enrolled across these schools for Classes VI to X is 58,24,343. Of these
numbers, 30,11,023 are boys and 28,13,320 are girls. The teacher-pupil ratio for these schools is
1:33.

2.3 About BREAD Society
The Basic Research Education and Development (BREAD) Society was set up as a
registered society in 1989 with the objective of supporting students from the marginalized
sections to attain their full potential in life. Given the present scenario and the hierarchisation of
access to different kinds of schools, the Society has identified students from the Government
schools, especially in rural areas, as the group that it would work with. The mission of the
Society is,

1

While information for the schooling of children aged between 6 and 14 years of age is available through different
data sets, the information regarding school children in the ages between 12 and 16 years (to coincide with the
schooling between Classes VI and X) is not disaggregated.
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To inculcate the thirst for knowledge among students from marginalized sections of
the society helping them to achieve their full potential so that the inherent human
excellence is brought forth for the good of the individual and the society. To
achieve this, muster adequate resources and administer them with dedication,
efficiency and transparency. (www.breadsocietyindia.org)
Towards this end, BREAD Society initiated two flagship programs: “BREAD Children’s
Libraries” and “BREAD Scholarships.” Among the most striking aspects of BREAD Society is
the fact that it functions entirely through voluntary effort as a result of which it has the good will
of many members of the civil society who are associated with it and support/sponsor the
activities taken up. The Society does not have a single paid employee since it began in 1989.
Moreover, all aspects of the functioning of the Society are transparent and all information is
made available through its website.
The rationale provided by the Society for setting up the Children’s libraries is that,
[R]eading habits of govt. school students are confined traditionally to the text
books. While the number of libraries in government schools is quite large, use of
those libraries is on the decline for various reasons like outdated and unattractive
books which do not capture the imagination of students, and limited access of
libraries to students due to operational difficulties. With a view to inculcating
reading habit among them, BREAD Society has set up Children’s Libraries in govt.
high schools in Andhra Pradesh and Telangana states. (www.breadsocietyindia.org)
In order to instil an interest in books and reading among children in the 9-14 years group,
the BREAD Society has over the last eight years set up over 883 libraries in government high
schools spread across the 23 districts of Andhra Pradesh and Telangana. Of these, more than 460
libraries are established in government schools where students have secured the National Meritcum-Means Scholarship (NMMS). The Society ensures that each library set up by it has a
collection of 600-650 books together with bookcases guaranteeing the safe custody of the books.
The library program seeks to improve reading among school children as well as their
writing abilities. It encourages students to provide brief write-ups on the books that they have
read. Ten prizes are given annually in every school to students who have submitted the best
write-ups. The program requires the students to take responsibility for operating the libraries.
This approach seeks to improve the managerial skills of the students while also ensuring the
viability of the program. Assisted by the class teacher and the library teacher, student
representatives selected from each class learn to issue books to their classmates in the designated
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library period, which is scheduled once a week. According to BREAD Society, the libraries that
it has set up benefit over 4 lakh students every year.
In addition to the Children’s Library program, the other flagship program of BREAD
Society is the BREAD Scholarships program, which is well known in the states of Andhra
Pradesh and Telangana. The Scholarships program, which was launched in 1989, provided
support for those students from marginalised sections who gained admission into the professional
courses of B.Tech and MBBS. The scholarship support in this form continued till 2002. From
2003 onwards and until 2009, the eligibility criteria for the scholarship were revised based on a
field study conducted in 2002. As per the revised norms, the BREAD Society,
[I]dentified students with govt. high school education background as belonging to
marginalized sections of the society. In composite Andhra Pradesh, BREAD
Society gave scholarships to about 3400 brilliant students from govt. schools to
pursue higher education in govt. institutions in any branch of education. It also
gave scholarships for further higher courses of study to enable them to attain their
maximum potential. (www.breadsocietyindia.org)
In 2009-10 when the Government of Andhra Pradesh introduced a scheme to support the higher
education of students from low income families, BREAD Society discontinued its scholarship
program since its objective was being met by the government. Instead BREAD Society began the
Children’s Library program. However, with effect from 2016-17, BREAD Society once again
launched the Scholarship program with the specific goal of providing a scholarship of Rs. 6000/per year to students from government high schools who had got admission into the Diploma in
Education (D.Ed.) program specifically in government District Institutes for Education and
Training (DIET).
BREAD Society is presently running both the Children’s Library as well as the
Scholarship programs. This report, however, focuses only on the library program.
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3. STUDY OF THE BREAD SOCIETY’S LIBRARY PROGRAM
3.1 Aims of the study and research questions
The objective of the study was to assess the library program of the BREAD Society in
terms of (i) its functioning and (ii) its effect on the children as well as the schools that participate
in the program. The main questions that guided the study were:
i. What is the conceptualization of BREAD Society’s library program?
ii. What is the operational model of the library program?
iii. What kinds of books are included in the library collection?
iv. How is the library program perceived by (a) the school children and (b) the teachers?
v. What is the nature of change at the level of students and teachers as a result of the
introduction of the library program in the schools?

3.2 Methodology
Before designing the study, members of the research team from the Tata Institute of Social
Sciences (TISS), Hyderabad went through the website of BREAD Society. Subsequently, a
meeting with some key members of the Society including Mr. Ramamohan Rao Kakani, the
General Secretary of the Society, helped the study team develop a better understanding of some
dimensions of the program. This was followed by studying the various documents received from
the BREAD Society. The documents comprised of the communication between the Society and
the schools, guidelines provided to the schools about setting up and running the library (Annexure
3 and Annexure 4), annual reports, monitoring and evaluation formats (Annexure 5) as well as the
entire list of schools where the libraries had been established. In addition to these documents,
earlier surveys conducted by members and volunteers of the Society as well as the reports of
students who had interned with BREAD Society were also shared with the team. At the
preliminary stage, the project team also visited two schools where the library program was
functioning. The schools visited were:


Zilla Parishad High School, Saheb Nagar in Ranga Reddy district (non-NMMS)



Zilla Parishad High School, Lachapet, Dubbaka Mandal in Medak district
(NMMS)
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Thus, the understanding gathered from the earlier sets of interaction with members of the BREAD
Society, perusal of the documents and the school visits helped develop the methodology for the
present study. Since the primary aim of the study was to develop an in-depth understanding of the
implementation and effects of the library program, a qualitative approach was preferred and richcontent-bound data was gathered.
The selection of the districts for the study was based on the understanding of regions
within the erstwhile and undivided Andhra Pradesh state. The population for the study therefore
comprised of schools with BREAD children’s libraries from within the regions of Andhra,
Rayalaseema and Telangana. There were 767 schools as per the information provided by the
Society at the time of initiating the study. Out of these, 547 were schools referred to as NMMS
schools (see image 4.1) since students from those schools had been awarded the National Meritcum-Means Scholarship. 220 schools that had support from the BREAD Society for setting up
libraries did not have students who had been selected for the scholarship and hence were referred
to as non-NMMS schools (see image 4.2). The sample for this study was drawn at two levels and
is described in the sections that follow.
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Image 4.1 – NMMS schools

Image 4.2 – Non-NMMS schools

Image 4.3 – Sample districts
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3.2.1 Sampling technique and sample size
i. School Sample
At the first level, purposive sampling was used to identify 12 case study schools across
three regions. The sample for this study was drawn from only the 547 NMMS schools. This was
done keeping in mind the preference that BREAD Society had developed after careful
deliberation about its intent to work with NMMS Schools to the extent possible. To narrow our
sample, we selected schools that had the library established in the year 2013-14. The library
program was initiated in the year 2009-10, hence, the year 2013-14 was the midpoint in the
functioning of the BREAD libraries. The assumption that was made was that the selection of
2013-14 ensured all sample schools had sufficient, yet the same length of time, to adopt and
implement the library program as envisaged by the BREAD Society. Districts with the largest
number of BREAD libraries established in the year 2013-14 were selected from each of these
regions as the sample districts. This decision was guided by the reasoning that the larger presence
of the BREAD libraries implied better functioning.
The three districts identified for the study were Krishna, Kurnool and Warangal districts
from the coastal, Rayalseema and Telangana regions respectively (see image 4.3). The numbers
of libraries set up in these districts during 2013-14 were 14, 8 and 11 respectively. This sampling
approach provided a total of 33 schools. It was decided to select four schools from each of these
districts as the final sample for the study. The Headmasters/mistresses (HMs) of the 33 schools
were contacted to ascertain their interest in being part of the case study sample. Since data were
to be collected within a specific time frame, the schedules of schools, Research Assistants (RAs)
and HMs were matched to arrive at the final 12 schools that formed the case study sample set for
this study. Table 1 lists the 12 case study sample schools.
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Table 1 List of case study schools
S. No.
I
1
2
3
4
II
5

Name of the school
School Location
Krishna Dist.
Zilla Parishad Girls High School
Gannavaram
Zilla Parishad High School
Tapaspudi
Zilla Parishad High School
Nidamanuru
Andhra Kesari Tanguturi Prakasam
Vijayawada Urban
Muncipal Corporation High School
Kurnool Dist.
Zilla Parishad High School
Banaganapalle

6
7
8
III
9

Zilla Parishad High School
Gadivemula
Zilla Parishad High School
Konidela
Zilla Parishad High School
I Kothapeta
Warangal Dist.
Zilla Parishad High School
Dharmaraopet

10

Zilla Parishad High School

Jaggaiahpet

11

Zilla Parishad High School

Komalla

12

Zilla Parishad High School

Nandanam

To gather an understanding of all the schools (other than the case study schools) where the
BREAD libraries were established, a survey was conducted. The sample for this comprised of
NMMS schools not included in the case study sample and non NMMS schools. Questionnaires
were sent out to 758 schools which formed the second sample set of this study. Hence, data
collection was carried out at two levels – in-depth data from the case study schools and survey
responses from the remaining schools in order to arrive at a broader understanding of the
program.
ii. Student and Teacher Sample
In the case study schools, all students from grade VI to X filled student activity sheets.
The objective of this tool was two-fold. One, it helped gauge students’ use of the library books,
preference of genre, writing skills and comprehension levels. Two, analysis of responses on the
activity sheets helped identify sample students for interviews. In all, 1882 students filled the
activity sheets (listed in table 2). Of these, 96 students formed the sample for student interviews.
These students were chosen for the interviews based on their performance (discussed further in
the section on activity sheets) in the activity sheet that was distributed to all students of all the
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classes between VI and X in each school. Of the 12 case study schools only six schools followed
the practise of selecting student volunteers. Efforts were made to ensure that wherever student
volunteers had been identified by the school, they were as well represented by including them in
the sample for interviews. The final student sample hence comprised of 109 students of which 96
were students and 13 were student volunteers. Efforts were also made wherever possible to
ensure that an equal number of boys and girls formed part of the student sample set.
Table 2 Spread of students who formed the sample for the student activity sheet
S. No.
I
1
2
3
4
II
5
6
7
8
III
9
10
11
12

School Location

VI

Gannavaram
Tapaspudi
Nidamanuru2
Vijayawada Urban
Total

6
6

Banaganapalle
Gadivemula
Konidela
I Kothapeta
Total

-

Dharmaraopet
Jaggaiahpet
Komalla
Nandanam
Total

-

VII VIII
Krishna Dist.
44
90
25
41
133
69
264
Kurnool Dist.
68
45
64
43
47
45
37
201
148
Warangal Dist.
20
13
35
28
30
23
14
25
99
89

IX

X

Total

80
36
127
136
379

38
28
66

220
140
260
164
784

58
61
45
30
194

31
80
58
33
202

157
250
193
145
745

10
15
23
14
62

29
27
31
16
103

72
105
107
69
353

For the teacher sample set, a distinction was made between teachers who were in charge
of the BREAD library and those in charge of the library that the school had set up with support
from RMSA. In this report, the latter is referred to as the “school library.” Therefore, teachers in
charge of the BREAD library as well as the teachers in charge of the school library were
interviewed. In fact, except for two schools, the remaining ten schools had the same teacher in
charge of the BREAD and the school library. Therefore, the final teacher sample set comprised
of 14 teachers out of which, 12 were BREAD library in-charge teachers and two were school

2

No data from one student on writing skill and comprehension level.
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library in-charge teachers. Other than this, the HMs in all 12 case study schools also formed part
of the sample for this study.
Table 3 An overview of sample category and sample size for interviews in case study
schools
S. No.
Sample category
Sample size
1
Students (including student volunteers)
109
2
Teachers in-charge of libraries
14
3
HMs
12
Total sample
135
3.2.2 Methods of data collection
Multiple sources of data collection were used to gather holistic and intensive data
(Merriam, 1998) that has been presented in this report. The data thus gathered converges into a
process of triangulation (Stake, 1994) and therefore reduces the chances of misinterpretation
(Merriam, 1998; Yin, 2003).
To aid optimum refinement of the final research design, a pilot study was conducted
before commencing the data collection. The tools for the study were developed based on the
research questions. Next, the tools were sent to subject experts for their opinions on improving
the tool. These tools were initially developed in English, validated by subject experts, then
translated into Telugu and revalidated to ensure the original tools developed in English were
aptly translated into Telugu. The aim of the pilot study was also to allow the research assistants
to practise interviewing skills, understand the field and allow the research team to refine the
research questions if the need arose. The tools were piloted in two NMMS schools (in Guntur
and Khammam districts). The tools were also sent to members of the Advisory Committee for
their feedback. A day-long consultation was held on July 30th, 2016 to discuss various aspects of
the study. Sujata Norohonha, a member of the Advisory Committee and Avinash Kumar from
WATIS participated in the meeting along with other resource persons drawn from TISS,
Hyderabad and schools in the vicinity. Details of the study that was being planned was shared
with the members and their comments were sought. The feedback from the consultation process
was incorporated into the plan of the study before proceeding further with the visits to the
selected sample schools.
The final tools of this study are 19

1. Observation schedule in the form of school fact sheets (Annexure 6)
2. Open-ended questionnaire in the form of student activity sheets (Annexure 7)
3. Semi-structured interview schedules for


HMs (Annexure 8)



teachers in charge of BREAD libraries (Annexure 9)



teachers in charge of school libraries (Annexure 10)



students (Annexure 11)



student volunteers (Annexure 12)



BREAD Members (Annexure 13)

4. Open ended questionnaire for survey schools (Annexure 14)
To try and maintain consistency in data collection across the research assistants, they were
provided with a checklist with guidelines and instruction regarding the data collection process
(Annexure 15).
i. Observation schedule in the form of school fact sheets
At the first stage of data collection, researchers conducted observations of the relevant
information on the profile of the schools, infrastructural facilities, library rooms and space,
display of library books, scheduling of library hours in the time-table and genre of books in the
libraries. Other than this, the guidelines issued to schools with regard to the managing the
libraries, catalogues of books, issue registers and books in the library were also studied to develop
an understanding of the management process of the libraries, type and quality of books available
in the libraries and their circulation. Data collected through this schedule was recorded in the form
of field notes. Further, pictures of the schools and library rooms and space were also taken to
supplement the written content.
ii. Open-ended questionnaire in the form of student activity sheets
As already discussed under the section on sampling technique and sample size, all the
students of the case study schools from grade VI to X participated in this activity. As part of this
activity, students were asked to list at least five books they had read in the recent past. The
genres of books available in the library and students’ preference of books were also identified
through this tool. Other than listing out the book titles, students were also asked to write the
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summary of a book they had recently read. This tool helped in gathering a basic understanding of
the writing skills and comprehension levels of the students. Schools covered under this study had
English medium, Telugu medium or both as their medium of instruction. Hence students were
allowed to attempt this activity in whichever language they were comfortable with.
On the basis of these write-ups, students were categorized into four groups (Group A,
Group B, Group C and Group D) under two sets (Writing skill and Comprehension levels).
Under the writing skill set, Group A comprised of students who had written the summary well
without too many errors. Group B comprised of students whose written content was
comprehensible but had some errors. Group C comprised of students whose written content was
not comprehensible and Group D comprised of students who had not attempted the question at
all. In the comprehension level set, students were grouped into Group A if the summary they had
written shows they have understood the story well. Students were put in Group B if they had
attempted to write the entire summary even if it did not follow the original storyline. Students
were put in Group C if they had written only a few lines of the summary. Group D students were
those who had not attempted the questions at all. Examples of graded student activity sheets are
appended in Annexure 16. Table 4 encapsulates this grading scale.
Table 4 Categorization of writing skills and comprehension levels
S. No. Group
Writing skills Criteria
1
A
Written the summary well without
too many errors
2
B
Written content was
comprehensible but had some
errors
3
C
Written content was not
comprehensible
4
D
Not attempted the question at all

Comprehension Levels Criteria
Summary shows student has
understood the story well
Attempted to write the entire summary
even if they did not follow the original
storyline
Written only a few lines of the
summary
Not attempted the questions at all

This classification was used across the school levels since the parameters are broadly defined and
would apply across grades. As discussed under the section on sampling, the student sample set for
interviews was identified on the basis of this activity. Students who had read a good number of
books and were able to write about them were selected for the interviews.
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iii. Semi-structured interview schedules
Six different interview schedules were constructed to carry out interviews with the various
sample sets. School observations and the students’ activity were followed by 30 minute interviews
with HMs in each school. These interviews helped develop an understanding of the practical
aspects with respect to functioning of the libraries. Information with regard to use of library
books, benefits of these books for teachers and students were also elicited in these interviews.
The next sample set interviewed were the teachers in charge of the BREAD and school
libraries respectively. These interviews lasted for about 45 minutes each. They helped gather an
understanding of the teachers own interest in reading and their motivation to carry out the added
responsibility of managing the libraries. Further, these interviews also helped identify and
reaffirm the use and benefits of the library books and the challenges faced in developing reading
skills among the students.
The next sample set to be interviewed was the students and the student volunteers.
Interviews of 20-30 minutes were conducted with each student. These interviews helped identify
students’ interest in reading books, the procedure followed in borrowing of books, library hours
and the benefits and out-reach of the library books.
Interviews were conducted with members of the BREAD Society as well. The researchers
interviewed Mr. Vijay Sai Meka (Office Bearer), Ms. Anita (Member) and Dr. Raavi Sharada
(Project Director, BREAD libraries). These interviews lasted for 60-75 minutes and helped
develop a comprehensive understanding of the program as envisaged by the members.
iv. Questionnaires for survey schools
The survey school questionnaire was developed drawing on the school fact sheets. While
the school fact sheets were filled by the research assistants through their observation, the survey
school questionnaire were filled by representatives of the survey schools. The questionnaires were
sent to each of the schools covered under the BREAD Children’s Library program. The list
supplied to us by the Society was used to identify the respective schools and their addresses. A
cover letter addressed to the school HMs was attached to these questionnaires explaining the
purpose of the study and soliciting information regarding the BREAD libraries. Self addressed
and stamped envelopes were enclosed with the questionnaires. In all, we sent out 758
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questionnaires and received 226 responses. Data from this tool helped identify the survey schools’
student composition, space used by schools for the library, genre and number of books available
within the BREAD and school libraries, changes in students after access to BREAD books as
perceived by the school representatives, benefits of the BREAD books as perceived by the school
representatives, contact between the Society and the schools and concerns or challenges faced
with regard to the BREAD libraries.
3.2.3 Data analysis
Given the research approach and the sample size, data gathered for this study was
voluminous. Thematic analysis of data was carried out by adapting the analysis technique as
discussed by Miles and Huberman (1994). The three components of data reduction, data display
and drawing and verifying conclusions were a part of the process. During the process of data
reduction and data display, descriptive and pattern codes were used. In addition, substantive
memos were used for drawing attention to salient aspects of the data, to differentiate between
sub-groups, and highlight the inter-relationships between categories. The emerging categories
helped reorganise the data coherently and helped further in the process of meaning making.
3.2.4 Trustworthiness
To ensure accurate information was retained and to avoid distraction of making notes at
the time of interviewing, all interviews were audio-recorded, with participants’ permission, and
later transcribed. A major challenge to the trustworthiness of this research is the difference in
language between the interview process and the report. The native language of Telugu was
spoken in the interview process, while English was used in reporting the findings. In other
words, a translation process from Telugu to English was involved. Such a process may bring
forth concerns related to the reliability of the translation, and thus the trustworthiness of the
research as a whole (Temple & Young, 2004). Polkinghorne (2005, p.139) states, “researchers
are required to understand that translations of gathered data from one language to another may
distort meaning.” However, by making use of appropriate feedback and asking for clarification
of the interactions with the interviewees (Loosveldt, 2008), the researchers tried to confirm their
understanding of some of the responses made, particularly when they sensed a lack of shared or
complete understanding during the interviews. After transcriptions of interviews were completed,
a bilingual speaker of Telugu and English was invited to review and crosscheck the translated
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transcription of the interviews. These preventive measures minimised the linguistic gap between
the two languages used respectively during the interviews and in reporting of the same.
To establish trustworthiness of the study, concepts of creditability, transferability,
dependability and confirmability were ensured (Guba, 1981). Firstly, the data and analysis were
cross-checked by the participants and academicians to strengthen the credibility of the study and
its internal validity. Secondly, thick descriptions of data presentation were applied to the study to
enhance its transferability in order to facilitate external validity to the other schools that are part
of the BREAD Children’s Library program. Finally, the data gathered from different
perspectives using different methods of data collection for data triangulation, helped in ensuring
the study’s dependability and confirmability, or reliability and objectivity, respectively.
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4. FINDINGS
4.1 Profile of the sample schools
All case study schools that formed the sample in this study were schools that had NMMS
students and the survey schools included both non-NMMS and NMMS schools. As discussed in
the methodology section, the school sample for this study was drawn at two levels: the 12 case
study schools and the 226 survey schools. The following sections provide a profile of the schools
in each of these two sample categories. Findings discussed in the section on case study schools
draw on data from the school fact sheets, interviews with the HMs and teachers in charge of the
libraries, and researchers’ observations of the schools. Findings discussed in the survey school
sections draw on analysis of the survey school questionnaire.
4.1.1 Case study schools
In the first sample set of the 12 case study schools, the oldest established school was set
up in the year 1951. The most recently established school was set up in the year 2009. All the 12
case study schools are high schools. Of these, five schools are the only high schools in their
respective locations. Six schools have 1-2 private or other government high schools in their
neighbourhood. One school has around 10 high schools at close proximity. This school is also
the only school in this sample located in a semi-urban setting, has students coming from as far as
75 KMs away, and has hostel facility and a local library in its vicinity. It is also the only all girls’
school in this sample set. The remaining 11 schools are co-educational schools, not too far from
the nearest town/village; do not have hostel facilities and access to any libraries other than the
ones in their respective schools. Students attending these schools come from a distance of 1 KM
to 10 KMs. All schools are accessible to students by walk, cycle rides or are well connected by
bus or shared auto facilities.
i. Infrastructural details of the case study schools
All 12 schools have large playgrounds (see image 4.4), rooms for HMs and
administrative rooms, access to clean drinking water and well maintained washrooms for both
boys and girls. Of the 12 schools, nine schools have new buildings and one school has an old
building. These 10 schools have sufficient classrooms and staff room space. One of these schools
has a separate staff room for male and female teachers. Another school has a computer room.
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Data from the remaining two schools shows the schools to have old buildings and not enough
classrooms and staffroom space. In one school, the lack of classroom space has forced teachers
to conduct classes in other available spaces such as the cycle parking shed (see image 4.5). In the
other school, it has been reported that the government authorities gave instructions to break
down the existing building as it is in a dilapidated state. However, lack of funding for
construction of a new building forces them to continue using the existing building.

Image 4.4 – ZPHS, Dharmaraopet, Warangal District
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Image 4.5 – ZPHS, I Kothapet, Kurnool district

Image 4.6 – ZPHS, Tapaspudi, Krishna District
The other school though functioning from an old building does have sufficient space for a
library room. However, the library room is not used and kept locked at all times. This is done as
a student was reported to have been molested in the library room. This incident came to light
during the initial interactions with the school’s HM.
Out of the other 10 schools, five schools do not have separate library rooms. In one
school, construction work is underway to add to the existing building. As part of this new
construction the school is also constructing a library room (see image 4.6). Other than the school
with a permanently locked library room, three other schools have separate library rooms for the
school library. Out of which, one school does not have any seating arrangement and two schools
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have seating arrangement (see image 4.7); one has carpet laid on the floor and the other has
tables and chairs.

Image 4.7 – ZPHS, Nidamanuru, Krishna District
Of the 12 schools, one school has a library assistant post and another school has a
librarian post. The remaining 10 schools do not have any such positions. The libraries in these
schools are maintained by subject teachers who have been given the additional responsibility of
being a library in-charge.
All 12 schools are supported by the Rashtriya Madhyamik Shiksha Abhiyan (RMSA) and
the Sarva Siksha Abhiyan (SSA) programs. Apart from the support received from the BREAD
Society for setting up the children’s library, seven of the 12 schools have received other kinds of
support from one or more donors and sponsors such as


LIONS club (support for benches, shelves and books)



JSW Cement Limited (support for digital classrooms, benches, fans and chairs)



Red Cross Society (support for repair of washrooms)



Old students’ association (infrastructural support; provides General Knowledge books for
the school library and notebooks for children)



Other individual donors (cash prize for various competitions and infrastructure)



Teachers (conduct competitions and sponsor prizes)

The details discussed above are listed in Table 5.
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Table 5 Infrastructural details of the case study schools
S. School Location Distance
School building
No.
students
come from
I
Krishna Dist.
1 Gannavaram3
10-75
Sufficient built up
KMs
area
2 Tapaspudi
8 KMs
Three existing
buildings + one under
construction
4
3 Nidamanuru
10 KMs Sufficient built up
area
4 Vijayawada
3 KMs
Sufficient built up
Urban5
area

II
5

Banaganapalle
6

Within
the urban
slums
8 KMs

6

Gadivemula

7

Konidela

1 KMs

8

I Kothapeta7

2 KMs

III
9

Dharmaraopet

3 KMs

10

Jaggaiahpet

4 KMs

11
12

Komalla8
Nandanam9

4-5 KMs
2 KMs

Kurnool Dist.
Well-constructed +
sufficient built up
space
Well-maintained
infrastructure
New building +
sufficient classrooms
Old buildings with
insufficient
classrooms
Warangal Dist.
New building +
sufficient built up area
Four buildings

Library Library Other donor/
rooms
post
sponsors

No

No

Under
construction
Yes

No

No

No
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Student
alumni +
Individual
donors

No

No

No

Yes

Yes (no
seating)
No

No

JSW
Cement Ltd.
No

Yes

No

No

LIONS club

No

Individual
donors+
Teacher
sponsors
No
No

Yes
(carpeted
flooring)
No

Has hostel facility.
Has computer room.
5
Has separate staff room for male and female teachers.
6
School is located in Mandal Headquarters so students come from same locality.
7
Sixth and Seventh grade class conducted in the cycle parking sheds.
8
Instructed by government authorities to demolish the building.
9
Library room locked at all times due to issue with student.
4

No

Yes (no
seating)

Old building
No
Old building +
Yes
sufficient built up area

3

No

Red Cross
Society
No

No
No

ii. Profile of the case study schools
With regard to medium of instruction, one school has Telugu medium; one school
imparts education in Telugu, Urdu and English medium and the remaining 10 schools use Telugu
and English medium of instruction. Together these schools have about 5,712 students enrolled in
them. Out of this 2,992 (52.38%) students are girls and 2,760 (48.32%) students are boys. Table
6 enlists the overall profile of each of the case study schools with respect to the location of the
school, the school level and type, the medium of instruction in these schools and enrolment
figures as well.
Table 6 Profile of the case study schools
S. No.

I
1
2
3
4
II
5
6
7
8
III
9
10
11
12

10

School
Location

School level Enrolment type

Krishna Dist.
High School Girls School
High School Co-education
School
Nidamanuru
High School Co-education
School
Vijayawada
High School Co-education
Urban10
School
Kurnool Dist.
Banaganapalle High School Co-education
10
School
Gadivemula
High School Co-education
School
Konidela
High School Co-education
School
I Kothapeta
High School Co-education
School
Warangal Dist.
Dharmaraopet High School Co-education
School
Jaggaiahpet
High School Co-education
School
Komalla
High School Co-education
School
Nandanam
High School Co-education
School
Total number of students
Gannavaram
Tapaspudi

No data on Students’ social category.
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Medium of
instruction

Total
number of
students

Telugu & English
Telugu & English

529
193

Telugu & English

1206

Telugu & English

1508

Telugu & English

548

Telugu, Urdu &
English
Telugu & English

589

Telugu & English

245

Telugu & English

91

Telugu & English

159

Telugu & English

161

Telugu & English

116

367

5,712

iii. Student profile in the case study schools
With respect to social categories, we could not get data from two of the 12 schools. The
administrators of these two schools cited lack of latest compiled data and busy schedules as
reasons for not providing this data. Of the remaining 10 schools that have a total number of
3,656 students, 2,014 students are from the OBC category (55.09 %), 1,044 students are from the
SC category (28.56 %), 96 students are from the ST category (2.62 %) and 502 students are
from the OC category (13.73 %). Across the 12 schools, there are 27 students (0.48%) with
disabilities. Out of these only six students have certificates of disability. Of these six students,
three students though enrolled in the sample schools do not attend the schools. Two of them are
undergoing training at the Bhavitha government training centre (inclusive education resource
centre). The reason for absence of the third student could not be identified. The other 21 students
with disabilities do not have certificates of disability. One of the reasons for this could be that
certificates become important mainly at the time of the grade tenth board exams when one needs
to show the certificate to avail provisions listed for students with disabilities. The other reason
could be categorisation by teachers on the basis of inference of traits that seems to be associated
with certain disabilities such as autism or learning disability.
Students in these schools largely come from families that are from the economically
weaker sections, below poverty line category or agricultural labourers. In very few instances,
parents of these students are self employed, holding small jobs or working in shops/factories.
iv. Profile of the HMs of the case study schools
The HMs of these 12 schools have been posted in the respective schools for a minimum
of 9 months to a maximum of 6 years. In two schools, the HMs are senior teachers who are
acting HMs as the previous HMs have been posted out and the new ones are yet to take charge.
These senior teachers who are acting HMs are responsible for their subject teaching and the
responsibilities of an HM. The other 10 HMs have only administrative responsibilities and no
teaching responsibilities. Table 7 lists the basic profile of the HMs and the criteria they cited to
allocate library in-charge duty to specific teachers.
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Tables 7 Basic profile of the HMs from the case study
S. No.

School
location

Gender

Years of experience

I
1

Gannavaram

2

Tapaspudi

Male

5 years

3

Nidamanuru11

Male

5 years

4

Vijayawada
Urban

Male

9 months

Female

Krishna Dist.
4 years

II
5

Kurnool Dist.
6 years

Banaganapalle

Female

6

Gadivemula11

Male

4 years

7

Konidela

Male

1 year

8

I Kothapeta

Male

4 years

III
9

Warangal Dist.
2 years

Dharmaraopet

Male

10
11

Jaggaiahpet
Komalla

Male
Male

1 year
5 years

12

Nandanam

Female

5 years

Criteria used for selecting
library in-charge
Less teaching load when
compared to other teachers
Interest in books and ability to
manage extra work
Interest in managing library,
Good command on language and
literature
Due to staff scarcity every
teacher has some responsibility
or the other in addition to their
teaching load
Less responsibilities compared
to other teachers
Librarian appointed by the Govt.
Preparing students for NMMS
hence is also in-charge of the
libraries
Library assistant appointed by
the Govt.
Less teaching load
Qualified and experienced
Gets along well with the
students
Came forward to take
responsibility

4.1.2 Survey schools
In the second sample set of 226 survey schools (list of schools appended in Annexure
17), the oldest established school was set up in 1924 and the 6 most recent schools were setup in
2013. Out of these, 13 schools are composite schools with primary, upper primary and secondary
sections and the remaining 213 are high schools. With respect to the type of schools, eight
schools are all girl schools, five are all boy schools and the remaining 213 are co-educational

11

Senior teacher is in-charge HM
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schools. With regard to medium, eight schools are English medium, 51 schools are Telugu
medium, and 167 schools offer education in both Telugu and English medium. This basic profile
of the survey schools is listed in table 8.
Table 8 Profile of survey schools
S. No.
1
2
1
2
3
1
2
3

Classification of schools
Composite schools
High schools
Total
Girls’ schools
Boys’ schools
Co-educational schools
Total
English medium
Telugu medium
Telugu and English medium
Total

Numbers
13
213
226
8
5
213
226
8
51
167
226

The total number of students in these 226 survey schools is 83,146. Out of the 226
schools, five schools provided insufficient data on student composition. The remaining 221
schools have 81,049 students enrolled in them. Out of this 42,884 (52.91%) are boys and 38,167
(47.09%) are girls. Of the total student population in these schools, 43,339 students (53.47%) are
from the OBC category, 20,102 students (24.80%) are from the SC category, 11,940 students
(14.73%) are from the OC category and 4,592 students (5.66%) are from the ST category. Table
8 lists this categorisation of student population in this set of 221 sample schools. There are 1,574
students (1.94%) with disabilities in these schools. Information with regard to certificate of
disability was not sought from the survey questionnaire. It also needs to be mentioned here that
the number of students, their social categories and gender, and number of children with
disabilities are approximations as listed on the questionnaires by the respective schools. Hence,
the mismatch between the total number of students and the number of students in each social
category is prominent.
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Table 9 Categorisation of students in the survey schools12
S. No.
1
2

Categorisation of students
Boys
Girls
Total

1
2
3
4

OBC
SC
OC
ST
Total

Number of
students
42,884
38,167
81,049
43,339
20,102
11,940
4,592
79,973

4.2 BREAD Society’s model of the library program
Findings presented under this theme draws on data analysis from interviews with the
Project Director of BREAD Children Libraries’ and other members, initial interactions with
BREAD members and the BREAD Society’s webpage. Other than this, correspondence between
the Society and schools and the Society members and district co-ordinators was also taken into
consideration to comprehend the operational model of the library program.
4.2.1 Conceptualisation of the Children’s Library program
Drawing on their experience and observations of the field, BREAD members believe that
students in government schools do not have access to reading material. Though the schools
annually receive funds for school libraries and have an array of books and encyclopaedias, it is
felt that invariably students are not allowed to borrow or read these books. Throwing light on this
argument the Project Director of BREAD Children’s Library stated:
Problem in most of the schools is that they are not using the school libraries as there
is no attender or librarian or library in-charge. Government is giving funds and books
are bought but kept under lock and key ... if any book is lost the teacher in-charge
has to pay the cost of the book from her/his pocket. So they are not at all using the
books ... Some schools have more than 10,000 books but not using them. We saw
when we went to the schools, there you can see them (books) lying in dust and you
can know that the books have not even been opened. (Dr. Raavi Sharada, Project
Director)

12

Covers only 221 out of the 226 survey schools

34

The BREAD Children’s Libraries are hence centred on the primary aim of making books, other
than textbooks, accessible to students from marginalised sections. With regard to the role
envisaged for the libraries, the Society’s webpage clearly states:
BREAD Children’s Libraries are ensuring that books are accessible to students,
encouraging students to run and manage the libraries, motivating students to read
the books of their choice ... to inculcate book reading habit. Its target group of
students have neither purchasing power to buy books nor access to books.
(www.breadsocietyindia.org)
In doing this, the Society aims to inculcate interest in reading among students studying in
government schools. BREAD members do feel it would be ideal to start the library program for
primary grade students. However, issues of lack of space in primary schools, less number of
students in each school, students being too young to take the kind of responsibility for libraries
as envisaged by BREAD Society, lack of interest in reading among students at the primary level
due to lack of a reading environment at home, and other similar issues deterred them from
starting the program in primary schools. The notion that students at a later stage of their
schooling would be in a better position to make use of libraries led them to begin the program for
students between the sixth grade and tenth grade.
4.2.2 School Selection
BREAD Society sets up libraries in schools chosen by the donors. This is its primary
mode. As the project progressed, however, the role of teachers in inculcating an interest in
reading among students was recognised as being significant. Hence, the Society explored the
possibility of involving that aspect as a criterion in selecting schools for setting up the libraries if
given a choice by the donors. In such cases, the Society decided to prioritise schools where at
least six students had been awarded the National Merit cum Means Scholarship (NMMS).
Elaborating on this aspect, the Project Director stated:
Initially we started giving books in places where the donor is interested. After
sometime we thought that instead of just giving books to the library, if teachers are
interested they will encourage students to read. So [when the donor gives the choice
to the Society to select the school] we gave importance to the schools where six or
more than six NMMS students were there. The reason for this is that if a student in
a government school got this scholarship it shows the interest of the teacher. The
teachers might be taking interest in the students and helping them prepare for the
exam. (Dr. Raavi Sharada, Project Director)
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Only if the donor leaves the choice to BREAD Society, then and only then does the
Society selects NMMS schools in a non-discretionary manner on first come first served basis. To
identify schools with students who have received these scholarships, the Society reviews
government’s declared list of NMMS for each year. After this, letters addressed to the HMs of
shortlisted schools are sent. The letters give details of the BREAD library initiative and seek to
know whether the school would be interested in setting up a library along the lines envisaged by
the Society. Once the schools respond in the affirmative, libraries are set up first and a district
level felicitation is held to honour HMs and teachers later (see image 4.8) responsible for NMMS
awards. The mode and scale of these felicitations were changed recently taking into
consideration the costs involved as well as the convenience of the HMs and the teachers and
were held locally.

Image 4.8 – Felicitation certificate
4.2.3 Logistical details of setting up the school library
Between 600-650 books, issue registers for each class and a glass panelled almirah (see
image 4.9) is transported to the respective schools. The selection of books for the libraries is
carried out by an expert committee led by the Project Director, Dr. Raavi Sharada, a librarian by
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profession. Interviews with members brought out some aspects involved in identifying books for
the library.
600 to 650 books of interest to children with colourful graphic designs on moral
values, history, biographies, epics, culture, country’s freedom, science, geography,
mathematics, general knowledge, personality development, puzzles, sports etc.
(www.breadsocietyindia.org)
We look for visually bright books that would get the attention of the students. We
give 30% English books rest are in Telugu. (Mr. Vijaya Sai Meka, Office Bearer)
I select the books, based on language, quality. Mostly we are giving Telugu books
and some books in English. Now we are thinking of adding 10-15 Hindi books too.
We buy books from publishers such as National Book Trust, Children’s Book Trust,
Pratham, Rama Krishna Math and other local publishers also. (Dr. Raavi Sharada,
Project Director)
Mr. Ramamohan Rao, Secretary, clarified that over 500 Telugu books and 90-100 English
books are given to the libraries with a plan to add 20 Hindi books from 2017 onwards.

Image 4.9 – BREAD Society rack given to schools
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The Society aims to start 100 libraries every year. Hence, 100 copies of a specific title are
procured at a particular time. There are instances when the same books cannot be procured again
as the publisher might not re-print them after the initial stocks finish. Once the books are
procured, respective donors’ details are stamped on each book. The books are then packed and
sent by post to the respective schools. The Society aims to provide schools with at least 800
books. As already stated 600-650 books are sent in the first instalment. This is followed by a
second instalment of about 75-100 books and followed by a third instalment of another 75-100
books. In a written communication, Mr. Ramamohan Rao Kakani, the Secretary of BREAD
Society, pointed out that the “Initially 600-650 books are provided when a library is set up. Since
not many schools were claiming prizes in the first few years, BREAD Society thought of
utilizing the Corpus for prizes (Rs. 5,000 per library) and interest earned on it which was adding
up. So, it thought of replenishing existing libraries with new books once in 3 years on a rotation
basis besides prizes to students for write-ups. BREAD Society’s policy is to go on replenishing
all existing libraries with new books once in every three years. There is nothing like stopping at
800 books. New books sustain the interest of students. Also, gradually some books get worn out
with constant use.”
When the library program was started in 2009, the cost of setting up a single school
library was about Rs. 25,000/- This included the purchase of the almirah, the books, the
transportation charges and also the prize amount that was to be given to the best write-ups in
each school. The subsequent instalment of books would be sent at a much smaller cost of Rs.
1000/- or so. More recently though, with the prices of books and postage charges having gone
up, the entire cost of setting up a library now is about Rs. 35,000/- Subsequent book instalments
are now sent to the schools at a cost of about Rs. 3000/- The library project is supported entirely
through donations from various sponsors and voluntary effort of the members.
4.2.4 Encouragement to read
All the Society members explained that the school administrators are given specific
guidelines for the functioning of the libraries. BREAD members emphasised the point that the
Society was keen on enabling students to borrow books to take back home, irrespective of the
damage to books or loss of books that may be incurred. In fact, the members also mention telling
schools that once the Society donates the books to the schools they would at no time ask
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information related to the loss or damage of any books. The Society also stresses that the onus of
running the libraries should be placed on student volunteers selected from each grade. Teachers
are requested to train these students rather than take responsibility themselves for the running of
the libraries. Discussing this aspect, the Society members explained their point of view:
He [Dr. Bhasker Rao, the Founder Member] came across a boy who had taken the
book home and his mother read the book too. Then the idea became that the book
has to go home for this chain reaction to happen. Does not matter if the book gets
spoilt ... The aim of the project was to have children take the responsibility of the
library and build skills to organize the library. Hence we want the students to
circulate the student volunteer duty among them (Ms. Anita, BREAD Society
member)
What we actually said to the school administration was to identify three students
from each class, entrust them the responsibility of lending the books and
maintaining the issue registers. Among them (the students) they can distribute
books and circulate the books. The idea was that they have free time at home and it
is possible that parents can also be educated, if they too read these books (Mr.
Vijaya Sai Meka, Office Bearer)
When we started this library we said “please give these books to the students to
take home.” Then they will read because in the school during a 40-minute period
they cannot read much. By the time they take the book and finish formalities half
an hour will already be over. So we are very particular that the students should be
allowed to carry the books home ... We also told the students to please read out to
their parents also. In most case the parents are uneducated so they will also feel
happy and they may also get interested in reading and learning ... Another principle
we have is that student volunteers should run the libraries. Because teachers will
feel it is a burden on them or consider it as extra work. So we requested the
teachers to train the students. Three student volunteers from each class, responsible
girls or boys, maybe. But we feel that girls will be more responsible, so we ask for
girls to be made volunteers. So in the library period they will take the books and
give to the students and even issue to them. (Dr. Raavi Sharada, Project Director,
BREAD libraries)
The motives mentioned above for allowing students to borrow books to take back home and the
need to have student volunteers to run the libraries came across even during the initial
interactions with the BREAD society members and from the Society’s website too. Analysis of
communication between BREAD Society members and the schools also show a clear listing of
these guidelines for running the libraries in the schools.
Further, to encourage reading among students, the BREAD Society asks students to write
reviews of the books they read. Schools are then asked to send to the BREAD office five reviews
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of books, one from each class. Students whose reviews are sent to the Society receive books as
prize for having read the books and written the reviews.
4.2.5 Monitoring of the library program
Given the emphasis BREAD Society places on voluntary effort, it involves members at
the district level, such as retired teachers or officials, who would be willing to function as district
coordinators for the program. Wherever and whenever possible, the district co-ordinators visit
schools to motivate the teachers and the children to read and also to assess how the library is
functioning. During such visits, the district co-ordinators evaluate the use and progress of the
libraries on the basis of a proforma on parameters such as - are issue registers maintained?,
whether library period is there are not?, how many books are issued?, is there any loss of books?,
and so forth. The evaluation template is reproduced in Annexure 5. However, BREAD libraries
are spread across more than 750 schools and this makes it difficult to ensure that every school is
visited and feedback sought. Wherever possible, BREAD members reinforce the guidelines
when they visit the schools. Attempts are also made to seek feedback and suggestions on the
types of books needed before sending further instalments.
Some schools have asked for Hindi books because CCE activities require projects
and reviews in all languages and Teachers are also asking. (Dr. Raavi Sharada,
Project Director)
One school is doing very well. We gave basic level books but this school has asked
for higher level. Generally, students in the government schools read 30-40 pages
books only. But this school asked for higher level. (Dr. Raavi Sharada, Project
Director)
Members of the Society believe that even if 10 students are using the libraries and
benefiting from them, the project is a success. However, they do want to scale up the project to
also encourage teachers to read. Further, they aim to develop evaluation process so as to move
from the model of just providing books to a model where all schools adhere to the guidelines laid
down by the project.

4.3 Functioning of the library program
Findings presented under this theme are discussed with respect to the two school sample
sets – the case study schools and the survey schools. Findings related to case study schools draw
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on the analysis of data sought from school fact sheets, interviews with HMs, teachers in charge
of the libraries, student volunteers and students, student activity sheets, analysis of issue
registers, library catalogues and researchers’ observations from the field. Findings of the survey
schools are based on the analysis of the school questionnaires.
4.3.1 Library session in the timetable
In all the 12 case study schools the library project was set up in 2013-14. Findings from
the fact sheets and observations of researchers show that in all 12 case study schools 1-2 library
sessions are slotted in the timetable. Each library session is scheduled for about 40-45 minutes.
In many instances this allocation was confirmed by the in-charge librarians and principals too.
However, interviews with students revealed that the allocation of library hour in seven of the
schools was only on paper. Students’ interview data shows that the library sessions in these
schools were in fact conducted only during leisure hours, lunch time or when subject teachers
were absent.
We don’t have a separate period for the library class. If I want to visit the library, I
will go there after taking the teacher’s permission. (Student, Jaggaiahpet)
We have allocated three periods in a week for the library class (HM, Jaggaiahpet)
The other five schools follow the time-tabled scheduling of the library sessions (as listed in table
10).
We have library period in my class time table on Tuesday. (Student, Nidamanuru)
We have one period in a day per week for each class. (HM, Nidamanuru)
Table 10 Library session as scheduled and held in case study schools
S. No.
I
1
2
3
4
II
5
6
7

School Location

Gannavaram
Tapaspudi
Nidamanuru
Vijayawada Urban
Banaganapalle
Gadivemula
Konidela

Number of slots scheduled in
the time table
Krishna Dist.
1 per week per class
1 per week per class
1 per week per class
1 per week per class
Kurnool Dist.
Weekly twice
Weekly twice
Weekly twice
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Library session held

Leisure period
Leisure period
1 per week per class
Leisure period
Weekly twice
Weekly twice
Leisure period

8
III
9
10
11
12

I Kothapeta
Dharmaraopet
Jaggaiahpet
Komalla
Nandanam

Weekly twice
Warangal Dist.
1 per week per class
3 days in a week
1 per week per class
1 per week per class

Weekly twice
Leisure period
3 days in a week
Leisure period
Leisure period

In the 226 survey schools, the library project was set up in two schools as early as in
2009 and the most recent six schools have the library established in 2016. Like the case study
schools, these schools also mentioned that they have library periods ranging from 1-2 slotted in
the time-table per week for each class. Library sessions in these schools too were scheduled for
40-45 minutes. There is also mention of books being read during leisure hours and times when
teachers are absent. However, information on whether the library hours as slotted in the time
table were being practised or not could not be confirmed.
4.3.2 Library space
While donating books to schools, the BREAD project also donates a rack for the books.
The idea being that the BREAD library books can be kept in a separate rack in the schools’
library room. However, as discussed in the section on school profile, of the 12 schools, only
three schools have a functioning library room. Out of these the BREAD library books are placed
in the school library of only one school. In all other instances the BREAD books’ rack is placed
in any room that has spare space such as staff room, HM room, Computer room, Science
laboratory or in the physical training room (see image 4.10). In schools that do not have a library
room even the school library books were placed in similar spaces. In most of the schools, the
BREAD library books and the school library books were kept in the same room but in different
racks or cupboards (see image 4.11). In certain instance the books were all placed together in a
common rack/cupboard.
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Image 4.10 – ZPHS, Banaganapalle, Kurnool District
Similar findings were seen in the 226 schools. In this sample set, 143 schools reported
having library rooms. Out of these, 139 schools reported keeping the BREAD books rack in their
school library rooms while four schools reported keeping the BREAD books’ rack in other
rooms. Out of these four schools two reported keeping the rack in the HM room, one stated that
it kept them in the office room and one stated that the books were kept in a classroom. The
remaining 83 schools did not have any specific library rooms and kept the school and BREAD
libraries in various available spaces. One school reported keeping the books in the racks
provided in the community hall, two schools reported keeping the books in racks in the school
hall. There were also a few schools that reported keeping the books in racks in the corridors.
Some of these schools also reported keeping the books in boxes/metal trunks in each classroom.
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Image 4.11 – ZPHS, Gannavaram, Krishna District
4.3.3 Type of library books
An analysis of the library catalogues in the case study schools show similar book titles to
have been distributed among all the schools. The books distributed by the BREAD society are
largely short story books, biographies of leaders and freedom fighter, books on poems, grammar,
stories, games, plants and animals. Data from the 1882 student activity sheets also shows a
listing of similar books (spread of students from each district and grade is listed in table 2).
Comparable listings were also found among the 226 survey schools (as listed in table 11).
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Table 11 Genre of books in the BREAD libraries as listed by survey schools
S. No.
1
2
3
4
5
6

Types of Books
Biographies/Autobiographies
Story books
Grammar
Dictionaries
Poems
Games

Number of schools
211
210
192
187
190
185

Researchers’ analysis of the books in the case study schools show the books to be of good
quality paper, with colourful pictures and without any grammatical or spelling errors. The books
were found to be of basic level with the use of simple and easy language. It was also found that
other than Telugu and English books, there were bilingual (English and Telugu content) books
too. Books from the National Book Trust, Children’s Book Trust, Pratham, Rama Krishna Math
and other local publishers such as Vishalandhra, were found in the BREAD libraries.
Table 12 Students covered in the activity sheets and the types of books they read
S. No.

School
Location

I
1

Gannavaram

2

Tapaspudi

3

Nidamanuru

4

Vijayawada
Urban
Total

II
5
6
7
8
III
9

Books borrowed by
Variation in titles of books listed
students
by students
Yes
No
No response
Krishna Dist.
219
1
Very repetitive (mostly Telugu
books on famous personalities,
mythology, stories)
140
Not much variety (mostly Telugu
books; few English & Hindi)
86
174
Very repetitive (mostly Telugu
books)
78
86
Repetitive (only Telugu books)
523

264

Banaganapalle

154

1

Gadivemula
Konidela
I Kothapeta
Total

250
193
142
739

3
4

Dharmaraopet

72

-

Kurnool Dist.
2
Quite repetitive (Mahabharata,
Ramayana)
Repetitive (only Telugu books)
Not much repetition
Very repetitive (all Telugu books)
2
Warangal Dist.
Completely repetitive (All same
response)
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10

Jaggaiahpet

88

17

-

11
12

Komalla
Nandanam

104
61

2
5

1
3

325

24

4

Total

Lot of repetition (Akbar Birbal,
Abdul Kalam, Mana Sarira –Our
body)
Good variety (more telugu books)
Lot of repetition (Tenali Rama,
Kothapalli)
-

4.3.4 Selection of BREAD library-in-charge
Findings from the HM interviews show the selection of teachers for the library in-charge
position was done solely by the HM based on his/her perception of the teachers work load,
commitment to the students and interest in literature (listed in Table 7).
Presently all staff have one extra responsibility along with teaching. All the
teachers are under work pressure…. In the beginning Hindi sir was library incharge but now he is assigned to midday meal program so Social Studies ma’am
got this responsibility. (HM, Komalla)
Interview data from the library in-charges show one of them to state that he was given this
responsibility as he was training students for the NMMSs. Two other in-charges stated that they
were given this responsibility as women are believed to take better care of children when
compared to men.
Science teacher, Mr. Venkateswarlu is preparing children for the NMM
scholarships from many years so this responsibility is given to the same teacher
(HM, Konidela)
I feel that women teachers will have more patience than male teachers. So they
selected me for this responsibility (Library in-charge, Dharmaraopet)
Other reasons cited were that these teachers had fewer classes, were language teachers or were
recognised to have an interest in literature.
4.3.5 Teachers in-charge of libraries
One library in-charge stated that he was not interested in this responsibility. Interview
data from the HM of this school also showed this in-charge to not perform the duties of a library
in-charge. The HM also reported that he had to constantly push this library in-charge to take
books to the classroom and distribute them for reading. Eight of the other teachers in charge of
the libraries reported being interested in carrying out this responsibility. These teachers also
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reported being interested in reading books. They themselves borrowed books from the library
and hence did not feel the added responsibility to be a burden. One of these teachers also
reported being a member of the district library. Of the two school library in-charges in these 12
schools, one not only expressed his passion for books and reading but also stated to have a
personal collection of around 2,00,000 books. Out of all the library in-charges, two of them did
not categorically state if they were interested in this responsibility or not. The identified
responsibilities of the librarians involved maintaining issue registers, identifying and distributing
specific bundles to students according to their grades, maintaining catalogues, receiving books
from authorities and arranging books. Of all the 12 in-charge librarians, four of them found the
responsibilities to be an added burden. With regard to the library in-charges own reading interest,
11 of them stated that they were interested in reading various kinds of books ranging from story
books from the BREAD library to books on scientists and social issues. The findings discussed
above have been listed in table 13.
Table 13 Details of teachers in charge of BREAD libraries
S. No. School Location

BREAD
Library incharge

I

School
Interest Perception Interest in
Library in- in role towards the role reading
charge

Krishna Dist.

1

Gannavaram

Vocational Teacher (F) 13

2

Tapaspudi

3
4

-

Extra burden

Yes

Natural Sciences Teacher (F)

Yes

Not a burden14

Yes

Nidamanuru15

Biology
Teacher (F)

Yes

A burden

Yes

Vijayawada
Urban

Telugu, Hindi, Physics &
Mathematics Teacher (F)16

Yes

Extra burden

Yes

II

Telugu
Teacher (M)

Kurnool Dist.

5

Banaganapalle

Telugu Teacher (M)

No

-

-

6

Gadivemula

Librarian (M)

Yes

Not a burden

Yes

13

F – Female; M –Male
Other teachers also share the responsibility hence it is not considered as a burden.
15
The teacher has a personal collection of 2, 00,000 books.
16
As there is scarcity of teachers in this school the teachers have to teach more than one subject.
14
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7

Konidela

Science Teacher (M)

Yes

Extra work but
enjoys it

Yes

8

I Kothapeta

Library Assistant (M)

-

Not a burden

Yes

III

Warangal Dist.

9

Dharmaraopet

Hindi Teacher (F)

Yes

Not a burden

Yes

10

Jaggaiahpet17

Telugu Teacher (M)

Yes

Not a burden

Yes

11

Komalla

Social Std.
Teacher (F)

No

A burden

Yes

12

Nandanam

Social Std. Teacher (F)

Yes

Not a burden

Yes

Telugu
Teacher (F)

4.3.6 Student volunteers
As already discussed under the section on the functioning of libraries, BREAD Society
does not want teachers to be responsible for running the BREAD libraries. They emphasise that
teachers should identify and train student volunteers and subsequently supervise their work.
Findings from the study however show that out of the 12 case study schools, six schools did not
have any student volunteers. These schools report involving the class leaders in the library work
instead of identifying student volunteers specifically. In the remaining six schools that have
student volunteers it was found that the responsibilities of the student volunteers were restricted
to helping the library in-charges with the library work and responsibilities carried out by the incharges.
The previous library in charge teacher selected me as volunteer. He is transferred
now. He taught me how to do library work. My main responsibility is to prepare
books list, issue books to the students, enter details of books in the library register.
I like this work and I want to do more. I like to make every student to read library
books. (Student volunteer - Jaggaiahpet)
My responsibility is that to issue the books to students and write them in the
register and collect them back. I am feeling happy to do this work and I am feeling
more responsible. (Student volunteer - Komalla)
Of these six schools that have student volunteers, one school stated that they select three
volunteers from each grade and they change the volunteers each year. However, interview data
from the student volunteers from this school shows one of them to state:
17

This school had mixed the BREAD and library books.
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I was selected as leader for the class and am also the volunteer for the library but I
have not had the chance to do any work with respect to library yet. (Student,
Gadivemula)
Four schools reported selecting two volunteers from each class based on how active they
perceive the students to be. One school stated that they select three volunteers from each grade
and change them every year. One school reported selecting volunteers from the ninth and tenth
grade even though the BREAD society asks for student volunteers (SV) to be selected from sixth
grade to ninth grades only. Table 14 encapsulates these findings.
Table 14 Details of student volunteers (SV)
S. No.

School Location

Presence
of SV

I
1
2

Gannavaram
Tapaspudi

0
2

3

Nidamanuru

2

4
II
5
6

Vijayawada Urban

0

Banaganapalle
Gadivemula

0
3

7

Konidela

2

8
III
9
10

I Kothapeta

0

Dharmaraopet
Jaggaiahpet

0
2

11

Komalla

2

12

Nandanam

0

Details of SV
Krishna Dist.
1 Boy + 1 Girl from each
class, continue every year
2 students from each grade,
change every year
Kurnool Dist.
3 from each class, change
every year
Class leaders help + 2
students continue each year
Warangal Dist.
2 from class 7th – 10th each,
continue every year
2 each from 9th & 10th class
only, continue every year
-

Understanding of
their role as SV
Happy to do library
work
Like to do library
work
-

Happy to help library
in charge
Happy to do the
library work
Like the library work
and want to do more
Feel more responsible
-

Findings from interviews with student volunteers show them to be excited about their role
as student volunteers for the BREAD libraries. In schools that did not have student volunteers,
students showed interest in taking on the responsibility if given a chance. Reasons cited for this
interest and keenness to take on the responsibilities of student volunteers or to continue with the
existing responsibility was students’ interest in reading. Students stated reading the books made
them happy, gave them new knowledge, opportunities to laugh, develop skills and so on. Some
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student interviews show students to volunteer to arrange the books as per title or dust them even
though they were not student volunteers. They did this out of their ‘love for books’.
I like to do the volunteer work for the library I will get a chance to learn to handle
the books and can read more books. (Student, Dharamaraopet)
With respect to the survey schools it was found 177 schools reported having student volunteers
and 46 schools stated that they do not have any student volunteers. Out of the 226 schools that
responded to the survey, three schools did not give a response to this question.
4.3.7 Access to books
Findings from the case study schools show that for most of the students studying in these
schools there is no access to leisure reading material in their local community. Students of only
one school within this sample set had access to a local community library. Other than these
students, in another school students mentioned having visited a library in a church in their
previous academic year.
In all the schools, the books were kept under lock and key with the key being in the
custody of the library in-charge. Findings from the 12 schools show that the books are arranged
as per the titles. Students also felt that the books are arranged as per their age and understanding.
The placement of the books racks/cupboards and the practice of keeping them under lock and
key resulted in students not having easy and free access to the library books. In one school,
students stated that they were allowed to browse through the title of the books through the glass
pane of the book rack, decide on a book they wanted to read and then ask the teacher to give
them the specific book.
The books in the library are arranged as per their titles in four-five shelves. I choose
the book by reading the title. I can take the book with teacher’s permission.
(Student, Kothapet)
In all the other 11 schools, students did not have the opportunity to browse through the
books before selecting a book they wanted to read. Finding from interviews show the library incharge or student leaders/volunteers carried specific bundles of books to classrooms and
distributed them among the students. If any student did not want to read the book that s/he got
they could request their peers or the student volunteers for an exchange.
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Library books are arranged in two racks. One is placed in library room another one
is in the staff room. I will ask the library sir if I need a book. I cannot directly
borrow books from the rack in the library; it is locked because of security issue. I
will take teacher’s permission to take any book out from the library. (Student,
Banaganapalle)
In the library period, I issue books to all children, if anyone has already read the
book then he/she will exchange with their friends. (Library in-charge, I Kothapet)
Catalogues of the books were maintained by the schools (see image 4.12) and in few
instances were found hanging from a corner of the book rack. However, students did not have the
option of looking through these and asking for specific books that they found interesting. In
many instances it was found that the library in-charges tied books in bundles of 40. These
different bundles were created according to the age of students in the different grades. During
leisure hours these bundles are sent to classrooms and books distributed among students. Schools
also maintained stock registers and issue registers for the books in the libraries (see image 4.13).
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As discussed in the section on functioning of libraries, schools are provided with 600-650
books in the first instalment along with issue registers for all grades and a glass panelled rack to
keep the books. Similar data was also found from all the case study and survey schools. 10 case
study schools stated that they received 80 books as a second instalment. The other two schools
stated that they did not receive any further instalments after the first one. In the survey schools,
out of the 226 responses, one school mentioned that they did not receive any BREAD books
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even though they featured on the list of schools where BREAD children’s libraries were
established. This list of schools was provided to us by BREAD society. We were unable to
ascertain if the school genuinely did not receive any books or the school representative who
filled in the questionnaire was clueless about the presence of the BREAD books in the respective
school. Out of the remaining 225, it was found that 124 schools had received a second instalment
of books and 95 schools had not received any further instalments of books from the BREAD
Society, since they had been set up in 2014-15 or later. The remaining six schools did not give
any response to this question.
We received 600 books in the initial phase, later we received 80 books. (HM,
Gannavaram)

Image 4.13 – Issue register
4.3.8 Issuing of BREAD library books
The other important aspect in the guidelines issued by BREAD society to the schools is
about allowing students to borrow books to take back home and maintaining an issue register.
Data from interviews with library in-charges and students in the 12 case study schools show
seven schools allow students to borrow books to take back home. Of this, three schools allow
53

students to borrow books home for a period of 1-7 days. One school allows students to borrow
books for four days. If students want a further extension, they are required to intimate the library
in-charge and seek an extension.
The other three schools say children can keep a book till they finish reading it. These
schools also stated that in most instances they found students to take good care of the books and
had no cases where they had lost a book. In the instance that a book was torn, the library incharges stated that they would counsel the student and attempt to repair the damage to the books
if possible.
Sometimes students tear the books, I will not scold them but I explain the
importance of books (Library in-charge, Konidela)
In the remaining five schools the HMs categorically stated that they do not issue books to be
taken home by students and student are allowed to read the books only during school hours (as
detailed in table 15). Reasons for this were attributed to the lack of care of books or the
perceived damage to or loss of books. Some of these schools stated that due to student neglect,
books were damaged, torn or got wet. None of the schools reported of having lost any books due
to student negligence. In fact, one school reports of having lost books due to lack of care taken
by teachers.
I used to give the books to home earlier but the problem is some children were
misplacing or the books got torn, wet and students were not returning so I stopped
giving books to students to take them home. (Library in-charge, Tapaspudi)
Books are not issued to students to take them home, they have to read library
books in school and return it when they are leaving school in the evening. (Library
in-charge, I Kothapet)
We have to read books in the library period only. The time of the library period is
45 minutes. If we get free time in school, we will ask library sir to issue the books.
(Student, I Kothapet)
However, the students and the library in-charges in the other schools stated that students were
allowed to borrow books to take them home only after seeking special permission from the incharges and at the discretion of the library in-charges.
I told students to return book after 4 days, if they need more time they have to give
intimation to me. (Library in-charge, Jaggaiahpet)
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Books hence borrowed could be retained for a period of 2 days to a week depending on the
library in-charge of each school.
Students can keep the book with them for five days for reading. (Library in-charge,
Gadivemula)
Students can take a book to home from the library and they can keep with them for
one week. (Library in-charge, Nidamanuru)
I can keep the book with me for one week or I can keep the book till I finish
reading. (Student, Nidamanuru)
Table 15 Practise of borrowing books to take back home
S. No.

I
1
2
3
4
II
5
6
7
8

School Location

Gannavaram
Tapaspudi
Nidamanuru
Vijayawada Urban
Banaganapalle
Gadivemula
Konidela
I Kothapeta

HMs stand
Practice related to books issued
on books
to home
issued home
Krishna Dist.
No
Yes - in-charge & students
No
Yes – in-charge & students
Yes
No
Yes – in-charge & students
Kurnool Dist.
No
Yes, after taking special permission
– in-charge & students
Yes
Yes
No
Yes, after taking special permission
– in-charge & students
Warangal Dist.
Yes
-

III
9

Dharmaraopet

10

Jaggaiahpet

Yes

11

Komalla

Yes

Intimate in-charge if students books
is kept for extra time
-

12

Nandanam

Yes

-

Duration

1-2 days
1-2 days
For a week
1-2 days
1-2 days
For a week
1-2 days
1-2 days

No time
limit
4 days
No time
limit
No time
limit

4.3.9 Use of BREAD library books
Findings from various data sources in the case study schools and from the survey
schools’ questionnaire show that students not only use the BREAD library books for leisure
reading but also to draw on them for project work, competitions, review assignments and
presentations during the assembly time.
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Students have improved their level of knowledge by reading these books, they used
to have games on General Knowledge, and every day they present ‘thought for the
day’ during the school assembly. Participation has also increased on occasions such
as National days, etc. I am satisfied with BREAD library books. (HM, Jaggaiahpet)
Students are using these books for their book review, project works and sometimes
for the speeches they give during the special assembly and during the national
festival events. (Library in charge, Dharmaraopet)
These books are useful to learn many new things, to do subject related work for and
improve reading. I have written book reviews on APJ Abdul Kalam, Nehru,
Ambedkar and Gandhi. I participated in essay writing competitions conducted in
our school and I got 1st prize. (Student, Konidela).
BREAD books are used by students for project work on UNO, spiritual leaders,
prime ministers, national leaders, Hiroshima day, Krishna Pushkaralu (Festival of
River Krishna), Children’s day, National day, Science competition (Survey school
No. 100)
Suggestions on books to read for leisure or for project work are given by teachers in
charge of the libraries and subject teachers too in the case study schools. Further it was found
that the language teachers often encouraged students to uses these books as part of the review
assignments under CCE (see image 4.14). Findings also show students to suggest books to each
other. Data from multiple sources shows that the BREAD library books were used by teachers
for various activities related to the CCE. It is also found that teachers encouraged students to use
the books for debates, essay and story writing competitions, review assignments and to develop
knowledge.

56

Image 4.14 – Book review by a student
While students used the books for the above mentioned activities, they are also expected
to write summaries of the books that they read in order to send back to the Society. The Society
emphasises this activity in order to encourage students to read and also uses it as a mechanism
through which they can gauge if the library books are being used in the schools.
If the student write-ups are coming in that means the books are being used in the
schools (Mr. Vijaya Sai Meka, Office Bearer, BREAD Society)
4.3.10 Prizes for student book reviews
As discussed in the functioning model of the library, HMs of schools are to decide on
three best write ups from each class and send them to the Society. These write-ups are then
awarded a prize. Findings from interviews with HMs and teachers in charge of the libraries show
that only one school from among the 12 case study schools has received the prize for students.
Data from all the other 11 case study schools show that even though the schools have sent the
student write-ups to BREAD Society, the students have not received any prizes in return. Some
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schools also stated that after the initial attempts at sending the write-ups and not receiving any
prizes they have stopped sending the write-ups. Most of these schools are themselves rewarding
students for using the books in various competitions. The questionnaire sent to the survey
schools did not probe if students had received any prizes for the write-ups sent to BREAD
Society. However, data shows that schools sponsor prizes for the various competitions students
are involved in. There is no data to specifically clarify if student write-ups are sent by these
schools to BREAD Society or not and if they are, whether prizes are being distributed or not. For
its part, BREAD Society has been concerned that schools are not claiming prizes and have
sought to encourage schools to get the students to read the books and send their write-ups for
prizes. BREAD Society’s concern was in fact flagged in its January 2017 newsletter:
Prizes for Write-ups:
We have distributed 550 Dictionaries (English to English and Telugu) as prizes to
students of 67 schools. As we are establishing more libraries, it is observed that the
number of schools recommending prizes for write-ups is coming down. We need to go
in to the reasons for this phenomenon. (BREAD Newsletter, January 2017, p.2)
Interviews with students also show similar findings. Student on their part reported about
prizes they received and also the benefits of reading to their personalities, reading skill and
outlook to life (discussed further under the next theme)
4.3.11 School libraries and BREAD libraries
All case study and survey schools had school libraries and BREAD libraries. Though in
one case study school, the books of both the libraries were mixed and kept together. Students in
this school did not specifically refer to the BREAD library books when they did the activity
sheets and gave the interviews. However, it was found that the books these students were reading
were the BREAD books. Titles of books mentioned in the activity sheets and interviews with the
library in-charges confirmed the use of these books rather than the school library books. Similar
conclusions could not be drawn from the survey schools.
Findings related to library in-charges show teachers to be identified as library in-charges
for the BREAD and school libraries in both the case study and survey schools. Data related to
the 12 case study schools shows only two schools had a separate library in-charge for these two
libraries. In all the other schools, only one individual was responsible for both the libraries.
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Further, out of the 12 schools, one school has a full time library assistant and another school has
a full time librarian. Both these individuals had received these positions on compassionate
grounds following the demise of their respective fathers while in service. Though they do not
have any specific qualifications related to libraries, they have over a period of time gathered
experience of doing library related work. All the remaining 10 library in-charges are subject
teachers who are managing the library work and teaching their respective subjects too. Apart
from one teacher (who has a provisional qualification related to library studies), the other
teachers do not have any specific qualification related to library studies.
Data from both sets of sample schools show students borrowing and preferring BREAD
books over the school library books. Some of the reasons attributed to this are:
More interested because of liberal language and colourful images (Survey school
No. 49)
Interested in reading picture oriented story books (Survey school No. 93)
There is difference between school library books and BREAD books. School
library books are completely subject related but BREAD books are mixed and
children use BREAD library for their project work, reviews and other related works
whereas school library books are used only for subject related work. (Library incharge, Nandanam)
These books are thin they are 10-15 pages so easy to read ... the books are at their
(students’) level of understanding (Library in-charge, Gadivemula)
Data from students’ interviews across the 12 case study schools also shows their interest and
preference in the BREAD library books.
Analysis of the issue registers in the 12 case study schools show a regular circulation of
the BREAD library books. However, it is found that similar books were being circulated among
a particular grade. This was also found in the student activity sheets (as listed in table 15). All
students of a particular grade listed similar titles of books they had read.
4.3.12 Understanding and complying with BREAD guidelines
As discussed in the section on operational model, the BREAD society sends out letters to
the HMs with guidelines on the running of their libraries. Data from eight schools show that the
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HMs have a clear understanding of the process of running the BREAD library (as listed in Table
7). This clarity was found even in the library in-charges of these schools.
[T]hey requested that the responsibility of the library can be given to the teacher
and it should be run by student volunteers ... also to make sure that the books should
be used by children and issue books to children’s home to develop their reading
skills. (HM, Komalla)
Findings from the interviews with the remaining four HMs of the case study schools show that
they are not aware of the guidelines given by BREAD Society. In three of these schools, the
HMs joined their respective schools in the past 9-12 months.
I recently got transferred to this school. I don’t have complete information of the
BREAD library. Recently members of the BREAD Society conducted a small
meeting and explained their work ... I am planning to work on it over this
academic year. (HM, Vijayawada Urban)
We started their library in our school in 2013. We received 600 books initially,
later we received 80 books. Since I am new to this school, I did not know about
instruction to the library. (HM, Konidela)
In the fourth school, where a senior teacher was the in-charge HM, he had been in the school for
the last four years and yet he did not know the guidelines set by BREAD Society for the running
of the libraries.
With regard to the library in-charges of these schools, it was found that one in-charge
who had joined the school a year back was not clued into the guidelines of the society. This is
one of those schools where the HM was also new and had joined the school only a year ago. In
the other three schools, the library in-charges stated to have some information related to the
BREAD libraries only through the HM or other teachers in their schools and not directly through
interactions with members of the BREAD Society. These in-charges of the library hence have
no clarity of the guidelines that the school received from BREAD Society. This aspect was
corroborated by the fact that these library in-charges reported selecting student volunteers to
assist them in the running of the library on the basis of the HMs asking them to identify student
volunteers rather than the fact that the BREAD guidelines require the selection of such student
volunteers. An instance of this can be seen below:
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The HM sir told me to pick two student volunteers to help me with the library work
to reduce my work burden ... these students help me with distributing the books in
the class. (Library in-charge, Konidela)
Similar responses were received from other library in-charges too. Hence the role of the student
volunteers and teachers (who were meant to only guide the student volunteers) in these schools
was quite different from what was envisaged by the BREAD Society.
4.3.13 Interaction of BREAD schools with BREAD members
With regard to the question of ongoing interactions with members of the BREAD
Society, data from only two of the 12 case study schools shows a visit by member/s of the
BREAD Society. One school HM reported a visit in the past year and the second school HM
reported a visit a few months prior to the study. Other than these schools, none of the others
reported of any interaction with the BREAD society or its members after the initial meetings at
district level and a letter asking schools to send book reviews written by children. Data analysis
from the questionnaires of the 226 schools show 139 schools to report continued
visits/interaction with the BREAD Society/members, 79 schools reported no communication
with the Society. Eight schools did not give a response to this question. There are variations in
the number of visits reported by the 139 schools. While some reported a single visit since the
establishment of the library the other reported up to 10 visits.
The issue of not being able to cover all schools due to the spread of the project and the
lack of human resource is recognised by BREAD members. Not only did the Project Director,
Dr. Raavi Sharada mention this as part of the future expansion but also the BREAD Office
Bearer Mr. Vijaya Sai Meka agreed that:
Yes, we need more and more visits to the schools. It will help us build the
relationship with the teachers. And also give us the opportunity to again inform
them of the objective of the Library program of BREAD. (Mr. Vijaya Sai Meka,
Office Bearer)

4.4 Influence on students accessing BREAD libraries
Findings presented under this theme are discussed in relation to the data gathered from
the two school sample sets – the 12 case study schools and the 226 survey schools. The findings
related to the case study school are drawing on the analysis of data arrived at through student
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activity sheets and interviews with HMs, teachers in charge of the libraries, student volunteers
and students. Findings related to the survey schools are based on the analysis of the school
questionnaires.
4.4.1 Reading culture
While classifying students’ writing skills and comprehension levels (as listed in table 4),
the fact that students in these schools were mostly first generation learners was taken into
consideration. As can be seen in Table 16 a large majority of students got grouped in category C
in both the sets. According to their performance, students writing skill and comprehension levels
were assessed to be below average. Data from activity sheets does show that students’ language
skills in English and/or Telugu were not up to the standard of their age cohort.
Table 16 Classification of students into groups based on activity
S. No.

School Location

Writing skills (WS)
Comprehension level (CL)
B
C
D
A
B
C
D
Krishna Dist.
25
94
97
4
16
46
154
4
8
33
97
2
8
55
75
2
33
166
60
34
165
60
7
18
15
124
5
19
16
124
40
178
375
190
29
154
410
190
Kurnool Dist.
52
32
73
62
30
65
11
49
184
6
6
68
170
6
12
57
120
4
10
56
123
4
60
46
39
62
48
35
135
184
416
10
140
202
393
10
Warangal Dist.
24
34
14
8
45
19
9
23
69
4
2
59
40
4
58
40
3
6
30
50
21
6
No data
91
97
86
10
40
154
80
10
266
459
877
210
209
510
883
210
1812
1812
A

I
1
2
3
4
II
5
6
7
8
III
9
10
11
12

Gannavaram
Tapaspudi
Nidamanuru18
Vijayawada Urban
Total
Banaganapalle
Gadivemula
Konidela
I Kothapeta
Total

Dharmaraopet
Jaggaiahpet
Komalla
Nandanam
Total
Grand total
Total number of students

Findings from interviews with HMs and teachers in charge of the libraries in all 12 case
study schools show them to believe that students’ writing skills and comprehension levels had
18

No data from one student on writing skill and comprehension level.
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improved after the schools started using the BREAD library books. In fact it was also found that
there is some improvement in students writing skills and comprehension levels as they progress
to higher grades (see Annexure 18). Examples of these can be seen in the quotes below:
These books are very useful for the children reading the books. They have helped
to improve their reading skill; they are reading Telugu very well. There are moral
stories books those books are helping them a lot, they are aware what to do what
not to do and their behavior is also changed. (HM, Nandanam)
Project Library books are useful for subject related activities and competitions, we
could see the positive change in reading habit in the children we notice that
reading strength is increased (Library in-charge, Komalla)
Findings from the survey schools also show them to believe students’ reading and writing skills
to have improved after they started reading the BREAD books.
Reading capacity of students has improved. There is 50% improvement in reading
skills of the students, (Survey school No. 116)
Students reading and writing skills have improved ... their mental abilities have
also improved after reading the BREAD books (Survey school, 158)
Further findings from these two sample sets also show students to spend more time in reading
books than before. Similar findings are also found from the survey schools. Various schools
listed students to be more involved in reading books especially during free hours or when
teachers were absent. It needs to be pointed out though that these could be the library hours that
the student had instead of the scheduled slots in the time table. Data from both the school sets
also show an increase in students borrowing of books to take back home. Most of the students in
the sample drawn from the 12 case study schools reported preferring to do silent reading rather
than reading aloud. They stated that this allowed them to concentrate on their reading and also
did not disturb their peers. A few students stated that they liked to read aloud. There are also
instance of students preferring to do silent reading but in groups as they felt it helped give them
the opportunities to clear doubts instantly. Apart from these instances, it was found that students
were largely indulging in self reading and were able to relate more to the content presented in the
books. There is no data to show the practice of loud reading in these case study schools.
It was found that there is a clear distinction between the types of books available in the
school libraries and the BREAD libraries. As already reported, books under the BREAD libraries
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were easier and more interesting for the students when compared to the school library books. As
the school library books were more related to subjects that were preferred by teachers rather than
the students. This distinction in the level of content in the books was cited as one of the
prominent reasons for students to prefer the BREAD library books over the school library.
Opportunities to read these books were hence found to benefit the students develop their interest
in reading. Findings from interviews with HMs and teachers in charge of the libraries show these
books to have prompted an interest in reading among the students and also encouraged them to
access other reading material such as newspapers.
Students have now become habituated in reading … they want to read more …
reading habit has increased tremendously, they are able to understand themes
presented in the books without much problems. (Library in-charge, Banaganapalle)
Data from interviews with students also shows them to feel comfortable with the content
presented in these books. Students also stated that they did not face any problems in reading
these books. However, there were also a few instances where teachers in charge of the libraries
mention reading to cause anxiety in certain students. Similar findings were also found in the
survey schools. In fact, the information provided by one survey school states that the BREAD
library has benefited only 10-15% of students in their school. There were other few instances
where teachers in charge of the libraries in the case study schools reported that certain students
were just not interested in reading.
Most of the teachers in charge of the libraries in the case study schools reported being
interested in reading. Findings from interviews with them show them to recognise the importance
of developing reading among the students and were also found to influence their perceptions
towards the responsibility of managing the libraries assigned to them. The interest in books or
the lack of it among teacher in charge of the libraries was also found to effect the encouragement
and support they provide to the students towards reading. However, in spite of recognising the
benefits of developing reading in students, these teachers reported that other responsibilities
within the schools along with their teaching load did not allow them to put in required efforts
towards enhancing interest towards reading among students.
Across the 12 cases study schools there are 27 students with disabilities. Interviews with
the in charge teachers show that there were no special efforts put into encouraging these students
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to read. Lack of finance and the allocation of a librarian post in the 10 schools were also
highlighted by the HMs as a cause that hindered them from supporting students in reading.
4.4.2 Academic development
Data from interviews with HMs, teachers in charge of the libraries and students, and the
survey schools’ questionnaires show students to have developed in other aspects of their
academics too. Several instances of improvement in students writing skills, language skills,
pronunciation and grammar were reported. Teachers in charge of the libraries also stated that
students’ concentration in studies had improved and they were found to be more interested in
participating in activities such as quiz competitions, debates, essay writing competitive exams
and so forth. Students were also found to be using different kinds of books for project work and
review assignments required of them under the CCE. Teachers in charge of the libraries also
stated that they knew students were reading the books as they now approached teachers more
often to seek further information or clarification on content they had read in the BREAD books.
Some schools from both the case study and survey schools set reported students interest
in drawing and painting to have improved after reading the colourful picture books available in
the BREAD libraries. This was thus developing students’ interest in art work and improving their
drawing and mapping skills. Some schools also reported students progressing from story books
to books on science and life stories. Responses obtained from the schools also show students
mental abilities and memory to have improved. Some schools state that students’ scientific
knowledge has improved along with their researching skills.
Students are now getting more information for science and mathematics related
activities … there is a good change in their aptitude and punctuality in preparing
scientific models (Library in-charge, Komalla)
Schools also mention students to work on projects based on their own knowledge gathered from
the books rather than depending on the internet to source information at the last minute. They
have also been found to have developed in their General Knowledge, have more information on
poets and national leaders. Students have also been reported to be more interested in new and
updated information while also being able to explain and discuss things they have read from the
books.
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Students are avoiding internet and using books for project work (Survey school,
224)
They are engaging more with the content and writing without making spelling
mistakes (Survey school, 141)
Student are now able to write better in their own words … using their own style or
narration (HM, Nandanam)
It has become easier for students to do the CCE work … they now have 100%
confidence in themselves that they can acquire information from library (Library
in-charge, Jaggaiahpet)
4.4.3 Overall development
Teachers in charge of libraries and HMs of case study schools also stated that they have
found positive changes in students’ overall personality after reading books which gave them an
opportunity to understand content related to environs other than their immediate surroundings.
Data from the survey schools reports development in students’ creativity and imagination. Not
only did the books improve students’ reading skills but it also reported that their communication,
language and speaking skills have improved along with other talents and skills. Students were
found to have become more expressive and developed their thinking capacity too.
They are aware of what to do and what not to do and their behaviour has also
changed (HM, Case study school, Dharmaraopet)
We see a good change in students’ behaviour after the introduction of the library
(Survey school No. 12)
Discussing the role of student volunteers, one school teacher in charge of the library
mentioned that these students’ leadership qualities and sense of responsibility were enhanced.
Leadership qualities have improved (Survey school No. 41)
However, the interviews with student volunteers in the six schools that had student volunteers
did not clearly highlight any instances where it could be inferred that the students had developed
leadership skills especially since these student volunteers were not given opportunities to manage
the libraries as envisaged by the BREAD Society.
Speaking about the other students, a few teachers in charge of the libraries in the case
study schools stated that taking care of the books, ensuring that they are returned in good
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condition and on time was helping develop students’ discipline, dedication and sense of
responsibility. Similar findings were found to be reported across the case study and survey
schools and show that students have developed a sense of responsibility.
Findings also show that the socio-political and cultural awareness of the students have
improved. Instances reported by the sample in the two school sets show that students have
become more patriotic after reading stories on national leaders and freedom fighters. Since
students are exchanging books among themselves and also discussing the books they read, their
friendships have become stronger. Other than this, teachers in charge of libraries and HMs report
students becoming more aware and being able to present content on present day social issues
during the various competitions held in the schools. It is also reported that the students are now
more responsible towards their society and participate in events that address social issues they
read about. Some schools also reported that students’ understanding of ethics, morals and value
systems have improved after reading biographies and stories of national leaders.
Students are getting moral values and good experiences after reading biographies
and autobiographies (Survey school No. 13)
BREAD books are useful for the children to know about the society and develop
their language. (Library in-charge, Komalla)
While schools acknowledged and list students’ development (as discussed in the above
section under this theme) on various aspects, findings illustrate efforts put in by the schools to
encourage reading among students. Many schools reported giving books to students and
encouraging them to make notes, clarify doubts if any and/or asking them to explain the books
they have read. Further, the examples listed below show specific instances of the efforts put in by
the survey schools to encourage reading among the students.
After students read they are given explanations about these books on Saturdays
after school hours. (Survey school, 7)
We ask students to read books in special periods with the help of volunteers
(Survey school, 193)
Students are encouraged to display the information read in the books through charts
and notes (Survey school, 33)
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4.5 Outreach of the BREAD library books
An important aspect of the BREAD libraries is for schools to allow students to borrow
books to take back home. As listed in table 8, seven schools allowed students to borrow books to
take back home. Interviews with students in these schools show them to further lend these books
to their friends in their neighbourhood. These students also reported that their siblings often read
the borrowed books.
My family members read the books which I bring home. (Student, Tapaspudi)
I can borrow books to take back home. My sister also reads these books; she is
studying at the undergraduate level. (Student, Dharmaraopet)
My brother also reads the books along with me when I borrow them to home. He
studied ITI and is now working. (Student, Gadivemula)
Students whose parents were illiterate gave instances where their father would flip through the
pictures in the books at the end of his day.
A few students, whose parents were educated, also mentioned taking suggestions on
books to read from their parents. Though these instances are few, in one particular instance, a
student has also reported discussing the books with his mother and asking her for suggestions on
books he should read. Students from these seven schools also reported discussing the books they
read with their peers and teachers.
Students in schools that did not explicitly allow them to borrow books to take back home
reported discussing the books they read with their peers in school, friends in their neighbourhood
and with siblings and other family members too.
I take the books as suggested by my teachers and friends. Sometimes I myself
select the books. Many times I have also advised my friends on books they should
read when I feel the story is useful. (Student, Komalla)
The library books are very useful especially when we go for tuition. It is very
useful to tell the stories in the tuition especially moral stories (Student,
Nidamanuru)
Findings from the survey schools also show students discuss what they read with others
as can be seen from the statements below:
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Students are eager to share the books and ideas got from the books with their
teachers and family members. (Survey school No. 143)
Students are sharing content and understanding with teachers ... good social
change has been inculcated in students after reading BREAD books. (Survey
school No. 153)
Students are discussing the books they read among themselves. (Survey school
No. 131)
Similar findings were also found from the other survey schools.
The outreach of the books to the community beyond the school was also evident in an
instance as reported by one of the HMs illustrated below.
Before being posted to this school I worked in a school in an interior village. The
community there did not even know what a library is. During the cyclone, Sharada
and some other members from BREAD Society visited the village. They distributed
bags and books to the school at that time. During this visit they brought up the
subject of the BREAD Children’s library program. Then they sent a book rack and
some books to the school under this program. Even the villagers were very happy to
receive these books for the school. Students would borrow books whenever they
were free. The library was used and enjoyed more in that village than here though
the strength there was only 200. Later when BREAD society contacted me I was
transferred to this school so they set up library here also. (HM, Gannavaram)
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5. DISCUSSION AND FURTHER REFLECTIONS
Based on the findings from the study, this chapter highlights certain aspects of the BREAD
Society’s library program in terms of
Major achievements of the program
 Gaps in the program
 Recommendations and
 Possible ways forward

5.1 Major achievements of the BREAD Library program
The library program initiated by BREAD Society in the government schools of Andhra
Pradesh and Telangana is commendable for making available books of the kind that students of
these schools would otherwise not have had an opportunity to access. The study has revealed that
schools have largely gained through the introduction of such a program, especially in those
settings where enthusiastic teachers and HMs have drawn on the collection of books to motivate
students to do better in curricular and extra-curricular activities. The importance of having such a
program in rural schools in particular cannot be overemphasized since the possibilities of
accessing reading materials in the villages either do not exist or are very limited.
The study revealed that the library has created interest in reading among the children as
well as among the teachers. It is clear too that students found the books of the BREAD library
much more attractive than the books in the school library. Moreover, books from the school
library were not lent out to the students. Therefore, in all the schools visited as part of the study,
it was found that it was only through the BREAD library that students borrowed books for the
first time to take them home to read. Instances of these books being read by others in the
community too were cited by the students. The influence on the students of the BREAD library,
as detailed in the previous chapter, has been largely beneficial. Along with the interest created
among the students in reading books, the presence of the BREAD library has also catalysed their
academic and overall development.
The resources of the BREAD library have been used for a large variety of school
activities ranging from the speeches given by students in the morning assembly to their
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participation in inter and intra school competitions to developing projects for the mandatory
continuous and comprehensive assessments. Teachers recommend the library books as
supplementary (to the prescribed textbooks) reading material for the subject that they teach. The
presence of the library in fact has enabled schools to engage their students in constructive ways
during unscheduled “free” slots that surface at times due to a teacher’s absence.
Students are encouraged to write reviews of books that they read. In fact, some of the
magazines brought out at the district level through support from the state government included
the book reviews written by students from some schools where BREAD library had been set up.
Recognising the role played by the Children’s Library, these schools even wrote to the BREAD
Society appreciating their efforts.
The cost effective approach adopted by the BREAD Society is evident if a simple
comparison is made between the costs incurred by the BREAD Society for its libraries and that
incurred on the school libraries. While a onetime expense of Rs.35,000/- is incurred towards
setting up a single BREAD library involving a glass panelled almirah and 600 - 650 books, an
amount of Rs.10,000/- is spent on the school library every year. The average cost of a book in
the BREAD library was less than Rs. 50/-. School libraries had expensive books. Moreover,
these books (from the school library) were not lent to the students.
Since students who had access to books from both the libraries, preferred the books from
the BREAD library, it is obvious that BREAD Society has provided a model whereby it is
demonstrated that interesting and age appropriate materials make a difference in the efforts to
create a reading culture, and not necessarily expensive books. Furthermore, BREAD library
includes a remarkable range of books in the regional language spanning genres such as short
stories, poems, short biographies and autobiographies, books on science and on sports etc. The
library has been successful in introducing a wide array of topics to children through the book
selection and created an interest in reading.

5.2 Gaps in the BREAD Library program
It is apparent from studying the model developed by the BREAD Society that it has been
developed after careful deliberation such that the program does not in any way compromise the
key principles of the organisation as described in the introduction to BREAD Society in an
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earlier chapter. While it is clear that the Society is carrying forward its vision through the library
program, a few gaps/contradictions can be discerned at two levels: one, at the level of the vision
of the Library program and the actual guidelines issued by the Society to schools, and two
between the guidelines issued by the Society and the practices on the ground.
A gap between the vision for the library and the guidelines issued is noticed in relation to
the emphasis that the Society places on students borrowing the books and taking them home. The
commitment of the BREAD members to ensuring that reading and borrowing of books is not
curtailed by the fear of their damage or loss is without doubt. The reading of books by students
and the widest possible circulation of the books seems to be the primary objective. The guideline
about not allowing a student to borrow a book if she/he has once failed to return the book
undercuts the broad vision of the Society, even though the guideline allows the student to
continue to read in the school. The requirement that students return the book in good condition
after the vacation too might inhibit its wider circulation. In a context where the importance of
handling books carefully is not discussed with the students, the concern about the care for books
could turn into a mechanical directive that might discourage students from reading or sharing.
The approach adopted by some of the other library programmes/librarians in the country
involved their gently suggesting to the student that she/he search for the book without scolding
or accusing them in any way. Such an approach has usually yielded positive results with students
returning the books, which in most cases were misplaced.
The Society’s goal involves developing leadership capabilities among the students and
making them responsible, as student volunteers, for the circulation of the library books among
their classmates. While such a vision suggests that students and student volunteers should be
trusted with the books, the guidelines indicate that the almirah where the books are kept should
be locked and the key to be kept with the HM or the teacher-in-charge. Instead BREAD Society
could consider establishing open libraries where access to books is not curtailed in any way. As
implied earlier, it is more important to develop a sense of co-ownership of the books among
students and communicate to them that loss of books is in fact a loss for the entire student
community. This helps develop positive peer-influence among the students and motivates them
to return all borrowed books. The need for keeping the almirah locked may not arise. (The idea

72

of the “open library” finds elaboration in the documents appended as Annexure 2 and Annexure
19)
The previous chapter on findings draws attention to some of the gaps between the vision
of BREAD Society and the practices on the ground. Some of the more critical ones are discussed
here. For instance, enabling easy access of books to students has been the main reason for
initiating the library program. The manner in which this access is made available to the students
though does not match up to the vision of the Society. Students are rarely able to look and
browse through the entire collection and select the book that they would want to read/borrow.
Either the catalogue alone is given to the students for them to make their selection or books are
sent in instalments to each class and students have to choose from it. Teachers make bundles of
40-50 books that are despatched to classrooms. The written guidelines from the Society do not
make any such recommendation. The criteria adopted by the teachers to separate out books is
also not clear.
Another central idea of the library program as envisaged by BREAD Society is about
involving students in the running of the library (This point is discussed in the next section as
well). It was however found that no school involved students in the manner envisaged by the
organisation.
Gaps were also perceived between the intent of the BREAD Society and the
implementation. Many schools reported that though they had sent the student write-ups as well
as the list of students that had won the prize; they had not received the prize money from the
BREAD Society. A related point that emerged both from conversations with members of the
BREAD Society as well as the school teachers/HMs was that regular interactions between the
schools and members of the Society had not taken place. Some of the schools had not been
visited even by district coordinators.
Vision for School Library
The school library is a place for teaching and learning. Some important ideas that can
inform the vision are
Students are at the centre
Like the rest of the school, the library places the learner at the centre of its programs. It is
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desirable that this is evident in the school time–table, the physical location of the library
room and the allocation of teachers to the care and responsibility of the library program in
the school.
The library is inclusive
The library is inclusive and welcomes everybody, as a place where diversity is modeled
and celebrated through library spaces and programs. This means there must be equitable
access and enabling conversations so that everyone can connect with ideas and each other
and dialogue is fostered and supported.
The library is for readers
The library plays a pivotal role in developing a school wide reading culture by helping:



create, inspire and support readers
promote multiple languages, symbols, texts and literacies

This means that
 students select appropriate reading material and connect the library with reading
success and pleasure
 Teachers/ School provide access to reading material with collections which inform,
engage, extend, challenge and enrapture readers.
 That teachers and other adults in the school community read and are engaged with
the library in a sustainable manner.
The library supports the construction of knowledge
The library provides support for the inquiry process through resources and experiences
that scaffold and extend learning. This encourages students and teachers to ask great
questions and seek satisfying answers,


opportunities for learners to share their new knowledge and encouragement and
opportunities to explore ideas and thinking.

Library staff are educators and enablers
Library staff are educators and enablers who:


engage proactively with students and teachers

Ensure that they are always present even as they strengthen students’ participation in
library work. The library cannot be handed over to students, because it is the kind of work
that always requires scaffolding and a knowing presence so that each student grows
together with the library.
-- Sujata Noronha
(Founder of Bookworm in Goa
& Library Educator)
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5.3 Recommendations
Notwithstanding the contribution made by the library program in its present form, there is
scope for further enhancing its effectiveness and aiming to achieve the full potential of school
libraries. A few recommendations are made here towards initiating a discussion on the possible
ways forward. The recommendations are aligned with the thinking that has developed over the
years in relation to school libraries and which has to a large extent been articulated by the
renowned library educator, Usha Mukunda, in the Guide to Setting up an Open Library in
Schools (appended as Annexure 2) and Unlocking Shelves: Fostering a Culture of Reading and
Inclusion through Open Libraries (appended as Annexure 19).
5.3.1 Setting up libraries in primary schools
A distinctive feature of the BREAD Society’s library program is that it is meant for
students of high schools. The Society is clear about its own objective in this respect and the
decision taken by the members to set up libraries for the use of students between Classes VI to X
is a deliberate one. As pointed out by the Project Director of the library program, the Society did
not prefer primary schools for its intervention partly because of administrative and management
issues of these schools. More importantly though, the assessment of the members was that
students at lower levels would not be able to read the books that they gave the libraries nor
would students be able to volunteer themselves for the library work.
This decision of the BREAD Society to introduce the library program at the high school
level is in contrast with the approach recommended by most educationists that serious attention
be given to early literacy and to ensuring that children read books from a young age (Berntsen,
2009; Sinha 2000). For instance, the San Francisco based organization Room to Read has
adopted precisely such an approach when setting up libraries in primary schools in developing
countries as part of its efforts at building literacy skills and reading among these children. They
have set up such libraries in 10 countries of South Asia (including in India) and Africa. The
Room to Read initiative in India provides one kind of model for setting up libraries in primary
schools.
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5.3.2 Taking responsibility for the library
In an effort to avoid adding to the workload of the teachers in the government schools,
BREAD Society developed guidelines whereby the involvement of teachers was expected to be
minimal while student volunteers took responsibility for operating the libraries. As was pointed
out earlier, in practice the schools did not involve students even to the extent envisaged by the
Society. All the same, it is important to recognize a distinction on the one hand between students
being made responsible for the library and on the other hand their feeling a sense of ownership in
relation to the library. It is important that all children in the school have this sense of ownership
rather than just a few who are nominated to manage the library.
A library and school culture that is inclusive needs to be nurtured in which a positive
relationship with books becomes possible. In terms of developing among students a sense of
ownership of the library and making them responsible for books, a few processes could be put in
place such as talking to all students about care of books, involving them in repairing books,
persuading them to return books or look for those that they believe are lost. Thinking along these
lines, the approach involved in instituting BREAD prizes too needs to be re-conceptualised such
that it is more inclusive rather than selective.
Furthermore, it must be recognized that while students can take ownership and
responsibility to operate the library, the teacher/librarian must provide the all essential vision and
leadership for the use of the library. The required vision and motivation for making the best use
of libraries can come only from a teacher/librarian. The emphasis on this role of the
teacher/librarian was fore grounded even in the Mudaliar Commission report:
if the library is to be the hub of the academic and intellectual life of the school, if it
is not only to meet but guide the reading interests of students, if it is to work as a
centre of free and supervised study as well as group work on projects undertaken
by them-if it is to do all these things, the librarian will surely have all his work cut
out. He will also be responsible for giving due publicity to good books old and
new, available in the library-preparing and circulating book lists suitable for
different grades, displaying blurbs and cuttings of book reviews on the notice
board, arranging book exhibitions, perhaps conducting a group reading project
when a few students of similar interests may come together to read aloud poems, or
stories or dramas. Above all he will be available for consultation in the selection of
suitable books for general reading or references needed for individual or group
projects, that they have to work out as part of their curricular or co- curricular
work. (1952, p.90)
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5.3.3 Book selection and organisation
While the intervention of the BREAD Society is at the level of high schools, the books
provided by them have basic sentence structures. The books are colourful with a lot of pictures.
Teacher and student respondents in the study too attested enthusiastically to this fact. The level
of the books seemed to be for students aged between 10 and 12 years or students of V and VI
Grade. However, these were the books that the high school students of Classes VI to X found
appealing. Clearly, the reading levels of the students are quite low and the assessment of the
BREAD Society in this matter is valid. However, it is also important to envision that there will
be an improvement in students’ reading abilities and therefore to guide them to the next level by
providing books that challenge their reading comprehension, thinking and creativity. As pointed
out earlier, the library program would be much more successful if it began at the primary level.
In such an eventuality, the importance of providing age differentiated books would be a critical
issue. The library-in-charge would have to identify the reading levels of the students in the
school and organise books for different age groups. This becomes important also to avoid a
situation where students in a school are being given the same set of books year after year.
The need for producing and publishing more books for students has already been
recognised by the members of the BREAD Society. This idea too could be carried forward
keeping in mind contemporary discussion about children’s literature as indicated in an article
titled “Books that worm into you.”
While our oral tradition for children is playful and varied, often lyrical, our
contemporary children’s literature in Hindi and English fails to capitalise on that.
Books are often written to formula, disconnected from the diverse realities of
children’s lives in India. It is important to understand the conflict between
instruction and entertainment as the primary goals of children’s literature. Of
course this conflict has a lot to do with how we perceive children and childhood. In
the hands of a thinking teacher, a moralistic story or poem can also be subverted to
challenge the notion of ‘goodness’ presented in the text.
Another common perception about books for children is that they need to be ‘cute,’
colourful and printed on glossy paper among other such notions. Hence, children’s
books are often a splash of bright colours with ‘cute’ animal characters teaching
important lessons in life. Most adults believe that children’s books need to stay
away from the harsh realities and complexities of life. Books are often simplistic,
lacking in depth, with the sole purpose of delivering the message. (Kalra, 2016, p.
201)
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Alongside building libraries for students in school, it would be useful to also deliberate on
selection of books that teachers could read. The need to have more teachers interested in reading
books cannot be overemphasized.
5.3.4 Reading aloud and group activities
Research on building a reading culture among children has emphasized the role played by
adults. In particular, the importance of reading books aloud has been emphasized in these
studies. Underscoring the advantages of reading aloud, Prachi Kalra cites Trealson who observed
that “reading aloud is the most effective advertisement for the pleasures of reading” (Kalra,
2016, p. 203). She goes on to explain,
When a teacher reads aloud to her students, she introduces them to the book.
Research has shown that children are most likely to pick up those books for
readings which have been read aloud to them by the teacher. They are familiar with
these books and do not find them intimidating. … children make a beeline for the
book that has just been read aloud for them. By reading aloud, the [teachers] …
modelled reading to young children, many of whom were struggling with it. It
allows teachers to introduce children to good books and paves the way for them to
become independent readers. In fact, in his longitudinal study of children as
meaning makers, Wells (1986) found that the most significant factor in making
children successful readers was how much they are read aloud to. (ibid)
The school libraries therefore need to set aside time for facilitating read-aloud and other group
activities. Children learn effortlessly through such fun-filled activities. It also helps build in the
children a close relationship with books and with libraries.
5.3.5 Full-time engagement with the Library program
The present conception of running the school libraries seeks to ensure that the library is
beneficial to the school and the children without anyone being burdened by its running. District
coordinators working on a voluntary basis are expected to evaluate the functioning of the library
through a list of parameters developed by the Society. However, this model involving local
volunteers has not been effective. The study found several instances where the schools had not
been visited by anybody on behalf of the BREAD Society. In cases where the district
coordinator/volunteer did visit the school, their role was largely restricted to mechanically
running through a checklist. There is thus a complete absence of any person who would be able
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to provide guidance to the teachers in-charge of the BREAD library. This can be taken into
consideration by the BREAD Society.
At this juncture, it seems important too that the BREAD Society consider working more
closely with the government. As a matter of some coincidence, the school libraries supported by
RMSA began to be set up around the same time as the BREAD libraries. Since 2009, the
government has ensured that schools receive an amount of Rs. 10,000/- for the purchase of books
every year. While provisioning in terms of finances is taken care of by the government, the study
found that the schools lack a vision for how the library should be set up and how its use should
be encouraged among teachers and students. It is here that BREAD Society can most effectively
intervene to help strengthen the libraries across government schools in Andhra Pradesh and
Telangana through the existing government structures and schemes instead of introducing
models that exist in parallel. The decision about working closely with the government schools in
an effort to make the school libraries a vibrant and critical space is one that needs to be
deliberated upon by the BREAD Society. Given that BREAD Society has within a period of
eight years set up an impressive number of school libraries (over 850), it can perhaps deliberate
on whether it wants to continue with the existing model of increasing school libraries under the
“Children’s Library” programme or it would prefer now to deepen the impact of the program.

5.4. Possible Way Forward
The recommendations outlined in the previous section suggest that it would be
worthwhile for BREAD Society to consider a different model that would involve full time and
paid personnel who are enthusiastic and motivated about libraries and who will work with the
school libraries. Such an intensive model could perhaps even involve just a smaller cluster of
schools where the library program could be strengthened to the extent that the reading, writing,
cognitive, imaginative and emotional abilities of each and every student of the school is ensured
rather than left to chance. This model of engaging closely with the government school library to
ensure that learning takes place in an effortless and enjoyable manner hinges upon setting up a
team that is involved full time with all aspects of the school libraries.
The alternative approach being suggested here is obviously not aligned within the
framework of voluntarism that the BREAD Society upholds. It is therefore for the BREAD
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Society to weigh matters and consider how best the Children’s Library program that they have
initiated can be strengthened and taken forward. In case BREAD Society does want to explore
other pathways, an outline of a possible pathway is provided here:
i.

Pilot a more intensive model of the school library program in one or two districts (involving
8-10 schools) for about 2 years. This intensive model will involve regular interactions with
teachers, teacher training for effective use of libraries by addressing questions of why they
are important, how they can be run etc. and organizing regular activities in the library period
with students and teachers.

ii.

The model would require that a team of 2-3 full-time members are recruited whose
capacities are built in this domain through workshops, exposure visits to organizations
involved in building libraries and then go on to work on the ground with the selected schools
and teachers to create model libraries and reading cultures in the schools selected.

iii.

In addition to the full-time members, BREAD can also involve DIET students who are
receiving BREAD scholarships in the two districts selected. These DIET students too could
be trained to work with the selected schools under the guidance of the full-time members
and mentors

iv.

The team may thus consist of:
a. 2-3 core/full-time team members who will work with perhaps 4-5 schools each after
their initial training through short-term courses, exposure visits to other organizations
etc.
b. Selected DIET students who will work with the same schools and assist the full-time
members
c. At least 2 mentors from BREAD team to guide the full time members and the students
through regular interactions
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v.

Periodic workshops/trainings/discussions on libraries may be conducted with the school
teachers and mandal/district administration officials by inviting external resource persons &
experts as well as BREAD members

vi.

After the 2-year pilot, BREAD Society may wish to assess the impact and learning from this
intervention in the selected schools/districts to review and fine tune its operational model if
required.
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Annexure 1: The place of the library in schools
(Excerpted from the Report of the Secondary Education Commission)
Need for a Proper Library Service
We have referred in an earlier part of the chapter to the importance of cultivating the habits of
general reading, of reducing the stress placed on textbooks and making increasing use of the
Library as repository of reference books, standard books and books of general interest. A
textbook usually adopts a specific approach conveying information and knowledge as
systematically and briefly as possible. Such an approach has its own advantages but it cannot
provide adequate training for the growing mind of the adolescent which often craves for a wider
and more challenging presentation and appreciates contact with more creative minds that
textbook writers are generally gifted with. Moreover, the standard of interest and general
knowledge is so deplorably poor in Secondary schools- the examination "howlers" and the
reports of Public Service Commissions are 'an irrefutable proof of the latter-that it has become a
matter of the highest priority to promote the desire and the habit of general reading amongst our
students. This means, in effect, the establishment of really good libraries in schools and the
provision of an intelligent and effective Library Service. In fact, without it, many of the
recommendations and proposals made in this chapter and elsewhere cannot possibly be
implemented. Individual work, the pursuit of group projects, many academic hobbies and cocurricular activities postulate the existence of a good, efficiently functioning library. The library
may well be regarded as an essential instrument for putting progressive methods into practice. In
view of its crucial importance, we consider it necessary to devote some space to discussing how
the school library must be organized if it is to play its part effectively in the improvement of
Secondary education. We should like to state at the outset that, in a large majority of schools
there are at present no libraries worth the name. The books are usually old, outdated, unsuitable,
usually selected without reference to the students' tastes and interests. They are stocked in a few
book-shelves, which are housed in an inadequate and unattractive room. The person in charge is
often a clerk or an indifferent teacher who does this on a part-time basis and has neither a love
for books nor knowledge of library technique. Naturally, therefore, there is nothing like an
imaginative and well-planned library service which could inspire students to read and cultivate in
them a sincere love of books. What makes this situation particularly difficult is the fact that most
teachers and headmasters and even the educational administrators and authorities do not realize
how unsatisfactory this position is and, therefore, they have no sense of urgently in matter. It is,
necessary, therefore, to give some idea of the Library as we conceive it.
In the first place, the library must be made the most attractive place in the school so that students
will be naturally drawn to it. It should be housed in a spacious, well-lit hall (or room), with the
walls suitably colored and the rooms decorated with flowers and artistically framed pictures and
prints of famous paintings. The furniture-bookshelves, tables, chairs, reading desks-should be
carefully designed with an eye to artistic effect as well as functional efficiency. As far as
possible, the open shelf system should be introduced so that students may have free access to
books, may learn to handle them and browse on them at their leisure. In decorating the library,
the full co-operation of the students should be obtained in order to give them the feeling that it is
their own library.
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Secondly, the success of the library depends largely on the proper selection of books, journals
and periodicals. This should be the function of a small committee of teachers who have a
genuine love for books, can study book reviews, consult catalogues and visit book shops, if
possible. It would be useful if the same committee could be entrusted with the work of studying
children's reading interests. Both in this work as well as in the choosing of books, some senior
students who are interested in reading should be associated. They are, after all, the consumers
and their co-operation is likely to be very enlightening. The guiding principle in selection should
be not the teachers own idea of what books the students must read but their natural and
psychological interests. If they feel more attracted, at a particular age, to stories of adventure or
travel or biographies or even detection and crime, there is no justification for forcing them to
read poetry or classics or belle-letters. Of course, the teacher's skill and teaching efficiency will
consist in his being able to direct what they are reading now towards what they should be reading
in due course. Library education postulates the gradual elevation of taste and refining of
appreciation but the teachers' tact will lie in not forcing them but in unobtrusively guiding them
on the way. In this endeavour, his own example and contagious enthusiasm can prove very
potent allies.
The library being attractively arranged and adequately supplied with suitable books, the next
important thing is an efficient service. In most schools, as we have pointed out, there is no
conception of such service. It would require the services of a highly qualified and trained
librarian who would be on a par with other senior teachers in pay and status and we definitely
recommend that there should be, in every Secondary school, a full-time librarian of this type. If
his function is merely to maintain a register of books, keep the library open at odd hours and
occasionally issue books to a few students, there would obviously be no need for a full-time and
highly qualified librarian. But if the library is to be the hub of the academic and intellectual life
of the school, if it is not only to meet but guide the reading interests of students, if it is to work as
a centre of free and supervised study as well as group work on projects undertaken by them-if it
is to do all these things, the librarian will surely have all his work cut out. He will also be
responsible for giving due publicity to good books old and new, available in the librarypreparing and circulating book lists suitable for different grades, displaying blurbs and cuttings
of book reviews on the notice board, arranging book exhibitions, perhaps conducting a group
reading project when a few students of similar interests may come together to read aloud poems,
or stories or dramas. Above all he will be available for consultation in the selection of suitable
books for general reading or references needed for individual or group projects, that they have to
work out as part of their curricular or co- curricular work. It will, of course, be necessary for him
to have the assistance of all his colleagues in this work-and if in the Training colleges some of
them can be given a brief orientation and training in library work, it will be a great advantage-but
he will have to act as the pivot and the inspiration of this intellectual and literary ferment.
In this connection, it is recommended that such of those teachers as have not had any training in
library work during the period of study in Training colleges should be given opportunities for
attending summer courses in librarianship for periods ranging from 4 to 8 weeks.
We have recommended that every Secondary school should have a central library under a trained
librarian. School buildings being what they are, it will be sometime before provision could be
made in every school for a big reading room and its adjuncts. Similarly it will take time to
provide each school with a qualified and trained librarian. Hence our recommendation for
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training some teachers in the management of school libraries as a part of their training course.
These partially trained teacher-librarians will, working in cooperation gradually build up the
central library and organise the library service, while in the meantime, working the class
libraries. The class library is an important and essential adjunct to the central school library. It is
easily organised and in the hands of a teacher of imagination it can do within its own limitations
as much good work as the central library. The important point about the class library is to change
and replenish its stocks at frequent intervals so that even within the four walls of a classroom the
children have a wide variety of intellectual fare spread before them. A wise class teacher can use
the class library effectively to develop correct reading habits and for various other educative
purposes. In a way he is in a position of advantage as compared with other teachers and if he
himself loves books he is sure to infect his children with his own love and enthusiasm.
Subject Libraries
Besides the class library in every High school there should be subject libraries in charge of
subject teachers. Competent subject teachers can enrich their teaching greatly with the help of
small collection of books on their own subjects. These should not be confined to textbooks only.
Advanced works, reference books, books on related subjects and allied fields, all these will find a
place in that collection, so that handling them and browsing over them students get a wide view
of the subjects in all its bearings. Nothing can be more inspiring than contact with a teacher who
loves his own subject and who can present it in its proper prospective.
It is necessary for the headmasters and the teachers to keep their fingers, as it were, on the pulse
of their students' general reading. At present, this is far from being the case and therefore- with
the exception of the brightest students who may assume the initiative in consulting teachers
about their reading-they do not receive any individual guidance in this behalf. Most teachers, in
fact, have no idea of what a majority of students are reading or whether they are reading at all!
This points to the need of maintaining proper records that can be easily and quickly scrutinized.
We should like to make two recommendations in this connection. Where ordinary issue registersrather than issue cards-are maintained, each student must be allotted a few pages of the register
in which all books studied by him are entered date-wise so that the class teachers and the
headmaster may see at a glance what each individual has been reading and give him necessary
advice and encouragement. Secondly, each student should be required to maintain a diary in
which he may enter-date-wise, the names of all the books (with the names of the authors) which
he has read, together with brief quotations or extracts that may appeal to him. Perhaps at a later
stage, he may write short reviews or appreciations of those books. Such a diary, maintained
throughout the school years, will provide a fascinating map of his intellectual development and
literary growth which will not only be of value to him here and now but may be of interest even
in later life.
We would like to make certain general suggestions in order to strengthen library facilities and to
secure the maximum use of those that exist. In all public libraries there should be a section
specially meant for children and adolescents which may supplement the resources of the local
school libraries. Secondly, steps should be taken to keep the school library open during the
vacation and long holidays for the benefit of the students as well as the local community, if
possible. In places where there is no public library, the school should also consider the
possibility of throwing the school library open to the public outside school hours. This may
involve some extra expenditure but it would be eminently worthwhile because it will draw the
7

school and the community into the kind of partnership that we have advocated in this Report. We
are also of the view that, in States where a library cess is levied, the proceeds should also be
utilised to strengthen and improve school libraries. In smaller places it may be more economical
to build up the school library in such a way that it may also serve the function of a Public Library
for the locality, thus avoiding the duplication of buildings and furniture, and to some extent, of
staff.
In some cities we understand that during the vacation books of interest to suit different grades of
students are collected from various school libraries and are placed in a central locality, the
students being encouraged to visit such improvised libraries and to study whatever books they
may be interested in. This is an interesting experiment that may be tried in large cities.
We may, in passing, make a reference here to the associated problem of the production of
suitable books for children and adolescents. At present there is a great paucity of such books in
practically all Indian languages and unless the Centre and the State Governments take well
thought-out measures-to encourage the production of suitable books for general reading, the
objective in view cannot be realized-books suitable not only from the point of view of contents
but also of printing, binding and illustrations. This may be done by giving financial assistance to
qualified and well-established organizations engaged in the production of such books, by
offering prizes to the best books published and by arranging translations of good children's books
available in English or published in various regional languages. We believe that, if school
libraries are better financed and are able to buy a larger number of books and if a love of reading
is created in the students and eventually in adults with the increased purchase of books law of
demand and supply will come into play and more and better books will be published.
We have advocated in the preceding paragraphs several new approaches to methods of teaching
and described the part a well-organized library can play in facilitating their implementation. But
in the evidence and the memoranda that were tendered to us, it was repeatedly affirmed that it is
very difficult to apply such progressive methods in schools. Obviously, if these ideas and
suggestions are not translated into terms of curriculum and methods and the difficulties that stand
in the way are not removed, Secondary education will make no headway. Some of 'these
difficulties have to do with the general sense of frustration that unfortunately prevails amongst
teachers. There is no enthusiasm, no creative urge to initiate an educational renaissance. We
hope, however, that soon after the publication of this Report the Central and the State
Governments will undertake to organize-for the discussion of all these problems-country-wide
seminars, discussion groups and refresher courses for headmasters and teachers, conducted by
educationists with vision. This will help to reorient the teachers' minds and their way of thinking
and create a new and bracing climate of opinion. If the improvement in the terms and conditions
of service and the general social status of teachers that we have recommended elsewhere is
brought about and a sense of contentment is created, we have no doubt that, as a result of these
conferences, etc., the present feeling of frustration will disappear and the biggest hurdle in the
way of educational reconstruction will be removed.

(Excerpted from the Report of the Secondary Education Commission prepared under the
Chairpersonship of A.L Mudaliar in 1952/53. Passages excerpted are between pages 89 and 92 of
the Report)
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Annexure 2: Guide to setting up an open library in schools
(Excerpted from Karnataka Knowledge Commission)
The Five Laws of library Science.
By S.R.Ranganathan, Founder of Library Science in India.
1.
2.
3.
4.
5.

Books are for use.
Every reader his/her book.
Every book its reader.
Save the time of the reader.
A library is a growing organism.
INTRODUCTION:

A School without an open and active library is like an organism which has a vital link missing.
S.R. Ranganathan, the founder of the library movement in India calls the school library,
“Truly the heart of the school. Stimulating currents go out of it into every corner of the
school.”
Can this be done in each and every school, however big or small? Yes it can, provided the
librarian, the teachers and the students bring energy and enthusiasm to making it happen.
Why is it so crucial for every school to have an open, accessible library for the students and
teachers to use freely?
Knowledge is everyone’s birthright and it empowers children to be well-informed, free from bias
and prejudice. Access to knowledge through reading, listening, viewing and discussing, brings
about an intelligent, literate and competent human being. The library can also provide historical,
geographical and cultural awareness to readers through well-chosen resources. At a young age,
children are full of curiosity and the zest to learn beyond the limits of the school curriculum. A
library gives them the opportunity to pursue their thirst for knowledge. Here is the place where
independent thinking is nurtured, individual interests are developed and self-confidence grows.
As children grow older, they are faced with many challenges and dilemmas in society. How are
they to know what is right? Here too the library can provide ample material in terms of inspiring
true stories, biographies and essays by thinkers. Articles by leading intellectuals and scientists
can help them to distinguish the true from the false. By providing this open exposure the library
can help bring about a well-informed, intelligent and balanced community of young citizens and
the country will be richer in human resources.
When it is begun at a young age, optimum library use and the reading habit can be a lifelong
asset. Reading for pleasure has intangible benefits because young people absorb knowledge,
values and perspectives with very little effort. School libraries are valuable and effective aids to
bring about better learning and higher achievement levels in examinations, competitions and
other activities. For teachers, the library is an invaluable tool to keep themselves abreast of
factual information and deeper knowledge. They will be better educators and have the
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confidence of knowing that they are well read and up to date. For the school, the library is an
invaluable asset because it can support, reflect and enhance the curriculum.
Where can the library be located?
“Libraries are not made, they grow.” Augustine Birrell
Some schools may have a separate space where the library shelves can be placed. Others may
have kept the books in locked cupboards in the Headmaster’s room. You may have books in the
classrooms. Whatever the location, free access and refreshing of the books is all-important.
So you may have them in trunks which can be kept open, or arranged on window shelves, even
hung on strings across classrooms and hallways. All of these ideas can work when everyone
cooperates in taking care of the books and uses them well.
Use open shelves where the books can be pulled out and looked at. The shelves must be at a
height which can be reached by the children. Each month, the collections in the classrooms must
be changed. This way, students can look forward to a different set of books over a period of time.
If possible, place the shelves in a bright corner noticeable by the students.
What will your library look like?
“No furniture so charming as books!” Sydney Smith.
Make sure you have a varied and diverse collection of books suitable for the age group you are
catering to. Also, remember, the library is being used by young people. So make it look
attractive, colourful and inviting. Students can be asked to make a sign saying, “Namma
Granthalaya” or any other idea you can think of. They can make posters or signs to advertise the
library and its collection! Every week some books can be displayed with the covers facing
outwards for everyone to take note of. This “job” will happily be taken on by students in turn.
If you have any objects and craft items made by teachers or students, they can be displayed on
the shelves between the books. The eye needs a change when viewing rows and rows of similar
things. Attractive mobiles made of paper or clay can be made by children and hung above the
shelves. If there are maps of the region and the country, they can be stuck on walls nearby.
Clear signs should be placed on the shelves and racks to direct users to different types of
materials. A container with book marks (made by students) can be kept nearby to remind
students to use the books carefully. A soft board should be made available and designated as the
library board where book illustrations, news of latest books, reviews, paintings and other
contributions by the students, jokes , quizzes and comments can be put up for everyone to read.
These should be changed every 10 days or so. Old and outdated material is worse than having a
blank board!
Selection and Collection: Organisation and Arrangement
Selecting a good collection requires care and must be given time. The librarian or carer of the
library will have to develop the habit of reading not only the books in the collection but stretch
further to a wider collection. Gradually, discernment will surely happen. Reading reviews of
books in newspapers, visits to book shops and exhibitions, taking suggestions from experts and
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even from students and parents are all steps towards an excellent collection. The importance of a
good collection cannot be stressed enough. Access to such resources will nurture imagination, a
broad base of knowledge and a deeper understanding of issues they will face in life. The material
can include good fiction, non-fiction, poems, plays, biographies and reference books,
newspapers and magazines. Different people’s experiences from around the world also helps
readers to be open in their thinking. A/V material must also be part of your collection. As you
grow in your knowledge and awareness of books, you will find yourself more able to select the
right material. This is an exciting journey for your personal growth as well!
Once you have gathered your collection, the first thing you must do is to record each and every
book that you have. So each book must be stamped with the seal of the school and given a
number called the Accession number. It is also necessary to record other vital statistics of the
book. So you make columns with headings like this:
Accession
No

Title.

Author

Publisher

Date
of
Publication

Place
of
Publication

Source

Price.

Subject.

Enter each book under these headings and write the matching Accession No. in the book.
Now you are ready to label the book for its subject. Keep this very simple. REF. for reference
books like Encyclopedias, Dictionaries, Atlases etc, FIC. for story books. KNOW. for all nonfiction books, TEXT. for text books. These labels can be stuck on the spine of the book. If you
wish you can give different coloured labels for each category. Generally, reference books are
never lent out but all other books can be lent for a week or two. A/V material can be accessed
separately and labelled with A/V on them.
If you wish to use your own ideas for labelling and further classifying, you are free to do so.
But make sure it is simple and easy to use by students and teachers. Most importantly,
make sure your system is consistent. We cannot have one system for one set of books and
another for the next set. Remember the key is ease of access and use.
What is an Open Library?
“No book is lost. It is being read somewhere, by someone...!” M.A. Gopinath.
If you have a wonderful collection of resources and no one is able to look at it or touch it or read
it, whom does it benefit? It is no use having a library if it is not made easily accessible and
available for the students. Closed and locked book cupboards are the remnants of outdated
systems which have no meaning in the present age. Therefore an Open Library is one where
there is accessibility for the users to handle the books, browse through them and borrow the book
of their choice. We may be worried that the books will get damaged, lost or stolen but there is a
better method than locking................talking!
Speak to the students in the first library session about the value of books and how enjoyable and
educational it is to read them. Ask them to guess who are the natural enemies of books....fire,
water, dirt, insects and users! Show them how to turn the pages, how to hold the books, and how
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to protect the spine to make the books last longer. You can also talk to them about their sense of
ownership and pride in the library. You can tell them that each week two of them will be in
charge of taking care of the books, the displays, re-shelving and book repair. This will make
them feel a sense of responsibility to the library. In this way character building takes place and
they grow to be mature adults. These two students can display a few books each week. They can
choose a topical theme or any theme they are interested in. They can also be in charge of the soft
board and see that there is something fresh and interesting put up. These contributions will come
from the activities which we will talk about.
In an Open Library, there is mutual trust and interdependence between teachers and students.
Throughout history, you will have heard of great people who remember their school teachers and
librarians with gratitude and affection. You too can be a happy memory one day for your
students.
How does the library begin to function?
The single most important way to begin is to ensure that each class has a weekly
library period. This will have to be put into the time-table and can happen if the Head of the
school and the Staff are convinced of the fundamental importance of the library. In his classic
book, “New Education and School Education,” S.R. Ranganathan, the pioneer of Library Science
in India, systematically explores all the reasons why there should be a library in every school and
also why there should be a provision for a library period in the time-table of each class. We urge
you to read this book which brilliantly sets out all the beneficial aspects of an open library in a
school.
In this library period, the teacher can plan activities, interactions, borrowing and returning, and
encouraging and exposing the students to further reading. The library MUST lend books for
students to take home. In this way, there will be continuity in reading beyond school.
Parents, grandparents and siblings may also look at the books so that there is optimum use.
Books may be lent for one or two weeks. The method of borrowing can be made very simple.
Each student can make a card out of KG cardboard giving his/her name and class. Three columns
can be made to enter the date of borrowing, name of book and Accession No. The last column
can be the date of return. These cards are kept in nicely decorated chalk boxes or any boxes, in
alphabetical order of the student’s name. At the time of borrowing and return, the students can
function independently. The two students in charge for the week can do the overseeing.
One week this activity of borrowing can take place. The other week can be set aside for various
activities which we will take up next.
How will activities bring about enrichment in the students?
“Be rebellious, read!” Sign in the Vancouver Public library in Canada.
One of the biggest challenges in the education scenario today is to see that children start reading
at a young age and go on to become committed readers. The library can play a crucial role in this
movement because it can provide reading material for education, entertainment and ethical
values. Reading is a unique learning tool and children who are introduced and encouraged at an
early age to read are seen to grow in awareness and perception. Their comprehension is of a high
order and their critical skills are sharpened by judicious reading. Therefore reading must become
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a daily activity and a part of their life. All children relate with joy and enthusiasm to games and
interactive situations. Anything that breaks the routine of classes is always welcomed by them! A
visit to the library is in itself a treat but if the place is dull with too many restrictions, then the
charm fades. So the library must be a welcoming place..... a place of discovery. Independent
thinking, initiative, self-confidence and ability to express one’s thoughts are all developed in a
stress-free atmosphere through games and activities. This is the way enrichment takes place both
for the student and for the teacher.
In the informal atmosphere of the library, many issues of gender, sex, discrimination, and
injustice can be taken up after a reading of books or watching selected films. This is a
challenging opportunity for the teacher to initiate and sustain a discussion on this but the
beneficial results will be long lasting.
All activities bring about informal learning and are not meant to be judged, marked or
tested. That will defeat the very idea of individual learning and growth. So please keep this
in mind!
Start with basic activities:
1. Orientation and Introduction to the library and the resources.
At your first library session, take the opportunity to show the students all the different material
that the library has. For example, explain to them the value of reference books. Tell them where
the fiction books are and how they are arranged. Similarly, any other areas or special books you
wish to highlight can be pointed out. This is the time to invite them to take on responsibility for
the library. Tell them you would like their suggestions and ideas for making it a lively place.
For primary classes, see if you can play a game to make them identify different kinds of material,
i.e. books, magazines, comics, reference books, and also different language books. The next
stage would be to help them identify the title, author, illustrator and even publisher. All this helps
immensely in their library-awareness.
1. Care of books and making of bookmarks.
Talk to the children about the natural enemies of books – fire, water, dirt, rats and insects! Also
tell them how we human beings also do not give books the care they need. Show them how to
turn pages and tell them why the spine needs protection. Divide the class into two groups. One
half can read the books while the other half makes book marks with drawings and captions on
care of books. Keep the book marks for all to use. The next time you have this activity you can
exchange the groups.
2. Telling stories and reading out to the students.
All age groups, young and old, love to listen to stories and through this enjoyable activity, both
teacher and students get knowledge, values and inspiration. Therefore on a regular basis, do read
out to the students from biographies, newspapers, and story books from around the world.
Sometimes a student can also be asked to read out to the others. Playing audio CDs of stories and
showing classic films is also a very educationally beneficial activity.
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3. Wall Magazine or Display Board.
This is a very enriching experience for the students who create the board as well as for those who
read it. Divide your class into 4 or 5 groups. Choose a theme or topic. Then each student or in
pairs can select a sub-topic and look for information on that in newspapers, reference books etc.
They present this in a child-friendly manner and put it up on the board for all to read. The
learning here is multi-dimensional. They must understand what their goal is, search for
information efficiently, present it clearly and artistically, and decide on a good layout. They can
also contribute jokes, cartoons, quizzes and stories of their own. This activity may be done over
two weekly library periods and so for two weeks the wall magazine is on display for everyone to
see and read.
4. Reading journal
Students are each given a small diary or notebook where they enter a book they have read from
the library, the name of the book, author, illustrator if any, and any other interesting information.
Then they must write two or three sentences about the book and whether they liked it or not and
why. They can make an illustration if they wish. Basically this is their own journal and they
should feel the freedom to express themselves. After a term, they will begin to feel a sense of
achievement to see how much they have read and it will be a wonderful reference tool for all to
use. A reading journal is a lifelong treasure.
5. Making the library space attractive and colourful.
Soon after the library begins to function, one of the periods can be set aside for this activity. First
spend a few minutes asking the students what they can do to improve the appearance of the
library.
Making posters to increase use of the library, decorating boxes to hold borrowing cards, writing
labels for shelves, hanging mobiles on strings, making paper crafts and clay crafts, gives children
a chance to use their different skills and also benefits the library.
6. Demonstrating use of various reference books through simulation.
First show them all as a class how to select a topic and look it up in an encyclopedia. Do this also
with some words in a dictionary and with a few geographical places in an atlas. After this, divide
them into three groups. Each group sits with one of these reference tools and with their own
examples, they search and find the answers. This is a very exciting and satisfying activity which
helps them learn about the uses of these search tools.
Note: Choice of activities to suit different age groups is your decision to make. Now add some
activities you have tried or heard of in the space given below.
More advanced activities and projects.
These are to be taken up when there is a degree of ease and familiarity with reading and with the
use of the library but do not wait too long to try them out!
1. Book Talks.
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A book talk is a presentation of a book which the student has read to the others in the class. It is
not a retelling of the story but a chat about the book. The child gives the title, author and
illustrator and spends a few minutes telling others the overall theme. He or she also shares what
has appealed most. A very short excerpt could be read out by the child. Following this, questions
can be asked by the other children. In a period of 45 minutes, two or three such presentations can
be done. The advantage of a book talk is that it allows for others to ask questions and for a
discussion about larger issues which the teacher can facilitate. After such a presentation, other
students feel motivated to borrow and read the book.
2. Book reviews.
Writing of a book review with colourful drawings can be given for home-work. It can be made
an enjoyable activity if you show them some good book reviews from newspapers as models.
They can be told that these reviews will go up on the wall magazine. This will give them an
incentive to do it with care.
3. Repair of books.
In spite of the best care, books used by large numbers of children are bound to need repair. This
is a very happy activity where the creativity of each student comes out in the ways in which they
provide help to the books! Replacing torn covers, cloth bindings, loose book covers,
strengthening the spine and the corners of books, writing small summaries or reviews inside the
books.........the possibilities are endless. Added to this they can even help with numbering and
labelling books neatly.
4. Writing books.
This activity is good for social and cultural enhancement. Students can be divided into groups of
four. Each group can take on a person in the community to interview and write about. They
could cover different professions or older residents as well as women with some crafts skill.
Each group produces a book with illustrations and sketches which is displayed in the library and
later becomes part of the collection. A small function can be held where the people who have
been written about are invited and the book shown to them. Other topics that can be taken up are
local history, folk lore, culture and geography of the place. This will help the students become
aware of, and take pride in their roots and background.
5. Performing skits from stories in the library.
If there are teachers interested in drama, students also get inspired by this activity. They can
select a good story and write a script for it. Then they can rehearse and finally present this play at
a community centre for parents and others in the neighbourhood to see.
2. Mini-Seminar presentations.
This is best done by the senior class. Each student or in pairs can think of a favourite topic. Then
they must search in the library for information about it. After this they can also consult teachers
or parents who are familiar with this topic. At the end, they must prepare a small talk of 20
minutes and speak to the rest of the class or even to the whole school. Others are free to ask
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questions which the student will answer. This builds tremendous confidence in the students and
gives them a good foundation for their future career.
3. Designing book covers.
Here the students make loose covers for a book which they choose. This activity has many skills
built into it. Students learn how to depict the cover of a book to attract readers. They write a bit
about the author and about the content of the book, adding some remarks about the book by other
students or teachers. (They can go and ask others). Their imaginative abilities are also
encouraged.
Special events to be celebrated:
Each term one day can be set aside to celebrate the library. These could include World Book Day
on April 23rd, Library Day on August 12th, Children’s Day on November 14th, Gandhi Jayanti on
October 2nd and any other day significant to the school. On such days, quizzes and competitions
may be held, students’ library-related work displayed and publishers invited to have a book
exhibition. Cleaning and decorating the library could also be done. An author or librarian may be
invited to be the chief guest and parents and other members of the community may attend too.
This will create a good feeling for the library and its activities.
What are the qualities and strengths of the teacher in charge of the library?
“Librarian. Please disturb.” Sign at the Vancouver Children’s Public Library.
Here we come to the most important facet of the library – the human resource guiding and
shaping it. Much depends on the enthusiasm, spirit and willingness of the person. In return, there
will be the reward of running an active and vibrant library where teachers and students are
growing and learning in knowledge, responsibility and involvement. Your library can become a
model for other school libraries and can spread the library movement throughout the state and
country. To make it simple for you, here is a 10-point charter which may be of help.
1. Attitude comes first. A positive attitude will bring about positive results. The role of the
teacher-in-charge gets defined by his or her attitude.
2. Affinity for books and children is very important. An active library can only come out of
an ease of interaction with both books and students.
3. Self-confidence comes next. You must function without fear, but not with arrogance. Do
not use fear as a tool with the students nor feel fear of failure. Sincere work will always
succeed.
4. Be pro-active and innovative in inspiring and enhancing the use of the library.
5. Work with other teachers to bring about total use of the library. They can encourage
students’ use of the library.
6. Invite and accept help from students in all aspects of running the library.
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7. Have a clean, cheerful and attractive environment in the library. Make it a welcoming
place.
8. Try by any means to gather a good collection of resources. Quality is more important
than quantity and use is most important of all.
9. Teach children to care for and respect books and the library. This is done not by rigid
rules but by talking, demonstrating and appreciating these qualities in your users.
10. Introduce and expose them to all varieties of resources – books, magazines, A/V material,
rare books, archival material, Braille so that they may understand that knowledge can be
disseminated in so many ways.
The librarian’s role is not a passive one. Showing students how to “find out” is a vital part
of education. When you have provided them with this learning, you have given them an
education for life!
Student involvement. How does it happen?
First of all, you must trust and believe that students can be responsible and take on much of the
running of the library. If you do, then we can proceed to the next step which is ‘how?’
At all ages, give students a sense of ownership to the library. This can happen easily if you
yourself do not have a possessive feeling towards the place. The library is yours to care for, to
nurture, but not yours exclusively. It belongs to your users, students, teachers, management and
to you too!
So invite help, suggestions and support, starting from opening and closing the library, selection
of material, stamping and classifying, shelving, issuing books, suggestions for reading and even
for projects and activities. Opening this window lets in fresh ideas and energy.
There are two kinds of student interaction – passive and active. Passive interaction is when you
provide stimuli and services for them to use. Active involvement is when you get the students to
take on responsibilities. Some ideas are listed below. Each of these ideas has been tried, tested
and found to work very well.
1. Children can go through new books that enter the library and sort them into fiction and
non-fiction. They may give them different names like stories and knowledge? Ask them.
2. Non-fiction can be further categorised by the children into broad topics. Suggestions
for those topics can come out of a conversation with them.
3. They can establish certain abbreviations and write those inside the book for future
identification and classification.
4. Simultaneously another group can create a list of categories written in a register which
they can refer to in future. They need not re-invent!
5. Book talks can happen in a simpler fashion. After talking about the book the children
should try and suggest who might like the book. It could be individual names or
descriptions of which kind of person would like it and others can supply the names which
they might enjoy doing.
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6. They can put up displays selectively. For example, which books can go into a kinder
box, which can be strung up, which can be placed in a shelf etc. Let them decide and in
conversing with them, ask them to tell why and on what basis they are making these
choices. (Clue : they are thinking of age levels, usage etc.)
7. They can put up thematic displays from which others may get ideas for projects.
8. They can draw their own illustrations for a book or write a 4 sentence review. These
can be put up for a limited period and then sent home with them. The idea is not to
clutter the place with too many resources. Then no one reads anything!
9. Talk to them for ideas on how to disseminate the new books. Think of giving them out
to read as soon as new books arrive.
10. Ask kids to talk about and enact how best to care for books etc.
More ways to enable student involvement will come from actual interaction and may be added to
this list.
How can the school library interact vibrantly with the community?
“ No man is an island....” John Donne.
A school exists for the community of children, and the parents and elders in that community
contribute to the well-being of the school. Therefore the school library can initiate many ideas to
strengthen this relationship.
1. The school library can open its doors to all the members of the community so that they
too can benefit from its resources. On their part, the community can donate money or
books to the library. Imagine a beautiful image of the school librarian and some students
going around their neighbourhood with a ‘jhola’ asking for nourishment for the library!
2. The community can help by providing space for book fairs and exhibitions to be held.
3. Maps, historical records, myths and folk tales of that region can be collected and kept in
the school library for all to enjoy.
4. In the same spirit, elders of the community can be invited to share their memories and
stories.
5. The library can initiate a “Santhe” where food of the local region is made and sold. So
also crafts and hand-made articles by parents and other members of the community can
be exhibited and sold. Part of the proceeds may be given to the library.
6. The school can also interact and exchange books and activities with neighbouring
schools.
7. Short excursions can be planned to take students to the important spots in the
neighbourhood. For example if the school is situated near a forest or a mountain or a
temple or a museum, a day trip should be made. Before and after the trip, related material
can be displayed in the library for students to read and gain a deeper understanding.
8. Always remember that your school and the library exist in an environment which can be
of great advantage to you and your students in many ways.
(SPECIAL NOTE) For use in primary schools
Have a corner in the library for this age group where their art- work is put up. This will make
them feel that the library is a part of their life! Have an open box with books inside. Change the
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contents every now and then. Nothing is more exciting for a young child than to look in a box
and find treasures! The first step is to make these children feel welcome and at home in the
library. Initially they may not take in the whole place and may wander around. Gradually these
rows of books take on a definite shape and individuality and the children begin to feel
comfortable in this environment. Also they realize that these books can be pulled out, examined
and even read. At the youngest age, colour, texture, large illustrations and even smell are
important factors in attracting them to the material. Children seem to instinctively recognize
excellently produced books. The stories and poems they enjoy are the repetitive and simple ones
where the character meets different people or creatures and the words are repeated over and
over again. Books with animals in them are very popular.
Sometimes the story content in the book is not so important for this age group because the child
tells his own story to go with the pictures.
This is the time to make them aware of the care required in handling books. The first thing is to
make sure their hands are clean and dry and also that they are not eating something! They
accept this discipline happily because they are made aware of the consequence of water or mud
on books. Then when actually reading a book, how do they treat the book? This can be conveyed
through a story where the victim is a mishandled book or through showing them how the spine of
a book is as delicate as our own spine. Also teach them how to turn the pages as well as how to
mark their page with a book mark if they have to put the book aside. This is a good time to have
them make posters to tell others what they have learnt and also for them to make book- marks. It
is important whenever imparting instruction to make it clear and visually apparent why this is
so.
They can be introduced to simple methods of borrowing and returning, which they handle
themselves. For example, what has worked well is for each child to be given a part of a KG
cardboard sheet. They decorate the edges, write their own names on it and then make columns.
These sheets are kept in an open box on the table in alphabetical order. The children can enter
the name or accession number of the book and the date borrowed, on their own sheet. When they
return the book, they put a tick against the book. This is not only a simple, fool- proof method but
it also establishes the relationship of trust and responsibility.
Coming next to activities, story- reading of course is a must. This can be done interspersed with
other activities like reading from encyclopaedias or information books accompanied by
explanations and giving them time to ask questions. Stories of myths and legends are ideal and if
I may say so a must in this present age where grandparents are no longer around to tell tales! In
this context, it must be stressed that young children derive most enjoyment from a book by
sharing it with the adults close to them. So books must be sent home for a grandparent, if
available, or for parents and for older siblings to read out to the child. Parents must be asked to
come into the library on some occasions to choose books along with their children. This
involvement will enhance care and responsibility in the whole family.
Activities like telling the story of a book they read and saying why they liked it will prepare the
ground for later book appreciation. They can also be told a story and then asked to make
illustrations for different scenes in the story. Sometimes, they can show a character or an
incident in a popular book and ask a question for the rest of the class to guess which book this is
from. Another way to creatively use a story is to read it out, perhaps more than once and then
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ask them to enact the story as a play. There is no written script but since they all know the story,
they know what to say and each time they enact it the lines may change though the story line
does not. Once in a way, the children can pair up and read out a story to each other. This is a
very popular activity.
You can also play some spotting games with them like asking them to say what is new in the
library each week or fortnight. This keeps the library-carer also on his/her toes because there
has to be something different or new each week!! Encourage group activities like story reading
or sharing, as well as individually helping them to find a book they like and sit with it for at least
10 to 15 minutes. This will begin to build their stamina for reading as well as to sustain interest
and not be distracted.
Finally and most important, they must be made aware of the discipline of a library even if it is in
a small way. For example, they begin to see that a library is a place where others do quiet
reading and study so it is not a place where they can be very noisy. They see the need to replace
material in a given place because it must be available to the next user. They see that the library
is a special place for a particular use and they begin to respect that.
At the end.
The library in a school belongs to all the users. They can make or mar it. The library
caretaker has the challenging and exciting opportunity to make it come alive. Helping
him or her in this adventure are the other teachers and head, the students, and the
community. But yours is the hand that guides. This manual will grow if you add your
own experiences and ideas to it. Feel free to use ideas that work for you and your school
library. There are no hard and fast rules. The aim is to have a library that is buzzing with
use.
We wish you a rewarding experience!

Usha Mukunda
usha.mukunda@gmail.com
103. 6th Main Road. Malleswaram.
Bangalore 560003
August 12th 2014.
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Annexure 3: Guidelines from BREAD Society to schools
Hyderabad, Date: September 1, 2014
Dear Head Master garu,
BREAD Society has established 551 Libraries in the last 5 years. It is establishing 100 more libraries in
2014-15. You may inaugurate the Library as soon as you receive it. Please entrust Library work to
students to avoid extra work to teachers and to develop management and leadership skills among
students. Follow all systems and processes described below in totality to inculcate reading habit. Please
cooperate with us to make the program a success.
1.
2.

Weekly one period will be Library period meant primarily for students to select and borrow books.
Class teachers should select 3 responsible students from each section, preferably 2 girls and a
boy as Voluntary Student Librarians (VSL). Library Teacher (LT) will train VSLs from all sections to
issue books to classmates. Bookcase keys will be with HM and LT. VSL will take key either from
HM or LT in library period.
3. VSLs only should operate the library. LTs get transferred or retire and continuity in operating
library is lost.
4. A student may borrow only one book in library period which may be returned only in next library
period. Till he returns it, he can only read books in library period and cannot borrow another
book. Unreturned books will be the only ones that can be lost. There will be few such cases and
so books are safe with VSLs.
5. Prizes for best write-ups will be given to 2 students from each class from next year as they will then
be eligible on the basis of write-ups done during this year. Teachers may guide students to do
write-ups.
6. Students must maintain separate notebooks for write-ups. Write ups must be precise highlighting
the main points or new things learnt or even the moral of the story and should be within a page
on each book read.
7. Students may share books in vacations by exchanging books among themselves. However, each
student is responsible to return the books borrowed by him/her in good condition. 9th class and SSC
students can read books during summer vacation by exchanging books among themselves and
submit write-ups in June.
8. At least 15 students of a class must do write-ups on minimum 20 books to qualify for prizes.
9. A Prize Winner (PW) will not get prize again. This will motivate others to read and do write-ups to
win prizes.
10. Class teachers and library teacher will assist Head Master to select the winners of best write-ups.
11. HM will send Prizes Data Sheet by 15th July every year along with one write-up from each 1st prize
winner (total 5) copied with black ballpoint pen in students’ handwriting from their notebooks on
A-4 size papers continuously for scanning and mailing to donors. Please get photocopies of Data
Sheet made for future use.
12. PWs and outgoing VSLs will be given Certificates of Excellence by BREAD Society. HMs should send
lists of VSLs of 9th and 10th class as soon as they are selected through email to:
breadsociety@gmail.com
BREAD Society will send Mementos and shawls to HMs and teachers of NMMS library schools along with
library. Chief Guest or parents of NMMS awardees or School Education Committee may honour them,
on behalf of BREAD Society at Annual Day Function, as deemed fit by HM. A few photographs may be
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sent by email to us. From next year prizes and Certificates may also be given away to students by the
Chief Guest at Annual Day Functions.
We are sending 5 Issue Registers, one for each class. One page is for one student. Please use king size
notebooks as Issue Registers with same headings if the Registers get exhausted. 4 copies of Accession
Register are also sent. One may be used as Stock Register. Other 3 copies may be given to students in
library period for selecting books.

Yours truly,

(Ramamohan Rao Kakani)
Secretary, BREAD Society

P T O for DATA SHEET
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Annexure 4: Guidelines from BREAD Society to schools
Bangalore, Date: April 20, 2016
Dear Head Master/Principal garu,
We are sending Mementos and shawls along with Library books. You may choose a Chief Guest and get
BREAD Children’s library inaugurated quickly. Please send photos of inauguration of Library by email to
us. Please train students to operate library to develop management/ leadership skills among students.
This also avoids extra work to teachers.
1.

Class teachers may select one responsible student from each section besides monitor, preferably a
girl as Voluntary Student Librarian (VSL). They may continue as VSLs throughout their schooling.
Library Teacher (LT) may train VSLs from all sections to issue books to classmates. Bookcase keys
will be with HM and LT. VSL will take bookcase key from LT or HM/Principal. VSLs will maintain
continuity of library activity as HMs/LTs are likely to be transferred or likely to retire.

2.

Students borrowing books in library period to take home should return only in the next library
period.

3.

A student can borrow only one book at a time. Till he returns the borrowed book, he can only read
books in library period. VSLs can keep a track of books borrowed by classmates and can follow up
with them till books are returned.

4.

Valuable prizes worth Rs. 100 each will be given to 2 students from each class for best write-ups
done during the year.

5.

Students must maintain separate notebooks for write-ups. Write ups must be precise highlighting
the main points or new things learnt or even the moral of the story and should be within a page
on each book read.

6.

Students may share books in vacations by exchanging books among themselves. However, each
student is responsible to return the books borrowed by him/her in good condition.

7.

Minimum one-third or 15 students of a class must read 20 books and do write-ups on 10 books to
qualify for prizes.

8.

A Prize Winner (PW) will not get prize again. This is to motivate others to read and do write-ups to
win prizes.

9.

Class teachers and LT may assist HM to select the winners of best write-ups.

10. The purpose of write-ups is to develop understanding, thinking, writing, comprehension and
communication skills.
11. HM will send Prizes Data Sheet by 15th July every year along with one write-up from each 1st prize
winner (total 5) copied with black ballpoint pen in students’ handwriting from their notebooks on
A-4 size papers.
12. Prizes to winners may be given away by Chief Guest to students at Annual Day Functions.
13. We will be adding new books to all BREAD libraries on a rotation basis once in three years.
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14. Copy of Prizes Data Sheet on the reverse of this letter. Filled up Prizes Data Sheet may be sent by
email to breadsociety@gmail.com and sample write-ups to Plot # 1300 A, Road # 66, Jubilee Hills,
Hyderabad 500033.
We will be sending 5 Issue Registers, one for each class. One page is for one student. Please use king size
notebooks as Issue Registers with same headings if the Registers get exhausted. 4 copies of Accession
Register are also sent. One may be used as Stock Register. Other 3 copies may be given to students in
library period for selecting books.
A post card to acknowledge receipt of library is enclosed. Please sign it affixing your official stamp and
post it.
Yours truly,

(Ramamohan Rao Kakani)
Secretary, BREAD Society

P T O for Prizes Data Sheet.
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Annexure 5: Evaluation template used by district Co-ordinators
BREAD Society, Total Compliance Report as on 03-11-2014
No. of Libraries Evaluated: 347
#

Question

Compliance

%
Compliance

0

0%

1

Is there a separate library room?

167

48%

2

Is there a weekly library period for each section?

314

90%

3

Are books being issued in library period?

315

91%

4

Have you selected 3 students from each section to
issue books?

227

65%

5

Do students borrow books to read at home?

261

75%

6

Are students returning the borrowed books
regularly?

262

100% of
borrowers

7

Are students doing the write-ups on books read by
them?

207

60%

8

Are students keeping separate notebooks for doing
write-ups?

158

46%

9

Are teachers seeing into the write-ups to guide
students?

191

92% of
writeups

10 Are students aware of the prizes for best write-ups
if they write on 20 books?

185

53%

11 Has your school sent the recommendation for
awarding prizes for best write-ups?

85

24%

12 Did your school send names of volunteer student
librarians?

48

14%
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Annexure 6: Tool 1 – School Fact Sheet
1.

School Name: ______________________________________________________________

2.

Address:
__________________________________________________________________________
__________________________________________________________________________

3.

Mandal: ___________________________ District: ________________________________

4.

State: _____________________________

5.

What are the levels in the school: Composite

6.

Year of establishment of the High school:

7.

Type of school enrolment: Girls

Boys

Co-Education

8.

Medium of Instruction: Telugu

English

Both

9.

Total number of students:
S.No
1
2
3
4
5
Total

Grade
VI
VII
VIII
IX
X

Boys

Only High School

Girls

Total

10. Information on social category of students
a) Number of SC students: ____________
b) Number of ST students: ____________
c) Number of OBC students: ___________
d) Number of General category students: ____________
11. How many students with disabilities are there in the school?
SC

ST

12. Type of School: NMMS

OBC

Gen

Non-NMMS

13. Number of days scheduled in the timetable for the library class: ______________________
14. Time slot of library period: _______________________
15. When was the Project library established: ____________
16. Number of titles given to the school at the time of establishing the Project library:
_________
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17. Have any more books been provided after that:

Yes

No

If yes, how many: ____________
18. How many books do you have in the Project library?
19. Which categories of books are included in Project library?
__________________________________________________________________________
__________________________________________________________________________
20. How many books do you have in the School library?
21. Which categories of books are included in the School library?
__________________________________________________________________________
__________________________________________________________________________
22. Is there a separate room for the Project library?

Yes

No

If not, where are the library books placed? _____________________________________
23. Is there a separate room for the School library?

Yes

No

If not, where are the library books placed? ______________________________________
24. Description of school
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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__________________________________________________________________________
__________________________________________________________________________

25. Description of the room / space used for the library:
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
26. Description of the library period
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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Annexure 7: Tool 2 – Classroom activity questionnaire schedule
Name: _____________________________________

Gender: M

Class: ________________ Section: ______ Medium of instruction Telugu

F
English

Name of the School: __________________________________________________________
Village, Mandal and District: ___________________________________________________
1. Do you borrow books from the school library?
___________________________________________________________________________
2. Approximately how many books did you borrow from the library last year? ______________
3. What are the different kinds of books that you have read till now? (Tick all those that are
relevant)
i. Story

ii. Poem

iii. Grammar

iv. Dictionary

v. Autobiographies

vi. Games related

vi. Other (Specify)
4. What kinds of books do you like the most?
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
5. List the title of any five books that you liked the most.
S.No
Title of the book
1
2
3
4
5
6. Give the summary of any one book you have read recently?
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__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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Annexure 8: Tool 3 – Interview schedule for Headmasters
Name: ______________________________________
Years of experience as HM in this school:__________
Other responsibilities: _________________________
Working in this school since: ____________________
Name of the School: ____________________________________________________________
Place and Mandal: ______________________________________________________________
1.

About the School
a) What are the other schools in the vicinity? (Levels/Management/Medium of instruction)
b) From how far around do children come to the school?
c) What is the socio-cultural and economic profile of the students?
d) Are there students with disabilities in your school?
i. If yes, do they have a certificate of disability?
ii. What disability do the students have?
e) Does the school have sponsors other than the BREAD Society?
i. If yes, who are they and what is the sponsorship for?
f) Can you list any achievement(s) of the school?
g) How many students have received the National Merit cum Means Scholarship?
h) Does the school have a designated librarian post?
i) How many regular teachers are working in the school?
j) How many contract teachers are employed by the school?
k) Does the school have a sanctioned post for a librarian?
i.

If yes, has this post been filled up?

l) What is the pass percentage of the school since you joined as the HM?
2.

Project library
a) When was the Project library started in this school?
b) Why was your school chosen by BREAD Society?
c) How many books were given when the library was established?
d) What were the instructions/guidelines given by the representatives of the Society?
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e) Did you have to modify the instructions/guidelines given for the library?
i.

If yes, in what ways?

f) Are there any volunteers from the community responsible for the Project library?
g) Have you received any books after the first installment?
h) Has there been any enquiry from the Society about your school’s need for new books?
i) Do representatives from the Society visit the school?
j) Are there any incentives received by the students for reading the books?
i.

If yes, how is it decided?

k) What is the incentive?
l) How is it given?
m) Is there any incentive given for the Library-in-Charge?
3. Selection of Project Library-in-Charge
a) Who all are in-charge of the books?
b) What are the responsibilities of the Library-in-Charge?
c) How is the teacher-in-charge selected?
d) Is the teacher in charge of the project library changed?
i.

If yes, what are the reasons for the change

e) How does she/he manage the extra work?
f) How are student volunteers selected?
g) How many student volunteers are selected?
h) Which grade are they from?
i) What are the responsibilities of the student volunteers?
j) Do the student volunteers change every year?
4.

Views regarding the program
a) Is there any specific period allocated in the timetable for the library hour?
b) Do you think the library program is useful?
i.

In what ways?

c) Do you see any changes in the students reading habits after the introduction of this
library?
d) Are there any other changes in students after the Project library was set up?
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e) Are you satisfied with the books given to the library?
5.

Recommendations of books for the project library
a) Do students ask for any specific type of books?
i.

If yes, what types of books do they ask for?

b) Do the teachers recommend any books that they would like to have in the library?
i.
6.

If yes, what type of books do they recommend?

Relevance of books

a) In what ways do you think the books have helped the students?
b) Are the books relevant to the students’ age?
c) Are the books catering to diverse interests of the students?
d) Between the Project library and the School library which library books do the students
prefer?
i.

What could be the reasons for this preference?

7. School Library
a) Who is in-charge of the school library?
b) How is the school library-in-charge selected?
c) What are the responsibilities of the Library-in-Charge?
d) How does she/he manage the extra work?
e) What is the process for the purchase of the books?
f) Since when is the school receiving funds from the government for procurement of books
for the library?
i.

During the academic year, when do you receive these funds?

g) From where are the books procured?
h) In what ways is the project library different from the school library?
8.

Suggestions for the BREAD Society (areas that can be covered are suggested below)








Types of books
The process involved in the allocation of books and incentives
Interactions with the representatives of the Society
Feedback process
Training of teacher-in-charge and student representative
Infrastructure related
To help improve the program
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Annexure 9: Tool 4 – Interview schedule for Project library teacher-in-charge
Name: ___________________________

Gender: M

Date: ____________________________
Educational qualifications: ___________

F

Years of teaching experience: ___________
Working in this school since: _______________

Prior experience of managing libraries: _______
Subject teacher for: ______________________
Name of the School: _____________________________________________________________
Place, Mandal & District :________________________________________________________
1. Role as Library-in-Charge
a) What was the process of selecting you for this role?
b) Why do you think you were selected for this role?
c) What are your responsibilities as the Library-in-Charge?
d) Are there any privileges involved in being the Library-in-Charge?
2.

Instruction/guidance received
a) Did you receive any instructions/training about how to run the library?
If yes, (i) who gave the instructions?
(ii) what were the instructions?
b) What is the process of selecting the student volunteer?
c) What is the basis for selection of student volunteers?
d) How many student volunteers help with the library work?
e) Is a new student volunteer selected every year?
f) Is there any incentive given to the students volunteer(s)?
g) Is there any incentive given to students for reading the books?
h) Is there any follow up activity by the BREAD Society?

3.

Procedure followed for borrowing books
a) Is there any specific period allocated in the timetable for library use?
b) Do all the students borrow books?
i. Do the students with disabilities borrow books?
ii. What is the students’ disability?
iii. Is any support provided to assist them in reading?
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c) How do students select books?
d) For how many days can students keep a book?
e) Is any record of borrowed books maintained?
I.
4.

If yes, how is the record maintained?
Types of books
a) What languages are covered by the library books?
b) What are the types of books included in the library?
c) Are there certain types of books that are preferred by the students?
d) Are there certain types of books that students have not borrowed at all?

5.

Recommendations
a) Do you recommend books to the students?
b) Do other teachers recommend books to the students?
c) Do students recommend books to one another?

6.

Use of books
a) What are the different ways in books are used? (subject teaching, co-curricular work,
project work, leisure etc.)
b) Do the students handle the books with care?
c) Do teachers borrow books from the library?
i.

7.

If yes, for what purpose?

Relevance of books
a) In what ways do you think the books have helped the students?
b) Are the books relevant to the students’ age?
c) Are the books catering to diverse interests of the students?
d) Do the students ask for any specific kind of books?
e) Do the students ask for books in languages other than what the library holds?

8. Views regarding the program
a) Do you think the library program is useful?
b) In what ways?
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c) Do you see any changes in the students reading habits after the introduction of the project
library?
d) Are there any other changes in students after the Project library was set up?
e) Are you satisfied with the books given to the library?
9. Reading Habits
a) Do you like to read?
i. If yes, what kind of books do you read?
b) What do you like to read?
c) Have you read any books from the library?
i. If yes, how many?
d) Why do you think reading should be encouraged?
e) How can students’ reading habits be strengthened?
f) Have you introduced any activity to encourage use of the library?
10.

Responsibility and Accountability
a) How does your responsibility as the Library-in-charge influence your regular work?
b) Do you think the responsibility should be rotated among the teachers?
c) Have you lost any books?
d) Are you held accountable for lost or damaged books?
e) What is the procedure followed when students lose or damage a book?

11.

School Library
a) Is there a difference between the kinds of books in the Project library and those in the
School library?
b) Which of the two libraries is used more by the students?
c) Which of the two libraries is used more by the teachers?

12. Suggestions
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Annexure 10: Tool 5 – Interview schedule for School library teacher-in charge
Name: ___________________________

Gender: M

F

Date: ____________________________

Years of teaching experience: ______________

Educational qualifications: _______________

Working in this school since: _______________

Subject taught: _______________________
Name of the School: _____________________________________________________________
Place, Mandal & District :________________________________________________________
1. Role as Library-in-Charge
a) How were you selected for this role?
b) Why do you think you were selected for this role?
c) What are your responsibilities as the Library-in-Charge?
d) Are there any privileges involved in being the Library-in-Charge?
2.

Functioning of the library
a) When did the school library start?
b) What is the allocation of funds for the library?
c) What time of the academic year do you get these funds?
d) How are the books for the library procured?
e) Did you receive any instructions about how to run the library?
i. If yes, who gave the instructions?
ii. what were the instructions?

3.

Procedure followed for borrowing books
a) Is there any specific period allocated in the timetable for library use?
b) Do all the students borrow books?
i. Do the students with disabilities borrow books?
ii. What is the students’ disability?
iii. Is any support provided to assist them in reading?
c) How do students select books?
d) For how many days can students keep a book?
e) Is any record of borrowed books maintained?
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i. If yes, how is the record maintained?
4.

Types of books
a) What languages are covered by the library books?
b) What are the types of books included in the library?
c) Are there certain types of books that are preferred by the students?
d) Are there certain types of books that students have not borrowed at all?

5.

Recommendations
a) Do you recommend books to the students?
b) Do other teachers recommend books to the students?
c) Do students recommend books to one another?

6.

Use of books
a) What are the different ways in books are used? (subject teaching, co-curricular work,
project work, leisure etc.)
b) Do the students handle the books with care?
c) Do teachers borrow books from the library?
i. If yes, for what purpose?

7.

Relevance of books
a) In what ways do you think the books have helped the students?
b) Are the books relevant to the students’ age?
c) Are the books catering to diverse interests of the students?
d) Do the students ask for any specific kind of books?
e) Do the students ask for books in languages other than what the library holds?

8. Views regarding the program
a) Do you think the library program supported by BREAD Society is useful?
i. If yes, in what ways?
b) Do you see any changes in the students reading habits after the introduction of the project
library?
c) Are there any other changes in students after the Project library was set up?
d) Are you satisfied with the books given to the library?
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9. Reading Habits
a) Do you like to read?
i. If yes, what kind of books do you read?
b) What do you like to read?
c) Have you read any books from the library?
i. If yes, how many?
d) Why do you think reading should be encouraged?
e) How can students’ reading habits be strengthened?
f) Have you introduced any activity to encourage use of the library?
10.

Responsibility and Accountability
a) How does your responsibility as the Library-in-charge influence your regular work?
b) Do you think the responsibility should be rotated among the teachers?
c) Have you lost any books?
d) Are you held accountable for lost or damaged books?
e) What is the procedure followed when students lose or damage a book?

11.

School Library
a) Is there a difference between the kinds of books in the Project library and those in the
School library?
b) Which of the two libraries is used more by the students?
c) Which of the two libraries is used more by the teachers?

12. Suggestions
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Annexure 11: Tool 6 – Interview schedule for students
Name: ___________________________

Gender: M

Class: ___________________________

F

Age: ___________

Name of the School: ___________________________________________________________
Village, Mandal and District: ___________________________________________________
1. Reading Habits
a) Do you like to read?
b) What do you like to read?
c) Do you borrow books or reading materials from any place other than your school?
i.

If yes, where from do you borrow?

d) Do you read alone or in groups?
e) Do you like to read aloud or silently to yourself?
f) Do you face any difficulties when you are reading?
i.

If yes, what kinds of difficulties do you face?

g) Do you seek help/support for reading?
2. Library visits
a) How many libraries does the school have?
b) In a week how often do you visit the library/libraries?
c) Is the library period scheduled in the timetable?
i.

If not, what procedure do you follow to visit the library?

d) Do you have in difficulty in using the library?
3. Procedure followed for borrowing books from the project library
a) How are the books displayed?
b) How do you identify a book to borrow?
c) Are you allowed to borrow books from the library?
d) Are you allowed to take the books home?
i.

If yes, who else apart from you reads the books?

4. Procedure followed for borrowing books from the school library
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a) How are the books displayed?
b) How do you identify a book to borrow?
c) Are you allowed to borrow books from the library?
d) Are you allowed to take the books home?
e) If yes, who else apart from you reads the books?
5. Types of books borrowed
a) What kinds of books are available in the library?
b) What kind of books do you borrow?
c) Are the books classified according to age/class?
d) Do your teachers suggest which books you should read?
6. Time available for reading
a) For how long can you keep a book borrowed from the library?
b) Do you finish reading the book in the allocated time?
i.

If not, can you get the books renewed?

ii.

If yes, how many times can you renew them?

7. Recommendations of books
a) Does anybody recommend books for you to borrow?
i.

If yes, who recommends books it to you?

b) Do you borrow the books recommended to you?
c) Do you recommend books to your friends?
d) Would you like to become a volunteer for the library?
8. Use of books
a) Do you discuss the books you have read with anyone?
b) Do you think these books useful?
i.

If yes, in what ways?

c) Have you written a summary of any book that you read?
i. If yes, can you name the book(s)?
ii. Did you receive appreciation for it in any form?
iii. If yes, what was it?
9. Suggestions for improving the Project library
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Annexure 12: Tool 7 – Interview schedule for student volunteers
Name: ___________________________

Gender: M

Class: ___________________________

F

Age: ___________

Name of the School: ___________________________________________________________
Place, Mandal and District: _____________________________________________________
1. Reading Habits
a) Do you like to read?
b) What do you like to read?
c) Do you borrow books or reading materials from any place other than your school?
i.

If yes, where from do you borrow?

d) Do you read alone or in groups?
e) Do you read aloud or silently to yourself?
f) Do you face any difficulties when reading?
g) Do you seek help/support for reading?
2. Library visits
a) How many libraries does the school have?
b) How often do you visit the library/libraries?
c) Is the library period scheduled in the timetable?
i.

If not, what procedure do you follow to visit the library?

d) Do you have in difficulty in using the library?
3. Role of student volunteer
a) Since when are you a student volunteer?
b) How did you become a student volunteer?
c) Did you get any instructions on how to manage the library?
d) What is the procedure followed to issue books?
e) Do all the students use the library?
f) What are your responsibilities as a student volunteer?
g) How do you feel about being a student volunteer?
4. Procedure followed for borrowing books from the project library
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a) How are the books displayed?
b) How do you identify a book to borrow?
c) Are you allowed to borrow books from the library?
d) Are you allowed to take the books home?
i.

If yes, who else apart from you reads the books?

5. Procedure followed for borrowing books from the school library
a) How are the books displayed?
b) How do you identify a book to borrow?
c) Are you allowed to borrow books from the library?
d) Are you allowed to take the books home?
e) If yes, who else apart from you reads the books?
6. Types of books borrowed
a) What kinds of books are available in the library?
b) What kind of books do you borrow?
c) Are the books classified according to age/class?
d) Do your teachers suggest which books you should read?
7. Time available for reading
a) For how long can you keep a book borrowed from the library?
b) Do you finish reading the book in the allocated time?
i.

If not, can you get the books renewed?

ii.

If yes, how many times can you renew them?

8. Recommendations of books
a) Does anybody recommend books for you to borrow?
i. If yes, who recommends books to you?
b) Do you borrow the books recommended to you?
c) Do you recommend books to your friends?
9. Use of books
a) Do you discuss the books you have read with anyone?
b) Do you think these books useful?
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i. If yes, in what ways?
c) Have you written a summary of any book that you read?
i. If yes, can you name the book(s)?
ii. Did you receive appreciation for it in any form?
iii. If yes, what was it?
10.

Suggestions for improving the Project library
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Annexure 13: Tool 8 – Interview schedule for BREAD Society members
Name: ___________________________

Gender: M

Class: ___________________________

F

F

Age: ___________

Name of the School: ___________________________________________________________
Village, Mandal and District: ___________________________________________________
1. Reading Habits
h) Do you like to read?
i) What do you like to read?
j) Do you borrow books or reading materials from any place other than your school?
ii.

If yes, where from do you borrow?

k) Do you read alone or in groups?
l) Do you like to read aloud or silently to yourself?
m) Do you face any difficulties when you are reading?
ii.

If yes, what kinds of difficulties do you face?

n) Do you seek help/support for reading?
2. Library visits
e) How many libraries does the school have?
f) In a week how often do you visit the library/libraries?
g) Is the library period scheduled in the timetable?
ii.

If not, what procedure do you follow to visit the library?

h) Do you have in difficulty in using the library?
3. Procedure followed for borrowing books from the project library
e) How are the books displayed?
f) How do you identify a book to borrow?
g) Are you allowed to borrow books from the library?
h) Are you allowed to take the books home?
ii.

If yes, who else apart from you reads the books?

4. Procedure followed for borrowing books from the school library
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f) How are the books displayed?
g) How do you identify a book to borrow?
h) Are you allowed to borrow books from the library?
i) Are you allowed to take the books home?
j) If yes, who else apart from you reads the books?
5. Types of books borrowed
e) What kinds of books are available in the library?
f) What kind of books do you borrow?
g) Are the books classified according to age/class?
h) Do your teachers suggest which books you should read?
6. Time available for reading
c) For how long can you keep a book borrowed from the library?
d) Do you finish reading the book in the allocated time?
iii.

If not, can you get the books renewed?

iv.

If yes, how many times can you renew them?

7. Recommendations of books
e) Does anybody recommend books for you to borrow?
ii.

If yes, who recommends books it to you?

f) Do you borrow the books recommended to you?
g) Do you recommend books to your friends?
h) Would you like to become a volunteer for the library?
8. Use of books
d) Do you discuss the books you have read with anyone?
e) Do you think these books useful?
ii.

If yes, in what ways?

f) Have you written a summary of any book that you read?
i. If yes, can you name the book(s)?
ii. Did you receive appreciation for it in any form?
iii. If yes, what was it?
9. Suggestions for improving the Project library
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Annexure 14: Tool 9 – Survey school questionnaire
1. School Name: ______________________________________________________________
2.

Address:
__________________________________________________________________________
__________________________________________________________________________

3.

Mandal: ___________________________ District: ________________________________

4.

State: _____________________________

5.

What are the levels in the school: Composite

6.

Year of establishment of the High school:

7.

Type of school enrolment: Girls

Boys

Co-Education

8.

Medium of Instruction: Telugu

English

Both

9.

Total number of students:
S.No

Grade

1

VI

2

VII

3

VIII

4

IX

5

X

Boys

Only High School

Girls

Total

Total
10. Information on social category of students
e) Number of SC students: ____________
f) Number of ST students: ____________
g) Number of OBC students: ___________
h) Number of General category students: ____________
11. How many students with disabilities are there in the school?
SC: _____________; ST: _____________; OBC: _____________; Gen: _______________
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12. Number of days scheduled in the timetable for the library class: _______________________
13. Time slot of library period: _______________________
14. When was the BREAD library established in the school: ___________________
15. Number of titles given to the school at the time of establishing the BREAD library:_______
16. Have any more books been provided after that:

Yes

No

If yes, how many: ____________
17. Which categories of books are included in BREAD library?
i. Story

ii. Poem

iv. Dictionary

v. Autobiographies

iii. Grammar
vi. Games related

vi. Other (Specify)
18. Number of books in the School library: __________________________________________
19. Which categories of books are included in the School library?
i. Story

ii. Poem

iv. Dictionary

v. Autobiographies

iii. Grammar
vi. Games related

vi. Other (Specify)
20. Is there a separate room for the BREAD library?

Yes

No

If not, where are the library books placed? _____________________________________
21. Is there a separate room for the School library?

Yes

No

If not, where are the library books placed? ______________________________________
22. Do representatives from the BREAD Society visit the school? Yes

No

If yes, how often: _________________________________________________________
23. Are there any student volunteers for the BREAD library?

Yes

No

24. Are there any changes in the students reading habits after the introduction of the BREAD
library?
__________________________________________________________________________
__________________________________________________________________________
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__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
25. Are the books used for initiating curricular or co-curricular activities in the schools?
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
26. Any suggestions related to the BREAD library.
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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Annexure 15: Guidelines and checklist for researcher
The study uses three kinds of tools: (i) School fact sheet; (ii) Interview schedules and (iii)
Classroom activity schedule. A brief note on each type of tool along with instructions for its use
is given below.
(i) School Fact Sheet
The main aim of this tool is to ensure that the background information of the school and
its libraries is collected by the researcher independent of the interviews to be conducted with the
identified sample. Some part of the fact sheet may be filled up even before the interviews are
conducted. This will not only equip the researcher with necessary information about the school
but will also ensure that the interview time with the sample is focused on gathering relevant data
of which only the sample would be aware.
(ii) Interview Schedule
The objective of the interview schedules (5 in all) is to develop an in-depth understanding
of the working of the project library and its effects on the school community. These interviews
with different participants will also enable an understanding of the involvement of the school in
developing reading skills of the students through its library/libraries.
Instructions for conducting interviews:
The tools for the interviews, i.e. Tools 2, 3, 4, 6 and 7, are semi-structured interview
schedules. Therefore, the researcher may document the interview in the format provided but
could also probe or follow up a question if necessary. The interview should be audio recorded so
that the researchers can concentrate on the interview process rather than have to also make notes
simultaneously. The audio recording is to be done only after taking permission from the sample.
All recordings have to be transcribed and translated into English. In case permission of recording
is denied the researcher will need to make notes simultaneously. This will have to be followed by
a detailed write up of the interview so that important data is not missed out. Before starting the
interview, the researcher should record the date, name and role of the sample, and name of
school. This information is to be added to the final transcripts. Researchers should also include
their name in the final transcripts.
50

(iii) Classroom Activity Schedule
The objective of this tool is two-fold: one, to gauge students’ use of the library and two,
to identify a student sample that would be most suited for the study. This activity is to be
conducted with every student in the VI, VII, VIII, IX and X class. Having conducted the activity
researchers will study the responses and identify student sample for interviews. Special attention
should be paid to the responses given by student with disabilities. If these students seem to be
actively involved with the libraries they should be taken as one of the sample for the student
interviews. Response sheets of students with disabilities should be specifically marked so that
their responses can be studied during the analysis stage too.

Tool 1: School Fact Sheet
For this tool, researchers are to gather information by observing the school and its
environment, going through the school records as also the official timetable displayed (in order
to ascertain allocation of the library period). Other than taking note of these aspects, the stock
register for the books, the register for the issue of books and the latest catalogue of books in the
project library are to be studied in order to complete the school fact sheet. Books in the library
need to be tallied with the books listed in the catalogue. Where need be information received
from BREAD society can be used. Researcher can also approach school administration to gather
information related to social category of students. Repeat: None of the data for this tool is to be
collected from the sample identified for the study.
At this stage of the study, the researcher also needs to document information in a
narrative form about the school in terms of the neighbourhood in which it is located, its
infrastructure, forms of activities noticed and anything else of importance. Similarly, the library
room/space needs to be observed and described in terms of whether it is a separate or shared
space (if it is shared, then what are the other activities taking place in the room/space), its
accessibility, timings, furniture, facilities available etc. in order to convey the general atmosphere
in which the library is located. The manner of arrangement of books too needs to be noted. If
possible, Researchers should observe the library period as a non-participant observer and make
notes regarding different students engagement with books, reading habits, assistance provided,
etc Take pictures of the school and pictures of the library room/space so that they supplement the
descriptions you provide.
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When at the school remember to collect and bring back the following:
i) Catalogue of the project library
ii) Sample of book reviews written by the students

Tool 2: Classroom activity questionnaire schedule
Researchers should be present in each class and personally conduct the activity in each
class.

Tool 3: Interview schedule for Headmasters
Tool 4: Interview schedule for Project library teacher-in-charge
Tool 5: Interview schedule for School library teacher-in charge
Tool 6: Interview schedule for student volunteers
All the student volunteers (whether of the project library or the school library) have to be
interviewed.

Tool 7: Interview schedule for students
A total of 8 students from each school have to be interviewed. An equal number of boys
and girls must be included in the sample. The sample for this tool is to be drawn from an
assessment of student performance vis-à-vis the classroom activity conducted earlier with the
help of the questionnaire. Four boys and four girls who have made the best use of the project
library are to be selected for the interviews.
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Annexure 16: Examples of graded student activity sheets

Reading level ‘A’ and Comprehension level ‘B’
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Reading and Comprehension level ‘B’
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Reading and Comprehension level ‘C
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Reading and Comprehension Level ‘D’
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Annexure 17: list of survey schools
School No.
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
19

School name
Jindal Vidya Mandir Rural Development Trust English
Medium School
Zilla Parishad High School
Andhra Pradesh Model school
Zilla Parishad High School
Zilla Parishad School
Zilla Parishad High School
Mandal Parishad Upper Primary School
Zilla Parishad Girls High School
Government High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Pillar High School
Zilla Parishad High School
Zilla Parishad High School (Boys)
Zilla Parishad High School
Zilla Parishad Secondary School
Zilla Parishad High School (Girls)
Zilla Parishad High School
Zilla Parishad High School (Boys)
Zilla Parishad High School (Girls)
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Unnatha Pathashala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad Unatha Pathshala
Zilla Parishad High School19
Sarvasiddhi Rayavaram Zilla Parishad High School
Zilla Praja Parishad High School
Zilla Parishad High School
Andhra Kesari Prakasam Municipal High School
Peetikapuram Government High School (Girls)
Nagarapalaka High School
Zilla Parishad High School

District
Ananthapur
Ananthapur
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Ananthapuram
Bhupalapally
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
Chittoor
East Godavari
East Godavari
East Godavari
East Godavari
East Godavari
East Godavari
East Godavari

Did not give break up of student composition within the school
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20
21

39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72

Bala Vignana Mandhir Aided High School20
Zilla Parishad High School
Zilla Parishad High School
Ryali Zilla Praja Parishad High School
Zilla Parishad High School
Vemana Zilla Parishad High school
Zilla Parishad High School
Government High School
Chintakrindi Kanakaiah Girls High School21
Zilla Parishad High School
Allaparru Zilla High School
K.Zilla Parishad High School
Zilla Parishad High School
R.V.R.Zilla Parishad High School
Zilla Parishad High School
B.V.R.Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Sanathana Vedhantha Nishatrama High School
S.D.K.Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
G.N. Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Unnatha Pathashala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
St.Annes High School
Zilla Parishad High School
Zilla Praja Parishad Secondary Pathashala
Telangana Model School
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Zilla Parishad High School

74
75
76
77

Zilla Parshath Pathashala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School

East Godavari
East Godavari
East Godavari
East Godavari
Gadwal
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Guntur
Hyderabad
Jagityal
Janagam
Jangoan
Jayashanker
(Bhupalapally)
Jogulamba, Gadwal
Jogulamba, Gadwal
Jogulamba-Gadwal
Jogulamba-Gadwal

Mismatch in students social category break up and the total number of students enrolled in the school
Did not give break of students social category
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78
79
80
81
82
83
84
85
86
87
88
89
90
91
92
93
94
95
96
97
98
99
100
101
102
103
104
105
106
107
108
109
110
111
112
113
114
115
116
117
118

Upper Primary School20
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parshath Unnatha Pathashala
Zilla Parshath Unnatha Pathashala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
SSRR Zilla Parishad High School
Zilla Parishad High School
Asian Center for Human Rights Zilla Parishad High
School
Sk. Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
A.K. Zilla Parishad High School
Movva Krishna Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
S.G.V.S.G.Municipal High School
Zilla Parishad High School
Andhra Nalanda Municipal High school
Sri N.G. Ranga Zilla Parishath Unnatha Pathashala
S.V.H. Zilla Parishad High School
Zilla Parishad High School
Andhra Kesari Tanguturi Prakasam Municipal
Corporation High School
Zilla Parishad Secondary School
Zilla Parishad Secondary School
Zilla Parishad Secondary School
Zilla Parishad Secondary School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Govt Project High School

Jogulamba-Gadwal
Jogulamba-Gadwal
Kadapa
Kadapa
Kadapa
Kadapa
Kamareddy
Karimnagar
Khamam
Khamam
Khamam
Khammam
Khammam
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Krishna
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
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119
120
121
122
123
124
125
126
127
128
129
130
131
132
133
134
135
136
137
138
139
140
141
142
143
144
145
146
147
148
149
150
151
152
153
154
155
156
157
158

Govt High School
Zilla Parishad High School
Zilla Parishad High School22
Nehru Smaraka Muncipal High School
Zilla Parishad High School (Boys)
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Indira Gandhi Memorial Municipal Corporation High
School
Zilla Parishad High School
Zilla Parishad Unnatha Pathashala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Andhra Parishad Model School
Zilla Parishad High School (Girls)
Zilla Parishad High School
Zilla Parishad High School (Boys)
Zilla Parishad High School
Zilla Parishad Secondary Pathshala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad Unnatha Pathashala
Zilla Parishad High School
Zilla Parshath Unnatha Pathashala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad Secondary Pathashala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parshath Unnatha Pathashala
Zilla Parshath Unnatha Pathashala
Zilla Parishad High School

Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Kurnool
Mahabubabad
Mahabubnagr
Manchiryal
Manchiryal
Medak
Medak
Medak
Medak
Medchal
Medchal
Medchal
Nagar Kurnool
Nagar Kurnool
Nalgonda
Nalgonda
Nirmal
Nirmal
Nirmal
Nirmal
Nizamabad
Nizamabad
Nizambad
Nizanbad
Peddapalli

22

This school said they did not receive any books from BREAD society even though they featured on the list given
by BREAD Society
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159
160
161
162
163
164
165
166
167
168
169
170
171
172
173
174
175
176
177
178
179
180
181
182
183
184
185
186
187
188
189
190
191
192
193
194
195
196
197
198
199
200
201

Zilla Parishad Secondary School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Telangana Rashtra Adharsha Pathashala & Kalashala
Zilla Parishad High School
Zilla Parishad Unatha Pathshala
Zilla Parishad High School
Zilla Parishad Unnatha Pathashala
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad Unnatha Pathashala
Mandal Parishad Upper Primary School
Zilla Parishad High School
Nellore Pattabi Ramireddy Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Government High School
Zilla Parishad High School
Zilla Parishad High School
St Joseph's C.C.R Vidyanilayam
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad Upper Primary School
Zilla Parishad High School
Zilla Parishad Unnatha Pathashala
Zilla Parishad Unnatha Pathashala
Zilla Parishad Unnatha Pathashala
Zilla Paridhad Unnatha Pathashala
Zilla Parishad High School
Zilla Parshath Unnatha Pathashala
Zilla Parishad High School
Greater Visakha Municipal Corporation High School
Muncipal high School
St.Ann’s Aided High School
Zilla Parishad High School
Zilla Parishad High School
C.B.M. Aided School

Prakasam
Prakasam
Rajanna Sirisilla
Rajanna Sirisilla
Rajanna Sirisilla zilla
Ranga reddy
Ranga reddy
Sangareddy
Sangareddy
Siddipet
Siddipet
Siddipet
Siddipet
Siddipet
Siddipet
SPSR Nellore
SPSR Nellore
SPSR Nellore
SPSR Nellore
SPSR Nellore
SPSR Nellore
Srikakulam
Srikakulam
Srikakulam
Suryapet
Suryapet
Suryapet
Suryapet
Suryapeta
Suryapeta
Suryapeta
Vijayanagaram
Vijayanagaram
Vijayanagaram
Vikarabad
Vikarabad
Visakapatnam
Visakapatnam
Visakapatnam
Visakapatnam
Visakapatnam
Visakapatnam
Vishakapatnam
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202
203
204
205
206
207
208
209
210
211
212
213
214
215
216
217
218
219
220
221
222
223
224
225
226

Greater Visakha Municipal Corporation High School
Roman Catholic Missionary Girls High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
Government. High School
Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School (Girls)
Rural Development Foundation High school
Zilla Parishad Secondary School
Zilla Parishad Secondary School
Zilla Parishad High School
R.A. Zilla Parishad High School
Zilla Parishad High School
Zilla Parishad High School
SBM Zilla Parishad High School
Sri A.V.S.N. Municipal High School
Sri Sirigina Venkanna Zilla Parishad High School
Zilla Parishad High School

Vishakapatnam
Vishakhapatnam
Vizianagaram
Vizianagaram
Vizianagaram
Vizianagaram
Vizianagaram
Wanaparthy
Wanaparthy
Wanaparthy
Wanaparthy
Warangal
Warangal
Warangal
Warangal
West Godavari
West Godavari
West Godavari
West Godavari
West Godavari
West Godavari
West Godavari
West Godavari
West Godavari
Yadadri
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Annexure 18: Classification of students into levels based on activity sheets
KRISHNA
Reading level
A
B
C
D
Comprehension level
A
B
C
D

Reading level
A
B
C
D
Comprehension level
A
B
C
D

Gannavaram
6th
7th
0
7
4
9
2
27
0
1

8th
15
30
42
3

9th
3
51
26
0

TOTAL
25
94
97
4

0
0
6
0

12
11
64
3

0
23
57
0

16
46
154
4

4
12
27
1

Banaganapalle
7th
8th
9th
5
28
19
10
15
7
53
15
5
0
0
0
8
12
48
0

33
13
12
0

TOTAL
52
32
73
0

21
5
5
0

62
30
65
0

Nidamanuru
8th
9th
0
0
20
13
87
79
26
34
0
19
88
26

0
15
77
34

0
34
165
60

Gadivemula
7th
8th
0
4
5
9
37
50
3
1

9th
1
13
47
0

10th
6
22
50
2

0
5
37
3

1
32
28
0

3
25
50
2

2
6
55
1

TOTAL
0
33
166
60

Machilipatnam
7th
8th
0
6
6
12
19
23
0
0

9th
0
0
34
2

10th
2
15
21
0

0
10
15
0

0
3
31
2

2
29
7
0

6
13
22
0

KURNOOL
Konidela
TOTAL 7th
11 0
49 9
184 32
6 2
6
68
170
6

0
2
39
2

TOTAL
8
33
97
2
8
55
75
2

8th
0
10
36
1

9th
0
16
28
1

10th
12
22
24
0

0
5
41
1

0
21
23
1

10
28
20
0

TOTAL
12
57
120
4
10
56
123
4

Vijayawada Urban
9th
10th
7
0
18
0
10
5
101
23
5
19
11
101

TOTAL
7
18
15
124

0
0
5
23

5
19
16
124

Kothapet
7th
8th
17
16
13
10
15
11
0
0

9th
12
11
7
0

10th
15
12
6
0

17
12
16
0

13
14
3
0

16
12
5
0

16
10
11
0

TOTAL
60
46
39
0
62
48
35
0

WARANGAL
Reading level
A
B
C
D
Comprehension level
A
B
C
D

Dharmaraopet
7th
8th
9th
5
5
4
8
5
5
7
3
1
0
0
0

10th
10
16
3
0

0
13
7
0

5
19
5
0

3
4
6
0

0
9
1
0

TOTAL
24
34
14
0
8
45
19
0

Jaggaiahpet
7th
8th
0
0
4
7
29
21
2
0

9th
4
6
5
0

10th
5
6
14
2

0
22
11
2

2
11
2
0

0
9
16
2

0
17
11
0

TOTAL
9
23
69
4
2
59
40
4

Komalla
7th
8th
10
17
16
6
3
0
1
0

9th
12
6
0
5

10th
19
12
0
0

8
10
11
1

4
10
4
5

11
18
2
0

7
12
4
0

Nandanam
TOTAL
58
40
3
6

No Data

30
50
21
6
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Annexure 19: Unlocking shelves – Fostering a culture of reading and
inclusion through open libraries

Unlocking Shelves: Fostering a Culture of reading and inclusion Through Open libraries
In conversation with Usha Mukunda

Usha Mukunda identifies herself as a librarian. She has been successful in challenging the
stereotypical image of the librarian as being serious, angry and detached. A conversation
with her will also convince you that a radical rethinking of the library space is imperative—
one in which everyone is welcome, and the shelves are all open. Don’t you believe us? Read
on...
Vivek Vellanki (VV): I am going to start with a clichéd question, why do we want children
to read?
Usha Mukunda (UM): You said you have a clichéd question! Well, there is a clichéd answer
to this. And I think most people trot it out all the time. It is a wonderful skill. It is a life skill.
It inspires, it gives information, it makes you think. I mean, though they are true I would like
to go a little deeper to more fundamental things. Many of us have seen children at
construction work sites. I am sure you might have stopped to look at them, and you will have
noticed that they have an amazing creative ability to play with whatever materials are
available. That has always fascinated me. They are making up games, they are doing things,
probably imagining a lot. Now what happens is that at a certain point as they grow up, they
either go to a school—which is also a dulling thing—or they do not. So there is a kind of
stagnation at that point. I would say for most children what Chimamanda Ngozi Adichie has
said holds true—that there is a danger of a single story!
They need to hear multiple stories, multiple voices, and that is how they keep that spark alive.
I feel that is one very important thing.
The second is, it is like communing with the human spirit to read. Because you are reading
and touching something that some other human has written from anywhere in the world, from
any background, from any kind of situation. And for me that is very important. There is a
quote by Julian Barnes. He says, “Nothing can replace the subtle communion between absent
author and present reader.” Somehow that touches me a lot because that is how I experienced
books. It was an absent author but very present for me, as I read.
The third thing, which I also feel is very important, is that we talk about reading as exposing
children to multiple things in the outer world but there is an inner world of the child, and it is
very important that that grows and gets kind of clarified for oneself. And reading does that!
There is a space for reflection, for introspection. This is as they get older. However, even
young children have an amazing ability to reflect and ponder.
So these three things, I feel, are very crucial, which is why I feel reading is important.
VV: In one of your articles, you have articulated a very interesting and provocative
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distinction between children’s writers and writers for children. What is this distinction, and
why do you think this is important?
UM: When I wrote it, it was so clear in my mind, what I meant by children’s writers and
writers for children. Now when I look at it, though this distinction is still very clear for me, I
think I should think of some other way to call these two categories.
The children’s writers, I think, are those who write from their own lives. They are in the
book. They are not outside looking in. They are part of the story; they are part of whatever
the child is imbibing, let us say, or reading.
Whereas the other lot, sorry to say; there are a whole bunch of them, who write down for
children. They write what they think children will like, so there is not too much respect for
children’s intelligence and imagination. They assume they know what a child would like, and
they dumb it down to some extent. Enid Blyton is one good example. I know she turned out
hundreds of books and people still read them, but there is a kind of paucity in her characters,
in her language, so it is like, yes, this is what children would like, and then you proceed to
write. But there are children’s writers who write with honesty. I would say, with authenticity,
either from their own childhood or from a memory of something very vivid that had
happened.
I would also like to say that they [children’s writers] write from a place of equality. They are
writing for the child in themselves perhaps. I don’t know if that is difficult to understand. But
this is what I feel speaks, that is what speaks to children. When it is not contrived, you know.
Now a large number of books have come out, because of the Right to Education, and with the
insistence on having libraries, books where people have decided that they know what children
will like. And that horrible-horrible thing - moral stories.
VV: So do you think in that sort of a distinction there is also an essentialising aspect to it?
Where you essentialise the way you think children would read or what they should read. Do
you think there is a bit of that?
UM: Absolutely, I think there is a lot of that, from an adult’s perspective of what a child
should read, should be thinking, should be doing, and then you almost kind of condition the
child, which is a pity because it happens so subtly.
VV: In selecting reading for children, one often comes across this argument, the book is too
harsh, it is too violent, or it deals with ‘adult concerns’—injustice, inequality, discrimination
You support the view that no subject is inappropriate to discuss with children. Could you tell
us a little more?
UM: When you say adult themes like injustice and so on, for a child, injustice is what
happens in the school, in the class, on the playground. That is as real for the child as for an
adult. So these themes are not far from the child. However, again, I would say that the
treatment, the voice has to be true. When an author writes about violence or harshness, the
voice has to be true. Then I think the child can relate to it. But I would not throw a child into
a book without opening it up a bit. I would ensure that there is space to open up their
feelings...their thoughts.
It is not like giving a talk about the book first, not like that because it is then already my
perspective on it. I would like to listen to how a child would respond to violence, terrorism or
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the old bogey of the Reich and so on. It is something that they should not take too casually,
nor should it evoke nightmares. Are you familiar with the book Sadako and the Thousand
Paper Cranes? It is about the horror of Hiroshima. It is written very sensitively for maybe 10
or 11 year olds. You may think how can a 10 or 11 year old comprehend what happened, and
accept how it ends in death? But I think that is important to treat death with dignity. Even
young children are ready for that. That is where a librarian, or a parent or a teacher can play a
very important role. I would say, do not be afraid to bring up themes like this because they
are already swirling in the child’s head.
VV: You have worked extensively in setting up libraries and supporting institutions towards
this goal. Now as a strong advocate of open libraries, could you tell us a little bit about the
concept of open libraries, and why you like to support it so much?
UM: First, let me just take a moment to say something. I want to stress that it is not the
experience that counts; it is the freshness which one brings to it. And for me the experiences
may be happy memories of some things that worked, of some things with children that took
off or not from which I learnt. But it is the freshness that I bring to every encounter, every
situation and every activity, which I want to emphasize. Because otherwise people may say,
‘oh yeah, she has got vast experience, she can do it’. That can be a burden both for you, and
for the child, so let us put that aside.
Then your question was about open libraries. Yes, it has been a very strong reality for me. It
has not been just a concept, maybe because I grew up going to a school library where
everything was locked. And I was given a book only during the library period. Anyway, that
is a familiar story even now perhaps, so I need not go into it. The main thing I feel is that the
spirit of openness both for the child and for the adult—is important because something else is
happening there, apart from the fact that books are on the open shelves, and you can go touch
them, you can pull them out, you can look at them. Apart from all that, there is a beginning of
trust happening. And that is an important thing for a child to take in or to absorb. So, for me,
the open library has been very important, as a builder of responsibility, trust, openness; and
open is not just open doors and open covers, but open in the mind too—to what they are
reading, how they are reading, open to wheel chair access. Open in every way! Inclusive!
VV: I can imagine most librarians, at least the ones I have met, cringing at this idea—that
there are no locks, no shelves, that children can pick up any book they want. How would you
convince some of them to make the shift, especially within schools?
UM: I think it is a multi-pronged approach. One is that many of them may individually be
quite happy to have an open library but they are afraid of the management; they are afraid of
being penalized. So we have to work on that level first, which we have.
Through the Karnataka Knowledge Commission, we really brought in this directive that there
should be no punishment for children if they lose books, but it does not mean that they can
lose them uncaringly or willfully. I think communication with the children is for me the
ground. So that is at one level. Then, hopefully the librarian will see that he or she is not a
lone ranger. Library activity or a library process is a collaborative thing with teachers, with
management, and most importantly with students, so having open access does not become a
problem.
There is no need to feel like the whole burden of the world is on my head, and if I open the
cupboard, things will get lost. I can talk to the children about it, about why I am opening it.
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Why am I afraid? Maybe the librarian can even share that: “I am afraid of opening it because
I think you will take it away.” Collaboration for me is very important, and on a happy note I
should say that there have been a number of government school libraries which have become
open libraries.
Since you have talked about my near obsession with open libraries, I want to make a quick
point. This is a new learning that has happened for me. I wanted libraries to be open. And so I
have been going around to schools, talking to management, may be persuading them,
convincing them. But what I found finally in many schools was that the cupboards were
opened but the materials in them were sub-standard. So the children had total access but to
what? Horrible, awful books! So for me now, along with the open library, is the quality of the
collection. These two have to go hand in hand.
VV: You have shared some interesting experiences where books have come back six months
later, a year later. What has been your reaction to a situation like that? How do you
respond?
UM: With great happiness! In fact, a hug is what goes with that returning. I know that
basically they know I will be happy about it. I am not going to say why, what, because I
know that the child would have made sincere efforts to look for the book. There is a process
here, it is not that books are lost and I do nothing, and six months later they come. There is
something else which is going on, which is asking friends to help to find the books, parents to
help, I myself have given ideas sometime, I have gone into their hostel rooms, or homes! It is
all on a light note. I mean it is not heavy. But when they do bring books back, instead of
saying how I deal with it, I would say what I see is that they seem to be happy to bring them
back. When I started working at the Valley School in Bangalore, a whole lot of books went
missing and I started putting up posters saying “Come back, come back Calling all books that
are lost,” like there was a warm welcome waiting for them. Then they came back! So is that
something that strikes you as strange or fun?
One of my teachers in the library science course that I took—someone I can never forget,
Prof. Gopinath used to say, “No book is ever lost, it is being read somewhere by someone.”
And I think that is a good point. Of course if there are expensive books that are very rare, you
might want to be much more careful and have a word with the student, and say, “You know
this is a very special book, and I am giving it to you like a caretaker,” but by and large it is
not so terribly difficult to replace the book. The first mindset we have to break is that they are
doing it wilfully and maliciously. If we accept that it is carelessness or forgetfulness, let us
work on that. Because we too forget, don’t we?
VV: What are some of your favorite activities to introduce books and make the library a
more welcoming space for children? Because clearly from what you have articulated so far,
it is the space where fun things happen, and the hierarchy between children and adults is
broken. So how do you enable that?
UM: I think, first of all, any activity that is different from the usual school routine, is a
welcome break. Activities themselves have many subtly inbuilt learning skills, which are not
perhaps apparent to children, which is why they are fun! For me a very important activity has
been a book talk, which is given by students after reading a book. They share a little bit about
the book they have read. They don’t tell the whole story; they share bits of it. They share
what drew them, or what struck them, maybe the illustrations, the page layout, the characters,
or the setting. But a very interesting thing in this is the discussion that follows, the questions
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asked by others. Another unusual thing that I noticed about a book talk is that there are
troubling issues which come out very easily in a book. For example, having a girlfriend or
boyfriend at a young age. Or maybe having some bad habits, or some other problems. These
are related in the story so well that the child does not feel targeted feeling “Oh this is about
me,” but the child feels a sharing of that pain. It could be about losing a parent or parents
getting divorced; there are so many possibilities. So in that discussion I feel there is a kind of
opening or a space to be explored with no sense of shame. I might say, we have read that
book and you feel a certain way about it, because you may be going through some of these
things. Then they may feel ready to say, “Yes, it did feel a bit close.”
A book talk is not only for students, we also invite teachers. It is a new space for the teachers
to come and talk about a book that they have read. For the students too, it is interesting. They
discover new facets. “Yes, this teacher is fun.”, “She has been reading a sports book,” or “He
has been reading some crafts book,” etc. It is a glimpse of that teacher. The support staff can
be part of this activity too I have found that very nice. Say if you are in a residential school,
or even not, the woman who sweeps or cooks, may be you made sure that she reads some
books. Then she talks about the book, and how she relates to it. That has been an amazing
experience because the kids start feeling so respectful of this person. And that person feels
good. So that is a very important thing to do.
The other activity I like very much is the treasure hunt. The treasure hunt is something I
always start with. It is a game wherein clues lead from one book to the other, in the library.
The first one is a clue to find a book. So they go hunting for the book. In that they find the
second clue, and that leads on. At the end of it, they listen to a nice story. That is the treasure!
But the nice thing about this is that they have to think about what the book might be, its
location and the best part is, after one round they all say, “We want to set one for you.”
Setting a treasure hunt is much more challenging, because it requires an even greater
awareness of the resources in the library. They send me out while they set it up.
VV: And you happily accept it.
UM: Oh, of course! First of all, it goes without saying that throughout, whether it is an
activity, whether it is anything, the relationship between the adults and the children has to be
comfortable and easy Even now for me, whenever I have a problem in the library, of
somebody taking away books without entering, or rats coming in, or creating a space for
wheelchair access, I always have a discussion about it. I ask them, “What shall we do?” Then
they feel a sense of ownership to the space.
VV: The way you put it, you envision the library as a radical space. Where some of these
hierarchies and differences can be challenged, and be equal across class lines, across age
lines. But with the advent of e-books, online books and repositories, do you feel that the space
for libraries is under threat for children and adults both?
UM: “Radical space” is a nice way of putting it. I should use that! About the advent of ebooks, for children, I can say confidently that the space is not really under threat. I notice that
at the present time, children cannot sustain their interest in e-books for long. It is like a
novelty. They read it for a while, but then they seem to come back to the library. My own
grandson, who is quite a geek, has kept coming back to the library for this book or that book.
Because I think that reading an e-book is to quite an extent a lone activity. And this library is
a social space. They do enjoy that. As you said, it is a radical space they like seeing
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unexpected happenings, new things and new ideas coming in. It is also a shared space, an
interactive space. The library need not be a fixed place. I have taken children from libraries to
bookshops to choose books. That is one way of combating the e-thing They love that.
Because they say, “Oh wow, I did not know there were so many books!” Or “Oh wow, if we
go on Flipkart, we do not get to touch the book,” So they come up with their own reasons
about why something like this is exciting. And on such excursions, there is always a
chocolate ice-cream at the end to make them enjoy the whole experience. It is an outing. It is
socializing, discussions about books, so the library for me is not in just one place but it is a
mind, it is a thought, it is a spirit. It can move anywhere. So I personally don’t feel afraid. I
am not setting up any competition, and saying no e- book. That is also important. Let us live
together! That is possible. There are some things for which e-books are great, and there are
some things for which the book is still fun.
VV: Would you like to leave us with any thoughts or message to our readers?
UM: I love this quote by Rabindranath Tagore, which he relayed on a radio broadcast in New
York City many years ago. Talking about children, he says, “Their minds should be allowed
to stumble on and be surprised at everything that happens before them, a mind that is always
open in abundant hospitality.” I just love that because it is not just for children alone, it is for
us too. I think if we have that abundant hospitality, we can do many things with children
without feeling a separation between ‘us’ and ‘them’. I think that is most important. There is
no barrier there. We create it.
I think if my readers are librarians and teacher librarians, I would like to say, that trying new
things is fun. I might have said a lot of things, and you might be thinking, “Oh god! How do I
do all this?” But I think if you go into all this, little by little, according to your comfort level,
but go into it, I think it is great fun. It has been a wonderful journey for me for over 30 years.
I can tell you what I look forward to most is being with children and books in all library
spaces.
Usha Mukunda is a librarian who brought a twist to her life when she decided to pursue her
masters in English Literature after giving birth to two kids. She has worked in The Valley
School as a librarian. Mukunda has happily worked with children and books for nearly 30
years. She is a founder-member of Centre for Learning in Bangalore where she set up an
open library.
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